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1 ati res ) classes (fiv er week) 
Ihe StandFor Evolution Fly High program features 180 classes (five pe ar 
T c 1 C he 
ompo ed of activities meant to fit into a 40 to 50-minute class The progr 
; bus i such a wa, 
curricular content and has a language syllabus structured in such a way 
at favors students 


covers cro55 


i5 to give you the flexibility to organize c lasses in a sequence tn 


learning and that adapts to your school’s reality and needs 


rhe program is organized into the following modules 


>> UNITS Re UNI MEMEO Lye os 
MW .8 classes 

DOZEN RA T 8 classes 

» DIGITAL SCIENCE ONO 3 classes 


| >> STEAM RR en 8 classes 
| » STEAM PROJECTS 8 classes 
| 
| 
| 
| 
| 
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»» GRAMMAR 8 classes 
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"Unit Structure 


The StandFor Evolution Lower Secondary program is an innovative coll 
and alternative design functions as yet another tool to appeal to and engage 


Because we understand that a little predictability can be very welcome, the 
that will allow both teachers and students to anticipate, to à certain extent, + 


working on from lesson to lesson, 
There are eight units in each Handbook, All of them consist of a visually attractiv 1 
spread and four lessons of two pages each. Although the four skills are used in e 
each of the four lessons in a unit has a main focus on one of the four skills: 

»» Lesson 1: Reading 

>> Lesson 2: Speaking 

»» Lesson 3: Listening 

»» Lesson 4: writing 


Opening Pages 
All units begin with an attractive double-page spread with: 


»» Non-verbal texts related to the theme of the unit; 
»» The objectives of the unit; 

>> A self-evaluation task. 

These pages have been designed to give learners a taste of what they are going to talk 2 
in the unit. The images and the visual impact of the opening spread are inten ed to enga: 

students' curiosity about the theme and activate their existing knowledge. Although there 
different ways you may explore the non-verbal texts, it is important that you sugg 
elicit what they already know about the topic. Here are a few suggestions: 1 


»» Students read the title of the unit and look at the image. Next, 
information they know about the theme of the unit. 


>> In small groups, students take turns describing the image. 


>> Students write a caption for the image. 
Another important feature of the opening spread is the list of objectives. 
ten objectives per unit, One suggestion for working with these objecti 
read them and decide which ones they think will be more interesting 
hed the unit, students should go back to these pages 
on task, using the stickers provided, © 


rder on. Encourage them 
theme | particularly like" or ^ 


isi the 
Reading n 1 the emphasis is on ; ids 
Reading activities may occur in any lesson, ayi Provide students with a wide range ee 
pepa dog skill: hosen texts de md à; 
ading skills. The € have been adap he 
eh AE yi eer ma texts are authentic and ae tha onda lada presentation 
4 linguisti é 2 acia 
more comprehensible to stugents, Whanipar MR z characteristics of the genre. 


ainte e structure an 
of the text is simulated to maintain th En 


i he 
ily be in the Units, however, t 
a develop their reading strategies. 


| i é tuder 
The texts are presented with activities that vei x 
while, and post-reading activities. These may 


i student 
Teacher Book includes suggestions of how to help re CERRERO 
Some of the reading texts have also been recorded. ae foster resta RT E, 
audio when the students first encounter the text in orde 


them to experience 
ili ; and also to allow 

preventing students from pausing at anter ES: iu Wehr 

pronunciation features of the language, such as linking 


Communication ; | 
ies i n aim to develop 
This section appears mostly in Lesson 2. The activities in Ei which is te LBS 
accuracy in speaking, as opposed to oral fluency and persona e PM range hon Mo 
m us of the. activities indicated by the speaking icon. pe De 1/48 nae ues m 
rape’ ri ames $ : 

ontrolled practice (repetition, drills, grammar g vafe DEN À PRA 
AB aides etc.), culminating in production (fluency practice in speaking). Suggestions of fre 
speaking activities are also provided in the Teacher Book. 


Listening 


Just like Reading, Listening may appear in any of the four lessons. It is in Lesson 3, though, 
that the focus is on the development of listening skills. To ensure the Student Handbook offers 
a great sample of English variants, the speakers come from different regions of the world and 
they may or may not be native users of the language. In Lesson 3, the genre and social function 


of the text are more relevant than the grammar and images that accompany the tasks. Audio 
scripts for oral texts are provided in this Teacher Book, 


Writing 


The units culminate wi 
a text belonging to 
different one. Wher 


llow the ster 


TIP(S) 


This secti 

= section may present general tips on 
m: 

2 ant vocabulary, pronunciation, or 
e detailed information about a topic, 
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soc IAL-EMOTIONAL 
LEARNING (SEL) 


Students are asked to consider their 
social and emotional responses. 
These may involve raising their 

self-awareness or discussing 
responsible decision-making, 
rs. Tolerance 


among othe 
and inclusion, freedom and 


responsibility are some of the 
values students are encouraged to 
think about and discuss. 


such à 
h as the metric equivalent to one foot. 


Grammatical or lexi resented through 
‘ xical rules are p: g! 
inductive activities in the Grammar o: E 

r Vocabulary 


sections. 


Icons 


Th que. 
e following icons indicate the type of act: 
activity 


students will be engaged in 
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Stickers 


Cutouts 


Speaking 


Language 
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Write in your 
notebook 
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FLEXIBLE PROGRAM 


Altheugh the class plans in this Teacher Book come in a 


pre-determined sequence, there are many other possible sequences in 3 
which the classes can the arranged. To make the reorganization of the CLASS | 
material possible, each class was designed to be used regardless of what 


class came before or after. In addition, we created a class heading 
O that you can number your classes in the order that best suits your 


objectives and your institution's 


Program Planning 


In order to illustrate how the flexible program works, we provided two program options. Once 
you understand how the program works, you can create your own program if you like; 


Program A 

The class plans in this Teacher Book are organized interposing the language syllabus and the 
other diverse modules. A possible word to describe this program could be “mixed.” This order 
will suit the teacher who doesn't like monotony and enjoys variety and diversity in the weekly 


schedule. 


Program B 
In this program the modules and units follow each other in complete mini-cycles. This 
sequencing will best suit the teacher who enjoys the regularity of cycles with clear beginnings 


and endings. 
If you choose to follow this sequence, you can use the class heading on the top right of each 


class plan to write the number of the class in the proposed sequence to orient yourself. 


Your Program 
If you would like to personalize a program to your specific needs and teaching style, there is 
blank annual program template available at Soulonica.com.br for you to customize you 
StandFor Evolution annual program. You can use the class heading on the top rig 
class plan to write the number of the class in the proposed sequence to orient yoursel 
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RESTE dor 


EAKING, Unit 7 * Digital Hab 
UNIT 7, L \ 3 | Part 
GRAMMAR, Unit 7 * Uses of Should: Advice and § iggestion 
UNIT 7, Lesson 4 
CLIL PROJECT, Is Social Media Good for You? | Part 4 
Ir LIL, Unit 7 + To Share or Not to Share 
| STEAM, Unit 7 © Tesselation 
| FREE CLASS 
| UNIT 8, Lesson 1 | Part 1 
| UNIT 8, Lesson 1 | Part 2 
| SPEAKING, Unit-8 e Playing a Game 
STEAM PROJECT, The Reverse Engineering Challenge | Part 1 


| UNIT 8, Lesson 2 | Part 1 
UNIT 8, Lesson 2 | Part 2 
STEAM PROJECT, The Reverse E ngineering Challenge | Part 2 


| 
|G RAMMAR, Unit 8 * Pre sent Progressive for Future. 


IL ISTENING, Unit Be Artific ial Intelligence 
UNIT 8, Lesson 3 | Part 1 


UNIT 8, Lesson 3 | Part 2 


STEAM PROJ 
‚ Unit go What will Life Be Like in the Future? 


The Reverse Engineering Challenge | Part 3 


UNIT 8, Lesson 4 


STEAM PROJECT, The Reverse Engineering Challenge | Part En 


c LIL, Unit 8° What's 5 the we ather Like Tomorrow? 


STEAM, Unit 8 e * Maker C ulture 


soc IAL-EMOTIONAL LEARNING, Unit 8 Making a Robot 
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|RE VIEW, Units 7 8 
ASSESSMENT, Units. 7-8 


REA DER, The War of the Worlds. | Part 1 


READER, The War ‘of the Worlds | Part 2 


READER, The War of the Worlds | Part 3 


READER, The War of the Worlds | Part a 


EA DE ER, The Wat of the. Worlds | Part 5 
USIC, Future Tense 
EXAM PRAC TICE, Unit 7 | 
EXAM PRACTICE, Unit 8 
DIGITAL SC IENCE, ‚Animal Cell "| 
| JIGITAL SCIENCE, Cell Division 


DIGITAL SCIENCE, Plant Cells 
FREE CLASS 
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u Sie ces C eeu e 
* 
e class plans in this Teacher Book are organized like this 
coche | READER ] en * CLASS 
"men e as Space for you to fill 
E EN e out the number 
SM == of the class 


— ICONS 


Indication of 
cross-curricular content 


—. * DEVELOPING 


Instructions on 
$ how to carry out 
71? groups of three or four again | 


veri eme te we ada | the main activities 


a Cil rignt leader of thelr | 


' ENDING 


talk about a difterem leader, 
Suggestions for how to 
finisih the class 


+ NOTES 
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about the Class 


ay 
n how it weni 


ollow. Ri 


VC 


trm. 


— nal 
PEDAGOGICAL 


APPROACH 


The job of an English teacher has changed immensely in Ty 
with students who are far more connected with what happe x 
and more exposure to English thanks to easier and quicker acces 
podcasts, tutorials, and streaming services. icertainiy demand a huge effort to 
Working with students whose ages range from 11 to 14 wi cer ot students as active agents 
keep them focused and engaged in class. Unless, of course, we 100 PA. e this collection. 
of their own learning. This is at the core of the pedagogical reasoning ae ATA this as you begin 
'Protagonism" and "engagement" are koy n and yu will certainly notice this 
working with the material we have so carefully prepared. Ä 

When et up the meaning of the word "protagonism," we are almost immediately fer H 
the noun “protagonist:” the actions and qualities of a protagonist. Protagonists are closely relate 


to the development of a given situation — they are the main character in a play, movie, or novel 

They are the leading or principal figure. But a classroom is definitely not a work of fiction. How, i 
then, can we deal with more than 10, 20, or 30 protagonists in a classroom? What kind of learning 
environment must we provide in order to have students take the lead? Which approaches, projects, 
and activities will be more conducive to the active and motivating engagement of learners? 

Here are some of the concepts we have turned to in order to address the challenge of finding 


possible solutions for such powerful driving questions. 
Relevance of Themes and Topics 


„de. We have been dealing 
ast decade. We i 
n RB round them and who have more 


s to the internet and various 


essential cognitive and social as iti inki 
; pects such as critical thinkin i iti | 
awareness of social and emotional abilities. udo qua p ana Miss 


Multiliteracies and Multimodality 


Livir g ina ulti odal wo d i 
Poy rid ar d beir constant! iverse Modes of com nun Cation 
wt l | cl g a tly Surrou ded b di j i 

ch ir ude verbal andr on-verbal texts, ads, articles so ae r 1usic videos i T 
’ , 


paintings, signs, and colo i i 
Sare, e ES o rs, students will benefit from the focus give 


to the analysis ang expl 


find w oration of different text genres and types of | 


design elements, and other multimodal featu 


english asa 


n wa 


r appreciating 


ral, academic, and sci sp first OF 
enables ice with one at AM respect for the Kay 
different, provides us with the understan bse re creating ear ground fo di rep e 
Considering the teaching and learning of £79 " experience for those of us who bling students to 
other points of view may represent an invaluab e exp nt of students. In short, ena af hos béen 
i itive, and affective developme rticipation in a world tha 
i his esr iie for their comprehension and active P ootedy a privilege. 
nat more and more intensely in this language a Hy seen in the selection of texts, 
d is permeated by the concept of ELF. This 8077 A that communicate in English, 
adi a m ecd from a variety of communities across the glo! MS where English is à 
Br ue ones that have English as mother tongue (L1) ve variate in the use of English. 
language of prestige. Whenever relevant, we will point = Eie ciate possible, 
Finally, although we do encourage and promote the use o d on or avoided at all costs. After 
the use of students' first language doesn't have to be rom MES Een fin gdaget: 
all, they may resort to it in order to establish new connection: 


Critical Thinking eb 
Critical thinking appears in different ways in E Engler Language Bern Hg ur, = E 
be reflected not only in the choice of topics that lead to refle ‚bi 5: Aa 

i iliti izi ing, understanding, applying, 
activities that promote the abilities of synthetizing, analyzing, reasoninc í , 
= and elena; which are elements of high-order thinking skills. These skills will be 
approached in the Think Tank box in particular. 


These are the areas of critical thinking which will be explored in the collection: 


>> Analyzing; >> Predicting; >> Curiosity; 

>> Applying standards; >> Transforming knowledge; >> Evaluation; 

>> Discriminating; >> Identifying biases; >> Self-regulation; { 
>> Information seeking; >> Inference; >> Interpretation; 

>> Logical reasoning; >> Determining relevance; >> Explanation. | 
CLIL & STEAM 


Another good vehicle for the development of critical thinking skills in this collection is the 
presence of two CLIL (Content and Language Integrated Learning) and two STEAM (Science, 
Technology, Engineering, Arts, and Math) projects in each Handbook. These projects are clearly 
sequenced, foment interdisciplinarity, and allow students to work collaboratively in a group. 
Students are encouraged to use their creativity, considering different possibilities to answer a 
question or face a challenge, and to put different abilities, previous knowledge, and special 
talents into practice in order to reach a final common goal. 
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Now or have done so far in 2 Nox 
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adults understand and 
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ess through which children a s, establish and 


Is, feel and show empathy "T other 
sible decisions. (CASEL, n 


Social and Emotional Learning (SEL) is the ney 
manage emotions, set and achieve positive 9 p 
maintain positive relationships, and make respi 


SIE e cor m hat can he Or achers when 
n Ipful or teachers W 
They ave identified five core co pete cies in SEL t at ca be 


j i re : 
gu M su de ttd ps aT hs, and limitations, being optimistic and confid 
" e e strengths, a 3, ia fal 
>> E 1 the ability to recognize our feelings, ] ecome motivated. ; 
> : Da E ability to manage stress, control pue Aaa same and different cultural 
>> Social awareness: the ability to develop empathy towards people 
backgrounds d 
>> Relationship skills; the ability to communicate clearly, listen ia ar his 
>> Responsible decision-making: the ability to make positive and c 
social interactions and developing 
4 | nces and de 
In addition to considering the CASEL framework when choosing xi pice for 
SEL, we also have drawn upon Social and Emotional Skills as descri k d Za a 
Economic Co-operation and Development (OECD, n.d.), As explained by this 


ent 


cooperate "m 
in individual lives and 


4 ions viour. These 
ocial and emotional skills" refer to the abilities to regulate one's pouon emong a AER 
ski C /e abilities s iterac racy because they mai 

skills differ from cognitive abilities such as literacy or nume i ad a 
es: their emotions, perceive themselves and engage with others, rather than indicating their ra 

ability to process information, (OECD, n.d., p. 4) 


^, the OECD launched a study on social and emotional skills, which draws on the 

model — a well-established framework for social and emotional learning —, and 
included other "compound skills" (OECD, n.d., p. 5). The framework used by OECD can also 
be useful for teachers when addressing social and emotional skills with their students, and it is 
summarized ahead: 


achievement orientation, responsibility, self-control, persistence | 
Stress resistance, optimism, emotional control 


empathy, trust, cooperation 


Curiosity, tolerance, creativity | 


sociability, assertiveness, energy | 


self-efficacy, critical thinking/independence. self-reflectiorymeta«cognition ) 


It is worth mentioning that the social and emotional skills addre 
line with the General Competencies established in the BNCC. 


i ic, and inclusive society; being curious 
Proposing solutions; being sensible (value 


in various aspects; expressing ideas clearly, b 


about the world; 
diversit, i i i 
versity in ve i eing ethical regarding oneself, others a 
planet; developing self-consciousness and self-criticism; managing frustrations; developing o, 
solution; being responsible individually and collectively, à 
hould be evaluated in order to obtain 


er significant, vali i 
apart from the content of the course, we heed to evaluate: : - Pu reliable data, so, 


The whole process s 


55, their work, such a5 
>> The teacher: their Pedagogical 
towards the children, "t 


5, their interest in car ing out activiti ir atti 
drei. c ARN mu. Tying out activities, their attitude towards their 
practices, class 


"sroom techniques, materials used in the classroom their attitud 
' e 


Project Based Learning (PBL) 
et Based Learning (PBL) is a «et of step-hy-step interactive ed 
support teachers with professional methodology and IT tools in pr 
Evolution help students shape 21st century skills, and provide tea y 
portant core curriculum topics and a 
J inspiration Tor how to deal 


€ 


bach project in the program covers Im 


with a large number of instructions ant 5 
situations and how to promote pro-el wironmental behavior, as well as off 


of team-building tips, methods and integration play ideas, It consists of ex à 
interactive resources (films, schemas, educational posters, simulations, and inter 
PBL provides real-life examples to help teachers imagine each step of the project and 
students understand their challenges, There are numerous additional editable m 
teachers complete projects and teaching documentation faster and more easily, 
PRL offers core curriculum alignment and a cross-aurriculum approach. It presents 
nterdisciplinary approach, combining traditional classroom knowledge with real-world 
and skills (teamwork, critical thinking, communication, decision making, etc.) 


ee 


ed dai d 


* 
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Benefits of project-based learning for students: 

>> Greater control over what and how they learn - teachers set parame 
free to propose their own ideas. š 

>> A sense of educational ownership - since they have greater control over what and how they learn, $ 

often feel more invested and responsible for their work. Project-based learning also makes it easier for 

to learn at a pace that is comfortable for them. 

Acquisition of complex, real-world skills — project-based learning teaches students about teamwork, 

thinking, communication, decision-making, time management, public speakíng, organization, social behavior, 


ters for each project and students. 


v 
v 


and more y el 
>> An audience with their teachers — the traditional classroom lecture model is all about listening. The teacher ~ 
lectures and students absorb. The key advantage of project-based learning is that each student has more — 
one-on-one time with their instructors to ask questions and share ideas. : 
Hands-on, “fun” learning — project-based learning requires a level of participation not seen in the traditional 
classroom, giving students a higher level of stimulation and a greater role in the educational process. E 
»» Project portfolios that go beyond paper — whether it is made up of videos, products, photographs, 

multimedia presentations, books, gadgets, or even paper, project portfolios are the end result of project-based 

earning. Students can easily show off their hard work. 


Benefits of project-based learning for teachers: 
>> Greater student interaction - traditional classroom learning involves the teacher more or less spea 
or her students, with little interaction other than asking or answering a periodic question. Project- 
puts the teacher into more of a facilitator role that allows for greater dialogue with each ual st 
»» Insight into student motivators — with each project, teachers receive a glimpse into the interests, 
and motivators of their students. Everything about a project gives teachers crucial information about t 
learning habits of their classes. x 
>> No longer an army of one — the assessment process in a project-based learning setting usually involves 
than just the opinion of the teacher. It often engages other instructors, and even studen erem are 
>> Going beyond the classroom - another benefit of project-based learning is the ability to dra 
fram the entire school and even the community. Learning is conducted on a more boundary NS 
teachers an even greater pool of assets to work with. á 


Intensive and Extensive Reading 


One of the primary purposes of using graded readers with | 
habit of reading outside of the cla Ol 
reading brings countless | O ] 
better fluency, increases 
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in order to Minen reading ders can be the 
even controlled oral practice of gra important to find a balance Be end 

sed for intensive reading practices. However, It is Very red and tired of reading, = 
Ka ra tudents to get Doreen si ding the very 
two approaches. After all, we do not want our 5 book home means simply exten g d 
we especially want to avoid the feeling that taking 4 E o work, we must first understa > n 
same tasks they do in the classroom. If we want this ba Ell aa Wie each involves in terms O : y 
the concepts behind Intensive and Extensive Reading, a5 Mer. fully explore each story 50 tha 
role as teachers. Our ultimate goal is to provide El rand unforgettable. 
students experience reading as It is meant to be: meaning ula fines reading as both a 
Nation (2009, p. 25-60) makes à very important point when he Apa" language teaching, it 
"source of learning and a source of enjoyment.” When we thin the classroom (intensive 

is usually the learning-through-reading approach that takes place in e tlassroon when 
reading). Enjoyment and pleasure from reading can also happen In the cias ractices like 
teachers include an extensive reading (ER) program. Such a program includes p d preparing 
bringing readers into the classroom, encouraging students to take books home, an 1 NOS 
lessons in which they have the opportunity to discuss and present their ideas about the $ . 
Nation also states that ER in a language program has to do with both meaning-focused input 
and fluency development, depending on the level of the book and the learner. It differs from 
intensive reading (IR) in terms of purpose, as IR aims to teach language and vocabulary by 
providing students with texts that convey form-focused content. Therefore, through reading 
students learn new words and structures and explore the formal aspects of a text. In other 
words, IR is what we do in our English classes by using texts from course books and materials 
designed to teach the language. ER, on the other hand, aims to develop the fluency students 
need in order to be able to read materials of their choice for pleasure. 


According to Day and Bamford (2004), some important ER features include: 


A >> a good quantity of books: the more the better; 
focus on fluency, not on language features; 
>> very small number of unknown words: the book should be at the student’s language level; 
use of enjoyable and relevant titles; í 


>> independence: students read silently and individually. 


Having stated the differences between the tw mi fe) ossib 

S dit ) o approaches, we might wonder how it i possible 

to practice the principles of ER with learners who are just beginning their ke ce en a d 
co 


further work on values embedded in the : 
We hope that, by reading two books per y 
be able to develop their language at the same Um 

fun. Therefore, our job as teachers is Lo provide stude | 
need to make their experience closer to what ER sh 
and fun. In order to make this happen, it is important tc h 
different topics, which will in turn be expanded to other disc n 
students will be able to apply the language they are learning, pre N 
master more and more complex skills necessary to be autonomous and $ 


Assessment 


It goes without saying that on 
during a course is to allow bot 


e of the main purposes of having several ev 
h students and teacher to assess what has E 
a certain period of time and what needs to be worked on further, Evaluation se 
be viewed as a learning tool as it arguably enables both learners and teache 
efforts in order to move on with their learning/teaching process. 
Bearing this in mind, its always important to share with students, in advance 
from them and what they can do to meet the given expectations, By doing thi 
making the learning objectives clearer, your feedback on students’ performan 
make more sense to them. 
Most authors divide assessment into two types: summative and formative. 
Formative assessment helps teachers identify students’ progress and/or difficulties 
happen throughout the school year with the intention of checking if students are re 
proposed objectives. In formative assessment, students become more aware of thei 
and weaknesses and should be encouraged to keep studying to reach the learning 
In this context, teachers have to support students and show them how they can i 
Feedback, therefore, is very important in this process. Some common instruments in 
assessment are: observations, self-assessment, activities and exercises in the classroo 
work, student's participation in class, portfolios, activities assigned for hom 
by students themselves, etc. | 
Price (2010) describes summative assessment as a method to "measu 
knowledge that the learner has achieved while undertaking the course, a 
to generate a grade or level that reflects the learner's knowledge and unde 
set criteria that defines particular levels of achievement." Formal tes 
multiple-choice exercises are the most frequently used instrument i 
In StandFor Evolution, you will find opportunities to do both kind 
some classes reserved for summative assessment, and formative n 
out over the program in all classes and activities proposed. It is desirable t 
different instruments to assess students, varying the way assessment | 
Remember that at the beginning of each unit, students will find a list 
relevant, invite them to look at the items listed, analyze their own pe 
their needs and strengths in small groups. You this opport 
more critically at the activities related to one a 
Workbook, and then c ner 
evaluation instrum 
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Lesson 1 


Contents 

» Charity 

» Conjunctions 

» Simple present vs. simple past 
» A, an, some, and any 

» How many and how much 
» Be going to vs. will 


Objectives 

» Read an article about a charity 

» Review conjunctions 

» Review simple present vs, simple past 
» Review a, an, some, and any 

» Review how many and how much 
» Review be going to vs, will 


Materials 


» Student Handbook, pages 6-8 


Class Plan 


Beginning 

Welcome students and tell them that you would like to 
know a few things about them. Ask students to stand in 

a circle and explain they are going to play a game and talk 
about their last vacation. They should change places every 
time you say a sentence that they think applies to them. 
Say “Change places if you Stayed in [name of your city]." 
Those students who didn't travel during their vacation 
should say "I stayed in ...” and change places with another 
Student. Each time students change places, ask a follow-up 
Question and invite volunteers to answer it. Here are some 
Suggestions of sentences and follow-up questions: 


Change places if .., 
? you went to the cinema. (What did you see?) 


? you Visited someone in your family. (Who did you visit?) 
> someone visited you. (Who visited you?) 


Developing 


Conjunctions 


# students answer this question, 
vacation?" In pairs, | = 
ade the conjunctions. The challenge is to use all of vil 
before their classmate. Next, ask students to eue 
teacher's speech individually and correct it in pairs 
e > 9| 


Simple present vs. simple past 

tivity 2 
aa url to read the source of the text F quer 
of the article and say its title ("Three Neuer pio 
Start a Candle Company with Charity: in Min MA 
"What I know," "What | want to know," and yg 
learned” on the board and invite students to say T at 
they already know about the article from reading the 
title, who the brothers are or why they decided to start 
a candle company and not something else. As students 
suggest what they want to know, Write it on the board 
so they can refer to it as they are reading. Have them 
read the text without filling any gaps. After they've read 
it, ask what they learned about the three brothers, their 
candle company, and the charity they're supporting. 
Then ask students to complete the activity and correct it 
in pairs. 
A, an, some, and any 
Activity 3 
Show students the illustration and elicit what the girls may 
be talking about. Next, ask them to read the dialogue and 
confirm their predictions, Before Students start doing the 
activity, ask them how easy they think it will be to decide 
Which determiner to use and what hints in the words that 
follow the gap can help them select the Correct one. 


How many and how much 
Activity 4 


Draw students' attention to the pictures and elicit what 
they see in each one. Do | 3 


them on the board. 


Be going to vs. will 
Activity 5 


Lesson 2 


Contents 


» Intensifrers 
» Fruits end veg E 

» Scho 

» Comparative and Superiativo 


» Can 


Objectives 


» Reven 


» Nev A > 

» Nay ws Ss 

» Nowein a E VE 

» E can to £ SS 


Materials 


» Stucent Hanchoev pages S 


> de going to s. will 


ASK volunteax< ta 
Untee^s to give a bris : 
Sample santence for a ow 


Veveloping 
Intensifiers 


Activity 6 


Write the words + 
^ tandom Order 


Om tha fire the board 
„> USt Sthten ce 
And eins ei 
^d ele te Comer haar i 


Tar 
CACHER BOOK 


AN 


students some time to work on the Gt 
Next, allow > uc 


sentences 


Comparative and superlative 


Activity 7 
tents to look at the illustrations and eiit 
He + be talking about 


aracters might 


Next, write the names of three OF four places in your 
town on the board and ask students to compare them 
as of how big and how interesting they are. Elici 
"mparative and superlative forms and write them 


tugents if the adrectives good and bad follow t! 
Same pattern and ekat ther forms: 


> good: better (than) - the best 


> bas: worse (than) - the worst 


Allow students some time to complete the dialogues 
and Check their answers collectively 


Can - ability, permission, and possibility 
Activity 8 


„2 She ceu tay up late, 


éd MllJlllll 11 bbb SS reee 


fees and vegulibles 


Ania 10 
Kasten the names of that and vegetables before 
seus dio the wow search. Vou may do so by i 
setting a tane Bit of 3 mientas and Mt the group 


ae en as qae Men aS posible. 
and have 

School subjects ^ 
Activity 11 nding | 
Adi wtgdenti Fur à show o! hands for the schoo! Ask herr n # 

x i out the following thin à a 
he e Lc KU. Cat out Pere the parts they foal they 

Activity & 
Chioes so good at preqrammveg. 


& 

fei realy vois I consid trae with Chloe 

Q James Quite Qood at tennis. but I'm better at table tennis. 
© Ayako tins the aa was very difficult. 

Activity ? 


First scene- 
@ best: u better; O wase d) most beautiful; e) most talented 


Second scene. 
f tates: gi smaller, hi taller; i) biggest 
The one 
j| fastest: k) sowest; [) slower 
Activity 8 
& She can swim. 
ul She can't cook 
C) She can't sing 
Ë She can do parkour. 
€) She cart dance. 
fi She can't stay up late 
Activity 9 
à) She could swim 
b) She couldn't cook. 
© She couldn't sing. 
&) She could do parkour. 
€) She couldn't dance, 


Lesson 1 


Contents 
» Personality 

» Cartoon 

» Article 

» Interview 


Objectives 
» Read and analyze a cartoon 
» Skim and scan an article about introverts and 


(Ay s and re 
» Listen to an interview about introverts al 
a comic strip 
onality adjectives 


alate it to 


Materials 
ent Handbook, pages 
Jio track 


14-15 


lass Plan 


te the following categories on the board: "movies," 
comics," and "animations." Say the name 
er and elicit which category the character 

t, ask students to form small groups and 

t them to do the same 


Developing 


Activity 1 
Ask students to look at the image and the dialogue 
and elicit where they may find texts like this and 
what the main characteristics of a Cartoon or comic 
strip are. Ask them to think of other comic strips 
they have read and to answer if: a) they are always 


this short or if they have variable lengths (they have 
variable lengths); b) the Story is told only through 

images or by both verbal and nonverbal texts (both 
verbal and nonverbal texts) 


Activity 2 


TEACHER BOOK 


" 3 
Activity ond 
students some time to a E E 
Allow; tions and encourage them a ase t "m. 
M er DES verbal and nonverbal texts in th f 
analysis O 


a i Jents to have a first quick look at me text 
Instruct Mes questions below and any apoE, 
ang anwe will be able to answer quickly. To ma E. 
Ry E could ask them to tap on the desk as 
more , 


soon as they find the answers 
» Who wrote this article? (Kendra Cherry.) 

» What's its title? (^8 Signs You're an Introvert.") 

» How many signs are there in the presented extract? (Five.) 


> Is it mostly about introverts or extroverts? (Introverts.) 


After this initial contact with the text, ask students to 
answer the question in the activity. 


Activities 5 and 6 


Instruct students to read the text a second time and 
answer the activities individually. Encourage them to 
underline where they find the answers in the text. 


When they finish, ask thern to compare their answers 
with a classmate. 


Activity 7 


Before playing the audio, show students the list of 


adjectives and ask them to guess which of them will be 
mentioned by the people interviewed. 


Audio Script © Track 2 ] 


a) | think they are quite lonely People, they like to 


stay at home on their own. They seem quite sad 
to me, 


b) Introverts are quiet people, the 't li 7 
J + they don't like 
out or speaking with people. ic 


— 


CN 
= 


aaa 


Activity 9 

Encourage students to figure out the meaning of 
ambivert and elicit other words with the prefix 
ambi- such as ambiguous, ambivalent, ambiguity, 
ambidextrous. If students can not think of any, write 
these on the board and ask them to define them 

in pairs. Next, allow them some time to discuss the 
question with their classmates. 


to carry out the discussion in 

‘As students do so, walk around 
) and encourage them to justify 
ns with examples from their own 


Activity 10 


This activity lends itself to help students reflect 
about some stereotypes. Ask students to read the 
adjectives in pairs and to think of people in their 
families that could be described with some of those 
words. You may also ask them to discuss situations 
in which introverts and extroverts may behave 
differently. 


Ask students, for instance, what situations might 
lead an extrovert to be quiet or an introvert to be 
outgoing. 


NC 
a) cartoon or comic strip 

b) websites, social media, new 
©) speech and thoughts 
Activity 2 

Personal answers. 


Activity 3 T 
Possible answer: The comic strip is ab 


Activity 4 
Personal answers. 


Activity 5 
a) T b) T © F; d) F; e) F, AT 


Activity 6 
a) l; b) E; ©) E; d! 

Activity 7 

depressed, lonely, quiet, and sad 
Activity 8 
Personal answer. 
Activity 9 
Personal answer. 


Activity 10 


reserved, private outgoing, sociable, 
person, quiet approachable 


CLASS 


“STEAM PROJECT 
Personality-memory Challenge | Part 1 


Developing 


Contents Hypothesis and Plan ; 
» Short-term memory chow students the guiding question below the title 
sh 


Class Plan 


Beginning 
Ask students to find a classmate and answer the 


As students need at least 25 subjects, it may be 
necessary to invite groups of students from another 


to complete the tasks. 


A following questions as quickly as possible. 
a > What were you talking about just before you entered Ending 
7 school today? 
y Give students the links below and encourage them to take 
» What have you eaten so far today? the tests themselves. It is important that they read all the 
statements of the Myers-Briggs personali test before th 
What did you eat yesterday? find the subjects to complete it for ne way they wil 
S Where did oi seen be able to offer support. Work on vocabulary if necessary. 
» What was the title of the movie? gov "Mae A 
> http //ftd.li 
» How good is your memory? Sh úl ul 
ort-term memory test: 
? What were the three first questions I asked you? > http://ftd li/d94fyz 
cine ZEN Se ee E 


and allow them to come up with possible hypotheses 


» Personality orlentation 
ions in this section 
er hem the two questions in ; 
j i a teas they had considered anything similar 
Objectives and ask them i 
» Combine language, statistics, graphing, and À tix 
spreadsheet skills to investigate the correlation o es ; 
Short-term memory and personality orientation Allow some time for students to read the instruct! vns 
Ask them what they think about this challenge an 
M ial how easy or difficult they think it will be. 
Mr A M ede orb. Form groups of four E six eh ef dle 
» otuden andbook, pages P. 3 E lect results and colla 
rne T people to co H 
» US ST lab or devices with RM access cand ng pd EE their rule A 
ELE ne T Se le to speak English throughout the process and allow them 


some time to consider and review sentences and phrases 
they believe they might need to interact with one another. 


year or level. Each subject will need around 15 minutes 


| 


re) 


Contents 
» Tolling 

a Bietionary entry 
» Cartoon 

» Piefixes 


Objectives 

» Discuss how to deal with online trolling 

» Listen for main ideas about tips for dealing with 
haters and trolls 

» Prefixes: de-, dis-, un- 

» Recognize word emphasis 

» Express confusion and request additional information 


s.....„ 


Materials 
» Student Handbook, pages 16-17 
» Audio track 


Class Plan 
Beginning 


Ask students to sit with a classmate and take turns 
saying what makes them feel good or bad when they 
are online, After 3 or 4 minutes, invite them to share 
their ideas with the whole group. 


Developing 


Activity 1 

Elicit a word in Portuguese that may have two 
meanings and explain that words like these are 
called homonyms: they may have the same spelling 
and they sound the same way. Some examples are 
manga and nos. Tell students that in English there 
are also words that have more than one meaning 
and ask them to look at this activity. Show them the 
dictionary entry and the comic strip and ask them to 
answer the questions. 


Activity 2 


| Audio Script * Track 3 
Haters and trolls are people who go online 
| often anonymously and write mean comments 


| Sometimes with the goal of getting a response. 
| Here are five tips for dealing with haters and trolls. 


rom —_s„„„„„„uu99% 


Ist, Don't respond. Resp 

things worse. 

2nd. Ignore them. Focus on 

move on. m 

3rd. Delete, block, or unfollow. 

settings to disconnect from the 

Ath, Report It. Use the con 

to let the site know that someone 

uidelines. 

And 5th. Take screenshots, if the ex 

really bad, save the evidence tn cas 

For more tips and advice, visit us at. 

Common Sense Media. *5 Tips for £ 

Trolls,” YouTube. September 16, 2015. 

2019. https wenn youtube co à 


Activity 4 
Ask students to read the information in Tip thax 2 i 
tell them that understanding how prefixes chan 

meaning of words makes it easier for them to. oa 
vocabulary. After students have completed the ac 
them to give some examples of words in Pc 
use a prefix to form their opposites. Some exi 

"feliz — infeliz,” “legal - ilegal," “conectar — des 


Activity 5 

After students check their answers, 
words on the board and elicit what 
“respect” (disrespect); "kind" (unkind); 


Activity 6 
Ask students to look at the pictures, re: | the: in 
for the activity, and deduce what the conversatic 
Then play the audio for them to h 


Audio Script » Track 4 


Paul: Nath, can you help me? 
sending me mean comments 


Nath: Sure. Have you bloc 
Paul: Could you say that 
Nath: Have you already blocked 


Be peu mm 


you explain 
Nath. it's easy Go to the trolls profile, scroll ta the 
bort dap the Xd click on the block 
con, then select 
Paul: Hmm, | don't quite follow yor 
Nath: Can you see a little red circle « 


the night column? 


j uld 
m sorry. | don t understand, Couk 


that, please? 


right column, à 


yes 


it the bottom of 


Paul: Hmmm ... Yes, ! can 
Nath: Click on it 

Thanks! 
Paul: Ah, /'ve got it. Thanks 


Activity 8 


the audio twice and invite students to read the 


udio Script e Track 5 


Aer | 
sorry. | don't understand 


Activity 9 
B 


playing the audio, invite students to say which 


Js they think will be emphasized Encourage them 
to say the sentences after the audio. 


| Audio Script « Track 6 


à) Could you explain that, please? 
b) I don't quite follow you, 
9 Could you say that again? 


Activity 10 


Invite volunteers to act out th 
Created. Alternative 
to each other. 


e situation they have 


ly, have Pairs of students act it out 


TEACHER BOOK 


Ending 


Il groups, have students talk about trolling by 
In small groups 


answering the following questions 
; Have you ever been trolled? 
» How was It? 
How did you feel? 
» What did you do? 


d$. € ? 
» What advice would you give others about trolling 


Activity 1 


3) Someone who writes negative and hostile comments on 
a website in order to provoke people 


b) Personal answers, 

Activity 2 

Personal answers 

Activity 3 

Personal answers 

Activity 4 

8) connect, follow; b) dis-, un- 
Activity 5 

a) unhappy; b) devalue; c) deactivate; d) dislike 
Activity 6 

Someone is trolling him online, 
Activity 7 


They are used when you don't 
is saying. 


understand what Someone ' 


Activity 9 

a) explain, please 
b) quite follow 

©) say, again 


| Answer 


STEAM PROJECT 


CLASS 


Personality-memory Challenge | Part 2 


Contents 


» Short-term memory 
» Personality orientation 


Objectives 


Discuss results and conclusions of an experiment 


Materials 
» Student Handbook, pages 102-103 
» Computer lab or devices with internet access 


» At least twenty-five research subjects 


Developing io a EA 
hen students are familiar wi e 3 

Male 7 Instruct them to make sure all data is 

collected and organized in a shared spreadsheet document. 
: document for students to enter 

pen a shared spreadsheet 

> results they obtained. Each group can work with the 

results obtained by students from another group. 


Ending 


Evaluation 

Tell students to read and follow the instructions carefully. If 
necessary, ask some volunteers to rephrase the suggested 
procedure. After the results of the subjects have been 
collected and organized in the spreadsheet, form smaller 
groups within the same group for the analysis of the data. 
Allow them to work more autonomously when analyzing 
the data and identifying patterns. As they do so, walk 
around the classroom and ask them a few questions, such 
as what they have noticed and whether they believe it is 
possible to find a pattern. 


25 


oom oro o ue amen E FM 
ini class off by opening the discussion to the 
dc ^ to find out solutions or 


whole group. Encourage t 


| ae Perfect. You see bow easy it is to engage in a 
I C PR 2 : 
| F | suggestions to deal with trails. 

NR I NIE re ERTL | 


—À 


j : me dor Nose. “Internet Trails: Born That Way?" YouTube. 
| Jarnsary 24, 2013. Accessed November 21, 2019, https//Avvew. 
f youtube. comwatc?reicad- 98v YUaprmoPERIU. Excerpt from 1:38 | [Answers | 
= to 2:32. | Activity 1 d) some of them have 
Parsonal answers. rend, Ud Cun idl 
ARES section from their websites. 
timity 4 Activity 2 
A Activity 3 
& i 3 a) people who try to make 
d en a e or zoal groups other people angry on the a) T, b) F; 9 T, d) F 
We . Invite a volunteer 1 ze: 
to read the questions and heib with ea internet on purpose; Activity 4 
necessary. Allaw them enough i 5 b) a planas: TSO! nswers 
opinions. Wi ough time to discuss their Personal ai a 
5. Walk arcund the classroom giving help, 9 they are considered 
very good; 


suggestions, and vocabulary. 


> TEACHER Bog, 


Contents 
» Optimism and Pessimism 
» Quiz: general knowledge 


Als : 

Objectives 

» Listen to a Youtuber talk about the world today and 
check predictions 


Dar 0] 
| ‘rials 


» Student Handbook, pages 18-19, 163 
» Audio track 

» À song 

» Slips of paper 


Class Plan 

Beginning 

Play a song and ask students to mingle as they listen to 
it. When you stop the song, they have to pair up with 
someone near them and ask them to answer one of the 
questions below: 
What piece of advice would you give to someone who... 
» cannot concentrate in class? 
? is being trolled online? 

is very pessimistic about the world? 
> doesn't make friends easily? 


Developing 


Activity 1 

Ask students to think about where they stood in the 
warm-up and, based on that, if they think they are 
optimists or pessimists 


If you want to read a bit more about the topic of 
optimism and pessimism and how this affects 
self-esteem, you may read the article “Optimism” 
at https//ftd li/jaxciS 


Activity 2 

Ask students to look at the text and tell you where 
they might find it (social medía, magazines, online 
magazines) and what kind of text it is (a quiz). Then 


elicit some characteristics of a quiz by a 

following questions. You may also enco 

to ask other questions about quizzes. 

» Are the questions usually open-ended or 
choice? (Multiple choice.) 

> Do the questions usually focus on a topic? Q 

> Is a quiz corrected by a teacher or is the 
given immediately? (Feedback is given imi 


Activity 3 i 
Play the audio so students can check their answers, 
rens 


Audio Script «Track 7 
So, what were your answers, because the correct. 
ones might shock you. 
| Question one. A, worldwide women get 9 years 
| in school. à 
Question two. C, over 80% of one-year-old children 
| worldwide are vaccinated. 
| Question three. C, 80% of people in the world have 
| access to electricity. 
| Know Idea Media. “Hans Rosling's Factfulness," YouTube. July 27, 


2018. Accessed November 22, 2019. httos:/Awww, on y 
watch?v=PBya1pYgMp4. Excerpt from 0:46 to 1:04. 


Instruct students to read the questions and to take — 
a few notes about the reasons why they likely gotat — 
least one of the answers wrong. el 


Activity 4 Ta 
| Audio Script e Track 8 


See, a lot of us base our worldview on what we | 
were taught in school quite some time ego. 
The world our teachers lived in is the world we 
exists today. Most of us are with 

information and add to that the rise in 
the over reporting of bad news, we tand 


Arabriky 6 


After si 


fta 


actiertes Haase: diis 


ed thar apiintions 
to thie weltew tox and ask then to evoliaate:l 
it Is for team, Tell students tliat there is a vecdssitr that 

anly om gashi means amd ask them: if timy think it 


IS an mearan iritiadtue: htgs//Ad Hind gA. 
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Ive: stuttentts to he a grupi 
Tay might lao e 


tivity: bo. 
a 


m to five arud write tl 
may litter Ie dien 
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pw mue 


A«tintty 1 


Parammnl' ammvuens. 


Auctiiriny 2 


Penanial arisveans 


Aatiuity 4 
Esecanse of € 
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and too mart 


rial 


meio, S 


acd 


SAVES, 


nena, 


Juttiiay 5 

a) thoy learned im Se 
by corutitért ive! imfonnmataon 
4) is antuaiiy nel, 

d) kunt tad: meves chores. 


A E ee d AM 


> E == SS 


Lesson 3 | Part 2 


Contents 
» Zero conditional 


E 


» Objectives 


» Use the zero conditional appropriately 


Materials 
» Student Handbook, page 19 


Class Plan 


Beginning 

Explain to students that you are going to say a few 

sentences and you want them to go to the right side 

of the classroom if they agree with it, or to the left side 

if they don’t agree with it. Allow them some time to 

discuss their views with the other students who went to 

the same side. Here are some suggested of sentences: 

» If | study and pay attention to class, | can get good 
grades at school. 

>If | follow a recipe, | can cook a special dinner for 
my family. 

> If | train hard, | have a good chance of winning a race. 


Developing 
Activity 7 


Write the sentence “If you just watch the news, you 
think the world is a terrible place.” on the board and 
ask students if they agree with the statement and why. 
Then ask them to take a closer look at the example 
sentence and answer the questions that follow it. 


Extra Activity 


After you check students’ answers, explain that 
zero-conditional sentences are used to talk « 
scientific facts as well as generally true facts. 

Write the two sentences below on the b 

and ask students to form small. TOUDS, sien 
to create beginnings of sentences for the à 
groups to continue. 

>If you heat ice, it melts. 


> If you don't drink water, you get thirsty. - 


Activity 9 3 
After students complete the activity in 
this new pattern with the 
in activity 8. Emphasize the fact that 
used when the if-clause comes before 


Activity 12 
As students share their activities and cl : 
favorite tips, walk around the classroom 


your top 10. 


Ending 

Ask students to think about what they are g 
doing and state a truth about it to their c 
For instance, if a student is good at videogan ni 
general truth might be: “If you have good | 
you progress in the levels faster.” 


Answe 


Activity 7 

a) Generally true. b) A condition, 

C) A result. d) Simple present. 
e) Simple present, 

Activity 8 


Activity 9 
3) Yes. 
b) The clauses are inverted, and the comma is n 
Activity 10 
a) You get results if you work hard./If you work 
get results, 


b) You fail your exams if you don't i» D 
you fail your exams. 


€) You get wet if you go out in the ana y 
rain, you get wet. 


d) You learn more if you read more /I 
learn more. 


Activity 1 11 


GRAMMAR 


Contents 


» Zero conditional 


Objectives | 
» Review and expand the grammar content from unit 1 
» Practice the zero conditional 


Materials 
» Student Handbook, pages 216-217 
» A ball (optional) 


Class Plan 


Beginning 

Review the rules for the zero conditional. Say an if-clause 
to practice and invite a student to complete it. Say, for 
example, "If | am hungry ...” and encourage the student 
to complete with a result clause. Then ask this student to 
say another if-clause and invite a classmate to complete 
it. Repeat the procedure until everyone has had an 
opportunity to participate. 


If you have a ball, you can throw it to a student who 
should complete the sentence. Then this student throws 
the ball to a classmate, and so on. 


Developing 
Activity 1 


answers in pairs Corr 
: ect the act 
Students to read their Sentences aloud 


any TEACHER BOOK 


CLASS 


UNIT 1 «e Zero Conditional 


ivity 3 
Act Bi dene to read the sentences and the pu 
nr Ask them to choose the alternative tha 
bol tences correctly. Allow them some 


letes the sente . 
Er do the activity and check it orally. 


Activity 4 
d the sentences first. Then they 
AS E ste ete verbs in the box and find the 


h 
picis roo plete each sentence. Ask them 


correct verb to com à 
which tense are those verbs (simple present). 


Ending j 
Write on the board "What do you do if ...?" Then 
organize students into pairs. They have to ask each 
other questions using this prompt, for example, What 
do you do if you can't sleep?", "What do you do if you 
are late to school?" 

While students talk, walk around the classroom, 
monitor, and help them as needed. 


Answers 


Activity 1 
a) IV; b) Il; c) V; d) |; e) IIl; f) VI 
Activity 2 
3) If you arrive early at the concert, you find a good seat / 
You find a good seat if you arrive early at the concert. 
b) | wake up in the middle of the night if | have a 
nightmare./If | have a nightmare, | wake up in the 
middle of the night, 
€) | don't eat any sweets if I'm on a di Í i 
5 iet./If I'm 
don't eat any Sweets, Pe 
d) Bi el any noise around me if | am using 
eadphones./If I'm using headphi 4 
Mi a > Phones, | can't hear any 


) If 1 iss tl e bus, I take a taxi to Schoo A take a ta 
e r t 
: taxi to 


f) My mom gets angry i 
ry if | talk t 
my mom gets angry. oo loud. Af | talk too loud, 


Activity 3 
a) l; b) l; c) I; d) |; e) On 


a = & dno & Bi 


b 


Contents 
y Shore terim memory 
x Personality adentation 


Umectives 


» Discuss the results and conclusion: 


Materials 


» Student Handbook, pages 102-105 
» Computer lab ar devices with internet access 


Class Plan 


Beginning 

Re-Tast 

Si etesting is a very Important step in STEAM 
challenges, encourage students to revise the 


Personality-memory Challenge | Part: 


of an experiment 


procedures and the organization od y 
if necessary, they should update the 
the correct data 


Developing 


Final evaluation 

Encourage students to talk about the diffe 
this project and talk about what worked well 
they had more difficulty with 


Ending 
Invite students to talk about teamwork as well. You ; 
may use some of these questions to help them in their 


discussion 


» How easy or difficult was it to follow the suggested 
procedures? 


» What called your attention in your findings? a 


- = z d T — w “PIU... 


Class Plan 


= 
Activity 1 
Personal answers, 

E Activity 2 

[ef c 

od Activity 3 

E a) T; b) T, c} dE 

= Activity 4 

don't; were; Why; recommend; should; think; suggestion 
Activity 5 
Personal answers, 
Activity 6 
Peesenal ansevers. 
Activity 7 
Personal answers. 

Activity 8 


Personal answers, 


Me 


EAM PROJECT 


PN dents 
a REES ] [ 
Contents presenting the 
» Short-term memory en ve à 
g » Personality orientation K j jn g online gra 
Objectives > htp;/ftd.lilqfhk7n; 
» Present the results of the experiment » http. J/ftd.li/udbxhe. 
Materials Assign the preparation of the pr 


» Student Handbook, pages 102-103 a ri nee. A thal 
» Computer lab or devices with internet access some time to get prepared b 


work to the whole group. 

Class Plan Tell students that the presentation 
Beginning 
Ask students the following questions: 


» explain the experiment and their 


> talk about the procedures they fc 
> What different things can you learn from a project uem 


ems 


inform the audience about t 
2 " ? > k * Ed 
like this: conclusions they have 

» How could this STEAM challenge be used in a real-life AX 

situation? »say what they have learned 

? What tips can you give for effective teamwork? E" 
> Considering the whole process, what could be Ending 

done differently next time? 


Developing 
Presentation 


Using their notes and the data collected, students 
should decide how the results will be displayed. 


UNIT 1 o What Would You Do 


Contents 
» Zero conditional 
» Introverts and extroverts 


Objectives 


» Review and expand the language content from 


unit 1 Activity 3 — Interaction. 
z A the characteristics of introverts and extroverts Have the same pairs in. 
er questions and share opinions or similar they are from 
respectful atmosphere and ; 
Materials good it can be to have clas 
» Student Handbook, page 249 different from us. 


Activity 4 — Interaction 
Class Plan Carry out a class discussion on the to 
Beainnina students to share their experiences and 
“eginning opinions. i 
Divide students into two 


groups. Group A will represent 3 
the introverts, ang Group B, the extroverts, Both Ending 


groups need to plan a party. In order to do that they Go back to the beginning activity. i 


have to take into consideration the personality and going to exchar 3 
characteristics of each type of group of people (introvert introvert will now be an extrovei 
and extroverts) invited to the party, Allow students them some time to work on that z 
some time to work on that and the 


n invite them to to present their planning for 
present their planning for the whole group. 


Developing Activity 1 - Preparation 
Activity 1 - Preparation 


Personal answers, wers, 
Read the questions and answer any doubts, Individually, E 
85k students to go over all the questions and answer 
them about themselves, Allow them some time to do this. 


eb 


(also known as Rube Goldberg device) to accomplish, such 
as closing a book or a door, ringing a bell, or popping a 
balloon. A simple task with a complex set of reactions is 
best. Try to make the most complex chain reaction possible 
with the time and resources you have, encouraging a sense 
of play, collaboration, and experimentation. 


For extra exciting ideas including more complex chain 

reactions and elastic band “explosions,” you can 

check out this blog post 

» Sarah Dees, “Simple Popsicle Stick Chain Reaction E” 
Frugal Fun for Boys and Girls: https://Rtd lilst3kuz 


Ask students "How is a chain reaction similar to a smile 
or a kind word?", "How can positive and negative 
actions result in positive and negative reactions?” Give 
them a few minutes to discuss this in small groups. 
Model the use of the zero conditional and encourage 
Students to use it to share their ideas (e.g., "If you are in 
a bad mood and say something unkind, then the person 
you speaks to gets upset and takes a bad mood home;" 
“If someone is having a bad day and you smile or say a 
kind word to them, they feel a little better. "). Reinforce 
the idea that a small action, like dropping a marble, can 
result in much bigger and widespread reactions. 


SEEEEE EEE 
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a 
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PE 
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| 
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| 
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| 


Ending 


Save some time at t) 
make a kind note 
someone, They can gi 
or leave it in a public 

such as tucked between | 
plant, or in a crack IM 
some personality 
outgoing, private, etc 
think of a that | 
as they make the card, C 
how this person = 
them ~ might like to ncour 
finish and prepare to leave, rei 
cards they make, and the smile 
share are like the first rolling ma 
chain reaction - they are just the 
have far-reaching effects. 


> Nate Folan, “Super Smile,” Playmeo.cóm: b 
http: Mftd liiqmx&tt; 
> Rachelle Dooriey “Engineering Kids 


Machine,” Tinkerlab (blog): D 


UNIT 1 + Introverts and Extroverts 
sincerity, Ak rudens es fel ey 
Contents individually, check ho» 
» Socio-emotional learning 
» Self-awareness 
» Social awareness 
» Relationship skills 
a clas 2 

. N lead you 10 fe 
Objectives pairs to join a new 
» Assess one’s strengths and limitations each de dapes 
» Appreciate diversity whole group 
» Reflect on how to establish and maintain healthy 

and rewarding relationships with diverse individuals 


and groups 


Activity 2 


Materials their videos before, it 
» Student Handbook, pages 272-274 YouTube oom. b a 
» “Introverts and Extroverts* video groups, a 3 to say 
» Kraft paper Accept all answers, asking them : 
» Colored pens and pencils j 3 

While watching the video 


Video - Part 1 (0:00-0:58) 


‚Activity 4 


Beginning 
Write "personality" on the board. Elicit some different ways Play part 1 of the video once and ask stuc 
i to share, in pairs, if their predictions 


of completing this sentence "I'm [patient/sincere/shy].” 5 Ms at 
in small groups, allow students 3 or 4 minutes to come Elicit what the topic is ang wire, ini 
up wich 25 ier aferesi Bericht extrovert" on the board, Ask stud 
Encourage them to count the traits. This might give them With a classmate what Amber 
some extra motivation. Invite some volunteers to share the What can you remember? 

going to play part 1 again and 


different adjectives they came up with. As they do so, ask 
examples of attitudes that illustrate that personality trait. if take notes of what Amber and | 


necessary, give them an example, "When you're patient, 

you have some tolerance to wait for [some things/the right Activity 5 

moment]. "When you're sincere, you don't hide the way 

you're feeling about something.” Ask students to read the s 

Nw Play part 1 again, ii 
b Ustify these stateme 

Developing or small groups, is 
Before watching the video 

Activity 1 

Say "I'm sincere, but not always.” and ask students if 
anyone feels the same way, Ask students if it is possible 
to be sincere 100% of the time and if the level of 
intimacy you have with someone may influence how Accepting p 
sincere we are with then, Lead a discussion about and discuss the qu 
different situations that may influence our level of to share the N 


Activity 6 


TEACHER BOOK 


If necessary, bring to discussion the importance of 


MD valuing diversity and how our differences add up to 
a richer society. Have them reflect on the statement 


+ "Together we are stronger " 


m Video - Part 2 (0:58-2:18) 


Activity 7 


Ask students to close their books. Tell them that in 
part 2 of the video Amber and Nicholas say what they 
think is essential to do when extroverts interact with 
Introverts. Explain that they give four tips for good 
Interaction. Allow students some time to write down, 
in pairs, what they guess these tips are, Play part 2 and 
encourage students to comment on their predictions. 


bobo 


} 


"votbtb6bbbb 


Divide the board into four parts and elicit the tips 
Amber and Nicholas give, copying each one as the 
title of a part. Explain to students you are going to 
play the video again so they can get more details 
about each tip. Ask them to open their books and 
read the tips. Play part 2 and pause after each tip. 
Encourage students to take quick notes, 


Activity 8 

Organize students into small groups and have them 
discuss what they got for each tip. As students discuss, 
walk around the classroom, listen to what they say, and 


encourage them to speak English whenever possible. 
When they finish, ask some volunteers to share their ideas. 


Activity 9 

In the same groups, ask students to come up with some 
other tips to improve relationships between different 
people. Allow them some time to share their ideas with 
the whole group. 


Video - Part 3 (2:18-3:11) 


Activity 10 


Ask students to read the rubrics, Show part 3 of 

the video and ask them to make comments on the 
statement. Have students discuss in small groups if they 
think this could be a solution to bullying and, if so, in 
what ways. Invite them to share their opinions. 


After watching the video 


: 
m oc {v WP "D wu» 


Activity 11 
Ask students if they remember what Amber and 
Nicholas asked them to answer. Allow them some time 


to do the activity indivi 
their answers with one or t 


Ending 
Give out some kraft paper to « 
them they are going to d 
Instruct students to di 


time to read and comment on the. 
differences they find; Ask them to. 
sentences that they would like to w 
about some of the things they talked 
When they agree on what to include, 
Write these words or sentences and cl 
the classroom or at school they would lik 


Activities 1, 2, and 3 
Personal answers, 


Activity 4 


Suggested answer: The video is about the differences. 
between introvert and extrovert people and tips on how 
they can relate io each other. 


Activity 5 
Suggested answers; 


a) An introvert enjoys spending time alone, A shy person - 
might not like it, but they feel uncomfortable in social 
situations. 


b) Introverts can be talkative, but usually among 
close friends. 


Activity 6 


Suggested answers: 


a) They say that "we should accept people for what 


are, without judging or stereotyping 
b) The outside, our "cover," is only a tiny pai 
actually are. 


€) When we judge or categorize someone, 
opinion based on our personal convict 
When we a we 
generalization based on | 
they seem to be. In b 
at the individual. 


d) We should look. 
assumptions based 


TIRE UA 


Activity 7 
* Try to include people nd shew that they ara 
place: speaking thelr min i 


walcome In a 
in pycisati not something th 


2 intri t nd just to listan w 


* Understand x 
and some people need space and time 
mt oet energi int 
! tt ial erect 
[ ction, the 
y conversation; Intreval may feet imimidmed and oot 

n id time alone 

i d when there are I of extroverts araund, includ 


ire welcome in that p ; 
thing they don't want to do 


the 
Hm i how your friend they 
ntally prepare to 
Pet push them to do son 
sn carefully to what people have to say: in 


s Lieve 
15 tand to dominate the 


* Be 
an't Fabel pee 1 Ner i 
y think that being 
ve usually quiet, ind 


MANIY; intr mo labeled 
yersauion, Y notat 


trovet 
tural impulse for introvweris to share 


| lot to say; be thoughtful and 


il) make 
their thoughts, but the y have 


corelully to Introverts 


nd 11 


listen 
Activities 8, 9, 10, : 


Personal answet 


æ Do | Know Myself? | Part 1 


Next, form small groups and allow. ther some 


ia 


sinn 


a - 
Lon LS 
ontents to discuss their answers, Ask some volunteers te 
si ie step share what their groups discussed, After Hanan. 
» Selkesteem students what they think might explain the c 
low self-esteem 
Ob 
UD jective S At this point, it would be interesting to point students 
> Read:and analyze a comic strij to this link http / fad. Wezags 
» Talk about self-estee 
Activity 2 
Material S Write the words “self-esteem,” “self-awareness,” “sali 
» Stude tandbook, pages 100-101 love self-acceptance "self-worth on the board. 
In pairs, ask students to say what they understand by 


~j these words 
lass Plan 
eginning 

xain to students they have 2 minutes to write three Ask students if they agree that the comic strip provides 
an example of a person who does not practice these 
concepts and how they know it (the character is feeling 
bad about himself and thinking he is not good enough 


U fr 


Activity 3 


des that shaw teenagers are feeling good about 
m nay do this in small groups. After the 
them to share their ideas with the group 


for someone) 


> 


dents to to the ding question that Ending 
Divide students in pairs. They need to say at least three 


mic strip and take 
ted good things about a classmate 


t 


^*^ b buy 


d 


Lesson 2 | Part 1 


f them and talk about it w 


jÍ 


Contents pa e have discussed the questions in pait 


* will la abb 


new cla 


the audio, ask them what 
different from the letter ir 
ve shared their answers, you 

to jot down some details 
which questions they might 


Before student 
milar of 


they think will bf 
ctivity 2. After they 
can play it again for them 
from the letter and gecici 


Objectives 


» er tó à 


ve 


also ask thems 


Audio Script e Track 9 


Materials 


» Handbook 
Dear future me, 
| What's up? I was wondering what you Ve been up 
Class Plan to. Did you graduate from a good university? Did 
you move to a different state? Please, tell me you 
finally made it to California. | want 50 much to live 
g words on the board: "past there - but at the same time fam so ape being 
nowadays,” “lif school.” “work away from family. Did you get married: Or are you 
f Í : still single? Are you happy where you are? If you're 


not, CHANGE! 


aveling," anc 
two voluriteers to stand with their backs 
rd and explain that the other students Are you still into fashion? 
tions of the words for them to guess 
int to play another round, decide with 
/ words to go on the board Did you finally meet Rihanna? 


Do you still exercise? 


s The 15-year-old you would be really happy if 
Developing you did. 


Activity 2 Last, but not least, | hope you learned to love 
yourself the way you are: you don't need straight 
hair or a slim figure to cherish who you are, Hope 
you are not going on crazy diets and that you are 
taking good care of yourself. 


Explain to students you are going to ask questions 

about the content of the letter and that they should 
tap on their desk as soon as they find the answer. If 
necessary, insist that they wait till you call someone 
to answer. This way, more students will be able to Love, 
find the answers, You may use some of the following 


| Little 16-vear-c 
questions and include others l zyearo me, 


» How old is the writer? (18.) A 
Activity 6 
» Who is the letter to? (To the future self of the writer.) y 
vrite "| will be successful.” 
» What kind of pet does the writer ask about? (A dog.) students if this sentence Teh ee, m om 
future and h xdi y Pak, or 
jas. h family members does the writer ask about? the use of vili) pee to the future and 
" » 2 b basic : 
(Brother, dad, and mom.) a sentence into a question toig e ode te 


TEACHER BOOK 


UNIT 2 
Lesson 2 | Part 2 


Contents 


» Stressed syllable 
» Comic strip 
» Motivational speech (commencement address) 


Objectives 
» Identify and practice the stressed syllables 
» Record a letter to their future self 


» Read à comic strip 
» Listen to main Ideas in a motivational audio 


» Identify specific information in a commencement 
address 


Materials 

» Student Handbook, page 27 
Audio track 

» Cell phones 


Class Plan 


Beginning 
Write "success" vertically on the board and ask 
students to copy it into their notebooks. In pairs, 
they take turns writing related words horizontally 
as if it were a crossword puzzle. Decide with 
them whether or not they can search words in 
their notebooks. As they will be working in pairs, 
they can repeat the activity twice, once on each 
student's notebook. 


Developing 


Activity 9 


| Audio Script e Track 10 
Voluntary. 


Activity 10 
Ask students to read the information in the Tips 
box, play the audio, and ask them to identify the 


stressed syllable. 


TEACHER BOOK 


widual” and "understand" on 

the words ' indiviGua 
the be : } and ask students to choose one and make a 
the board al s hen ae deu. 


ce with it. Then ask 
sentence wit oropriate stressed syllable. 


Activity 11 


* 


that shows the appre 


Audio Script e Track 11 


a) individual 


Activity 12 

Before students start the activity, tell them to look 

at the letter in activity 2 as well as the notes teken 

in activity 5. Also, encourage them to take notes of 
some ideas they want to mention and keywords that 
might help them accomplish this task. As a group, 
decide on an app they can use. If they don't have a 
group on social media, they can record their letter as 
a private message, add any photos or texts they wish 
and send it to a friend or relative. When they finish, 
invite them to play their recording and listen to so 


of their classmates' letters, 


Ending 


In pairs, have students discuss something important 
they learned in this lesson and tell them to write a 
phrase summarizing it. When all pairs 

phrases, get them to walk around the cla 

share their phrases, 


Activity 9 
Voluntary, 


Activity 10 
vol 


VVVVVSbee bee ee eee eeee 


UNIT 2 } 
Lesson 3 


= 
23 


Contents 


» Modifiers 
» Adverbial phrases 


Objectives 


» Identify and practice the use of modifiers 
» Identify and practice the use of adverbial phrases 
» Dealing with failure positively 


Materials 


» Student Handbook, pages 28-29 
» Audio track 


Class Plan 


Beginning 


Explain to students you will give an adverb dictation, 
Draw a grid on the board similar to the one below, 
but without the adverbs. Have students copy it on 
their notebooks. Dictate the adverbs randomly and 
have students write them in their corresponding 
columns. You do not have to use all the words. 


nn —— 109 9 y VS TS WW 


ASS 


When (time) Where How | How much 
| (place) (manner) | (frequency) 
, First, at home slowly. twice a 
i Next, down the gently week 
f After that, hall as soon as | every day 
| At 3 o'clock, | in the park | possible never 
| Aftera | onthe left | whithout | usually 
! while, next tome | StOPpINg | sometimes 
9 Every day | at the back badly always 
F^ ofthe bus | beautifully 


Y Developing 
TV Activity 1 
k (4 Ask students to look at the comic strip and, without 
reading any words, guess what it is about. After they 


(4 share their opinions, ask them to read the whole text 
and check their predictions. 


Activity 3 
Ask students if they know the name oft 
played the genie in Aladdin (Will Smith) e 
to them that they will listen to him on an ins; 
audio called The Best Advice You'll Hear. 


Activity 4 


| Audio Script = Track 12 
You don't try to build a wall. You don't set out to 
build a wall. You don't start there, You say: “m a 
gonna lay this brick as perfectly as a brick can be laid. 
There will not be one brick on the face of the 
Farth that’s gonna be laid better than this brick 
that I’m gonna lay in this next 10 minutes.” 
You do that every single day — and soon you have 
a wall! 
99% of people are not willing to do what it takes 
to make their dreams come true. Self-discipline is 
the center of all material success! 
Failure is a massive part of being able to be 
successful! You have to get comfortable with failure. 
You know, you go to the gym and you work out. 
You're actually seeking failure. 
You wanna take your muscles to the point where 
you get to failure because that’s where the 
adaptation is. That's where growth is! 


Video Advice. "The Best Advice You'll Ever Hear! 
Will Smith." YouTube. November 14, 2018. Accessed 
November 12, 2019. https://www.youtube.com/ | 
watch?v=kDHiyYIwM1A8list=PL9pP7m7awwS)- 
WzFslAcMoBUVt7 VW3S8QRindex=481=0s. 

Excerpts from 0:01 to 0:27, from 
and from 


Activity 7 


Audio Script e Track 13 


President Faust, members of the Harva 
corporation, and the Board of Overs 
Members of the faculty, proud par 
all graduates. iy 


Answers 


IL 


lass 


Beginning 


Lesson 4 | Part 2 


Contents 


» Listicle 


Objectives 


» Write a listicle about becoming a better person 


Materials 


» Student Handbook, page 31 
» A4 sheet of paper (half of sheet per student) 
» Big colored cardboard 


Class Plan 
Beginning 


Write the title of this unit on the board: "Self Love .. 
Self Awareness." 


Give each student a sheet of paper. Ask to students to 
create an illustration that depicts this phrase. Tell them 
to keep it for the Ending activity. 


i 


Developing 
Activity 8 
Ask students to read 
attention to the use of p 
they have read so far. 
can use to write a listicle: 
» a catchy title that includes 
» a short introduction to | 1 
» topic sentences; E 
» a reason to deal with the situation 
topic sentences; 

» explanations and examples to si 
When students finish their listicles, 
texts with a classmate and give each 
the content. 


Ending 

Invite students to stick their illustr. 
cardboard and write the title on the top. 
somewhere everyone can appreciate. 


Activity 6 
Personal answers. 


Activity 7 
a) (red); b) (g 


| 


| 


| | | 


| 
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» Further 


ass Plan 


Beginning 
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words which students may hot be familiar with include 
throughout, underwent, major, and rather than. 
Let them (deny the difference In meaning observing 
ihe context. Elicit the correction and have them help 
vou wite a possible answer on the board 


Activity 7 

Ask students to look at the items and find the 
Corresponding passage in the text in activity 6. 

Have them scan the text and then focus on detailed 
information related to the figures presented. If you 
notice students might struggle to answer, have them 
complete the activity in pairs 


Activity 8 

In this activity, explain to students they are going to get 
more familiar with some terms that have appeared in 
the class so far. This is the moment to systematize this 
knowledge. Tell them they are all nouns. Make sure 
students do the matching individually first. Get them to 
check their answers in pairs before group correction. 


Work on the pronunciation of some words. The sound 
of /t/ in rural can be a bit tricky for students, so elicit 
some other words that have the sound /r/ in both initial 
and medial positions for comparison and practice, The 
letter u in urbanization and urban are pronounced 
/^/ (as in cut and but), and not ju: (as in universe 
and united). 


Activity 9 

This activity aims to help students to produce their 
paragraphs ín activity 10. The work with some key verbs 
in the simple past may be a useful model. Have them 
read the paragraph first and then complete using the 
verbs from the box. Ask a volunteer to read the passage 
aloud and check the activity with the whole group. 


Activity 10 

This is the moment for students to personalize the 
model they saw in the previous activity. IL is à good idea 
if they can plan before writing their paragraphs. They 


can use the infor 
you tan assign it as 


Ending 


Activity 11 

Ask students to go back to the topic tl 
in the first activity and take into account. 
throughout the class. Open à circle for di 
let volunteers to speak up. Encourage studer 
might not participate much. 


Activities 1 and 2 
Personal answers. 
Activity 3 
b 
Activity 4 
a) Italians; b) More than 800,000; c) 1940s; d) In the i 
and 1920s ` 
Activity 5 
Personal answers. 
Activity 6 í 
Suggested answer: Mass internal migration from rural FE 
areas to urban centers. i 
Activity 7 
a) the period when urbanization increased. 
b) how the urban population grew in 50 years 
c) migration from rural to urban areas 
Activity 8 
a) V, b) IIl; © Vl; d) Ml; ec o) WV 
Activity 9 
à) came/moved; b) are; ©) were borni 
e) had; f) lived P 
Activities 9 and 10 
mE que 


Personal answers, — 


DADA AA AAA AA 


4) Newt, divide these shapes with " strings (—)" les, Ending 
thet separate it nto different sections to be filled an Gi T 
Phase igi t ; style ive students a 
These strings can be straight, wavy, or any sty! their classmates 


) Wilte in some of the key identity words chosen at He 
beginning. They can fill in some of the string divisions, 
be written along contour lines of the face, or be 
placed anywhere. They can be big and noticeable or 
small and hidden among the tangles. 

quite finish, give them the cha 
Complete the strings with "tamgles(—)" any kind of will add later. Encourage them 
abstract pattern made up of simple marks. This should Display these drawings in the c 
be done with a bladk pen. Tangle drawings are all about representation of students’ i 
being present in ithe moment and trusting yourself, not 
worrying aout mistakes (amy slip-ups can be made into [Go Further | 
the design), Easy angles include zig-zags, swirls, and 
checkerboard patterns. The key Is to trust yourself and » Sara Barnes, “Adults Are Filling Di 
let the pen take you to the next step, as you celebrate Calming Patterns Instead of Just Co 
the act of creating something. The results are never http:liftd.filhvx85y. 
planned and always surprising 


e 


| 
| 
| 


UNIT 2 * Only Compliments 


Contents 

» Socia-emotional learning 
» Self-awareness 

» Social awareness 


Objectives 

» Recognize own strengths 

» Develop self-confidence 

» Practice compliments and appreciation 


Materials 

» Student Handbook, pages 275-276 

» “Only Compliments" video 

» A picture of a famous person who is a good role 
model for teenagers 

» Sticky notes 

» A jar filled with blank slips of paper (at least one slip 
of paper per student) 


Class Plan 
Beginning 


Show students the picture of the famous person and 
elicit what they know about them. Then explain that 
they are going to play, in pairs, a guessing game about 
famous people and that they can only ask yes-no 
questions until they find out who it is. Use the famous 
person you chose as an example and elicit a few possible 
yes-no questions, such as “Is he/she an artist?", “Is he/ 
she from Brazil?", "Does he/she have a band?", etc. 
Give students the sticky notes and ask them to form 
pairs. Have them write the name of someone really 
famous on it. They should put the sticky note on their 
classmate' forehead without letting them see the 
name. Students should then ask yes-no questions to 
guess who they are. When they find out, invite them to 
put their sticky notes around the classroom. 


Ask students what else they know about these people 
and why they have chosen them. 


Developing 
Before watching the video 


Activity 1 
Organize students into pairs and have them look at 
the people depicted. Ask them to talk to each other, 


TEACHER BOOK 


They 
know about these peopie : 
describing what they ait things they know about there 


; 6 
should rnerition the 9 


While watching the video 
part 1 (0:00 0:50) 


Video ~ Pa 
Activity 2 

to students 
Explain to stuc A 
watch shows à experi” ay attention to whet this 
participate In Ask them op d Have them angwer 

tay part 1 once e 
experiment is and P'2Y Fr ee what they understood in 


and to cor 


shat the video they are going to 
a mber and Nicholas will 


the questions 
pairs 
Ane 4t the pictures and read the quotes 
Have students look at ine ch ee m 
Ask them what else they know abou jer- x: = 
people. Organize students into pairs ey try 
rephrase the quotes, monitor their work, encouraging 
speak ynenever possible and helping 


them to speak English » anm 
them with vocabulary. When they. finish, invite some 


volunteers to share their wording for each quote and 
ask students’ opinions about the ideas in the quotes. 


Video - Part 2 (0:51-2:28 


Activity 4 

Explain to students they are going to watch part 2 of the 
video in which good things about those people in activity 

3 are said. Write “who” and “compliments” on the board. 
Explain that you would like them to take mental nates of 
the people and the compliments they make about them. 
Play part 2 once and organize students into pairs. With 

a Classmate, they should take some notes about what 
they remember from the video. Allow students some time 
to compare what they remember and compare it with 
another pair. Then have a general conversation with the 
whole group, inviting different students to say what they 
got about each one. Write their answers on the board. 


that Amber and Nichole 


doing the 


Class Plar 


Beginning 


IYYYI 


v......U000vebbbi 


Units 1-2 


Contents 


» Personality adjectives 

» Comic strip (main characteristics) 
» Short story 

» Zero conditional 

» Compliments to yourself 
» Protest signs for self-love 
» Will or won't (prediction) 
» Gerunds (-ing) 

» Adverbial sentences 

» Modifiers words 

» Chant 


Objectives 

» Revise content from units 1-2 

» Create a main character and a short story for a 
comic strip 

» Understand zero conditional sentences 

» Say compliments to yourself with confidence 

» Design protest signs using will or won't for 
prediction, gerunds, and adverbial sentences 

» Create a chant using modifiers words 


Materials 

» Student Handbook, pages 92-93, 167 
» Sticks 

» Sticky notes 

» Craft paper or poster-size paper 

» Colour pens and pencils 

» Drawing paper 

» Small mirrors 


Class Plan 

Beginning 

Write some personality adjectives on the board in anagram 
form (confident, sociable, reserved etc.). Invite students to 
try to unscramble the letters in small groups. As the groups 
finish, ask them to make sentences with these adjectives. 
Give them 3 minutes. 


Developing 

UNIT 1 

Activity 1 

Go over the instructions and make sure everyone 


understands what to do. Have students Work 
individually before checking their answers in pairs. 


Then check the answers with the who! 
write them on the board. 


Activities 2 to 5 


Go over the instructions and make sure 
understands what to do. Give students 
create the comic strip. 


Activities 6 and 7 
Have students work individually before che 
answers with the whole group. 


Activity 8 
Ask a few volunteers to share their drawings. 


UNIT 2 


Activity 1 
Go through an example to explain the activity. Tell 
students they have up to 2 minutes to do it. | y 
them with small mirrors to say their text out loud. Ask a 
few volunteers to share their self-compliments. 


Activity 3 
Highlight the use of will or won't for predictions and 
review gerunds and adverbial sentences giving a few 
examples before they start the activity. à 


Activity 4 
Arrange students into small groups and refer then 
the activity. Invite a volunteer to read the instr 
Give them time to create the chant. Walk 
classroom and help them with language if 


Ending 


Ask groups to show their chants to the cl 
then to choose one to sing all together. 


Activity 8 
UNIT 1 Personal answers. 
AN d UNIT 2 


a) private person, reserved; 
b) confident, friendly, 
outgoing; c) approachable; 
d) unpleasant 


Activities 2 to 5 
Personal answers. 


Activity 6 
c; a; e; b; d 


Dismis students after they have complbesexs all the 
tH SRENGITS: 


LI I IT 


| 


| 


GAME 
“Pass It on” 


bad 
ntents 


» Zero conditional 


Djectives 
» Practice using the zero conditional 
» Foster cooperation and creative thinking 
» Develop communication skills and fluency 


IN la terials 
» A small ball 
» An alarm (from your cell phone, or a song) 


Class Plan 
Beginning 


Start the class by reviewing or explaining the zero 
conditional. Remind students that it is used when 
someone wants to talk about facts or things that are 
generally true, like routines, habits, and facts. In zero 
conditional sentences, you can replace if with when. 


Write an example on the board and highlight the 
tense in both parts (simple present). For example, 
"IfAwhen you heat water to 100 degrees Celsius, it 


boils.”). 


Explain to students you are going to organize them 
into two lines, which will form two big teams, Then 
you will say the beginning half of a zero conditional 
(if/when clause) sentence and will throw the ball to 
a student, who will have to say the other half of the 
sentence (result clause), accordingly. 


Developing 
Have students stand in two 
teams, opposite to one anoth j 
Say an if-clause and throw the ball to 
student should cornplete it with a re 
student is not sure how. to 
ask for the help of their c 
the sentence, student A m 
B from the other team. This st 


Depending on students’ level, the fi 
the ball and say another if-clause. The: 
should then complete the sentence acco! 
case, you might want to allow some i 


Some examples of if-clauses that can | 
» If I get lost, ... 

> When I feel sick, ... 

>If | don't sleep well, ... 

> When | don't study for a test, ... 

» If the weather is too hot, | ... 

Every round of the game may last about 3 
seconds. You can set the alarm (a sou! 
phone, a song, an onlin 
after 30 or 40 second: Whiche 
the ball when the alarm goes o 
them to use English to interac 


Ending 

Challenge students foi 
to complete the if-clau: e asc 
set a time limit of 20 or 15 


In Advance 


beginning 


ted dd 


Unit 2 


Contents 


» Content from unit 2 


Objectives 


» Assess what students have learned in unit 2 
» Get students familiar with international exam formats 


Materials 


» Copies of the exam available at lónica 
» Audio track available at lónica 


Class Plan 


A few days before: 

» download the exam from lónica and have copies made. 
3 read the Exam Guidelines available at lönica in order 
to familiarize yourself with the exam characteristics 

and be able to answer students’ questions. 


In the previous class: 

» explain to students that, on the day of the exam, 
they will take a mock test that simulates an 
international exam. Talk about the importance 
these exams can have in their lives, for example, 
opening doors for them to study or work abroad. 
as international language certificates are usually 
recognized by many in ternational institutions. 


» discuss test-taking strategies they can use during 
exams, like time management. Leaving difficult 
questions to the end is one example. 


Beginning 

Arrive before students and check if you have all the 
necessary materials to start the exam. Check if desk 
arrangements are adequate: they must discourage 


€ 


students' interaction as wel 
you to move around to help, 
poster or other display that 

exam questions. ! 
Explain to students the test 
Reading and Writing, Li 
Hand the test out. Tell thern to or 
papers when you tell them to do so. 


Developing 


Tell students they will start the test. Askt 
write their names and date on the front 


Reading and Writing 
For this section, instruct students that i 
talk to you, they should raise their hands 
you to approach them. 


Listening 


Before starting this section of the test, 
that they will hear each part of the exa 


Speaking 

Help students to feel comfortable d 
conversation. Candidates to the exam can 
with another student (or Be 


“interlocutor” in this part of the e 
other candidate(s). 

You may ask help from another t 
Speaking section or even leave this 
second class, if needed. 


Ending 

Let students know the enc i 
something like "You have 
of the exam.” When you say "Tim 
them to m where they i 


Iv 


in pairs, have students tell each, other which of the four 


leaders from this lesson 


could and why. 


they would like to meet if they 


b: d; e; g; h;i 


Developing 


loping 


1 


P dave: veah, they do. Most people love to be 
"listened to, because it tells them how much their 
lives mater. All You need to ask are questions like 
| "Who is the most important person in your life?" 

or "What are you proudest of?” Really, listening 
| closely is simple. When you're curious, treat people 
with respect and have just a little courage to ask the 
| important questions, great things are gonna happen. 
StonComs. "Listening ls an Act of Love.” YouTube, November 28, 
2013. Accessed November 22. 2019. httos/ANwWww. youtube, conv 
Walch vesrgiRzz 2Ho&t«8Üs. Excemt from 1:30 to 3:46 


Activity 4 
the activity. Invite a volunteer to read the questions and 


to the main topics of each question. Allow. groups 
enough time to discuss their opinions. Walk around the 


After some time, open it to a whole graup discussion. 


Arrange students into small groups and address them to 


help with language if necessary. Draw students’ attention 


classroom and note down interesting thoughts and ideas. 


minutes to orga 
rules. Encoura 

say if they agree 
ideas/thoughts. 


Iswers | 


Activity 1 
Personal answers, 


Activity 2 
a) F; b) T; ©) T; d) Fe) FT 


Activity 3 
a) doesn't seem; D) easy; c) a tape r 


Activity 4 
Personal answers. 


Watt 


ra Activity 


AAA 1111111111311 


READER 


Nelson Mandela | Part 1 


» Nelson Mandela 

» Minority leaders 

» South Africa 

» Civil right movement 


ULives 

» Read Nelson Mandela's biography 
» Promote teamwork 
» Encourage the use of written and oral language 
» Instruct on the use of presentation tools 

\ teria 
» Graded Reader - Nelson Mandela 
» Computer lab or devices with internet access 
» South Africa map 


» Video: “History of the Civil Rights Movement,” 
WatchMojo.com, available at http://ftd.li/kabd5v 


Class Plan 


in Advance 


Ask students to read the whole book at home. 


Beginning 
Write “Nelson Mandela” on the board and elicit 


everything that comes to students’ minds related to him. 


Write students’ ideas on the 
the most interesting words 
Ask students to look at the 
their readers, Have students eo 
about Nelson Mandela wath the ı 
on the back cover 


Ask students to open their books 
should answer the activities before 
If necessary, show thern the South 
them with activity 2. 


Developing 


Ask students to read the book one more: 
Give them some time to do it, helping wi 

vocabulary issues. Ask them to mark ti n : 
Nelson Mandela life they think are most 


After students have read the story, work 
comprehension activities on pages 54 to 
go over any doubts they might have. Talk 
group about the reading experience o 
importance of people like Mandela ii 
in Brazil, in relation to the protection of 
civil rights. 


Ending 


Show students the video “History of the Ci 
Movement.” Ask them to research the 
movement at home and bring their re 
next Reader class. 


In Advance 


AIIIIIIITTAIYIIYIIITIIT3 


Lesson 2 


» Resilience 

» Dealing with annoying thing 
Understanding ind respecting people 

» Giving advice 

» Express an opinion about the importance of 
developing resilience 

» Identify main Ideas in an audio about resilience 

» Write a short paragraph describing and responding 
to a problem or annoying situation 


» Student Handbook, pages 36-37, 166 
» A soft ball or an empty pencil case 

» Audio trac! 

» A song 


Class Plan 


Beginning 

Explain to students you are going to play Hot Potato and ask 
them to form two or three big groups. Give each group a 
soft ball or, alternatively, an empty pencil case, Tell them that 
you will play a song of their choice and they should gently 
pass the ball to the person on their left. Explain that you Will 
pause the song every now and then. Whenever you pause 
it, the person holding the ball should say one thing they 
enjoy that someone in their family does with them and one 
thing the same person does that they don't like. If necessary, 
give an example of what you expect them to say when you 
pause the song: "I like it when my sister plays video game 
with me and | don't like it when she listens to loud music." 


Developing 

Activity 1 

Explain to students they may use some of the things 
mentioned in the previous game. 


Activity 4 ER URN STRA 


| Audio Script « Track 14 
When we are more resilient, good. things an — 
happen. We are able to cope with difficult situations 
and make the most of opportunities. Okay, that isn't 
to say we always get it right. No one /s a superhero, 


| What matters is how we deal with them and. learn 
| from them, Research has shown that being reshen 
| isn’t Just doing one thing; its about bouncing Back 


but when our resilience ls stro, a 
Á is sIronger, the di 
doesn't get tò us as much; We are far ia 
to keep things in perspective, solve lies py. 
2, e els Oblérns 
easier, keep focused on what really Thats and 
even thrive, Challenges come along, Hey, that's lifes 


with optimism, being flexible about howr we see } 
things, taking a little risk, but most importaritly doing | 
something about it. Sometimes we think of resilience 1 
as just keeping strong and getting through. If not 
Well, the truth is that resilience is all of these and more. | 

First to Draw Limited. “Resilience in Kids Created by First to Draw” 1 


YouTube, April 22, 2016, Accessed July 8, 2019. https 
youtube.corvwatch ?v=HYsRGebtfZc- Excerpt from 0:03 10.057. 


Language Variation 


First to Draw Limited is a British production and 
it's possible to identify the narrators British English 
by his general intonation and the pronunciation of 
some words. It might be interesting here to draw 
students’ attention to the way he pronounces 
words such as cope and most and invite them to 
listen to the American pronounciation as well. If 
you find it relevant, access https://ftd.li/aw420i 
and https://ftd.li/hmejx3. On these sites, students 
can compare the pronunciation of the words cope 
and most. 


Fine-tuning 


If you have a strong group, ask students to /isten to 
the last sentence again and to rephrase it for you. The 
sentence is “Well, the truth is that resilience is all of 
these and more.” Write it on the board and underiine 
the phrase “all of these and more.” Ask them to: 
a) summarize what is said about resilience in the 
audio (all of these). Possible answer: Everybody 
faces challenges, but resilient people 1) are able 
to bounce back with optimism, 2) they. are exible 
about how they see things, 3) they take all 
risk, and 4)do something about the challenge they 
are facing. 
b) what information they believe could be added 
about resilience (and more). Possible an 2n 
Recognizing we need support, reaching out and 
asking for help. à 
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Lesson 3 | Part 1 


tante 
ttVlit ) 


» How to be a good listener 
» TED-Ed talk 


bjectives 
» Discuss the characteristics of a good listener 
» Make predictions about the content of a TED-Ed talk 
» Listen to a TED-Ed talk for main idea and specific 
details 


» Student Handbook, pages 38-39 
» Audio track 


Class Plan 


Beginning 

Ask students to think of the last time they had an 
interesting conversation with someone. Allow them 
some time to take notes and then ask them to sit in 
small groups. Have students take turns giving details 
about their conversation, saying where they were, 
who they were with, and why they think it was an 
interesting conversation. 


Developing 


Activity 2 

Elicit what students know about TED talks. Then ask 
them to read the information in the yellow box and 
underline what they did not know about it. 

Explain to students TED-Ed is a collection of talks, 
videos, and animations which have been designed for 
use in the educational world. 


There is a great variety of TED-Ed talks and 
animations accompanied by a suggested lesson 

plan. It might be interesting to allow students to 

visit the site and choose one or two videos to watch. 
They are available at http://ftd. lilsupiw4. As it is a 
collaborative site, you may also suggest a lesson plan 
for a video you use in class. 


Activity 3 


Audio Script * Track 16 
Being a good listener is one of t 
and enchanting life skills anyone ca 
few of us know how to do it. Not 
evil, but because no one has taught i 
related point, no one has listen oe u 
Like most things it's about education: o 
is full of great books on how to spe t jc 
Orator and Aristotles’ Rhetoric were two o 
greatest in the ancient world, but sadly no 
ever written a book called The Lis 
range of things that the good listener is doi 
makes it so nice to spend time in their compé 
Firstly, they egg us on. It’s hard to know our 
own minds, often worrying in the vicinity of. 
something, but do not quite close in on 
really bothering or exciting us. We hugely ber 
from encouragement to elaborate, to go into i 
greater detail, to push just a little further. We eed. 
someone who rather than launch forth on their 
own, will simply say those two magic words 
"Go on." You mention a sibling and they we 
know a bit more, what was the relationship li 
in childhood, how has it changed over time. T 
are curious where our concerns and ex 
come from. They ask things like “ 
particularly bother you?", "Why was that. 
a big thing for you?" They keep our histories 
mind, they might refer back to something ¡we s 
before and we feel they're building up 
base of engagement. 
TED-Ed. "Are You a Good Listener?" Accessed 
2019. https://ed.ted.com/eatured/foptn 


Activity 5 


Explain to students that th 
to complete are examples 
bout 


Nelson Mandela| Part 5 


Contents 


» Minority leaders 
» Civil right movement 


Objectives 


» Publish an mini-biography online 


Materials 


» Graded Reader - Nelson Mandela 
» Computer lab or devices with internet access 


Class Plan 
Beginning 
It is time for students to post their text in an online 


platform. Take them to the computer lab or ask them to 
use their devices to do so. 


Developing 


Choose one of the sites b 
work and help therm to ac 


» Google Classroom (you need to. 
http://ftd li/8zrhbi; 


» Medium (students will need to s 
http://ftd.li/4gpvez. 


Help students with any tech issues wi 
this step. 


Ending 


After students finish posting their texts, in 
ask them to read the classmates’ texts 
and constructive comments. 


| 
| 
| 


| 
i I 
| 


GRAMMAR 
UNIT 3 * Must and Have to 


Contents aad oh 
» Must and have to Have students look at the activity and el 
need to do. Answer any question: 
4 2 they are done, have them compare 
Ob jectives Ask volunteers to write the sentences cor 
» Review and expand the grammar content from poard tO'chéciatesci m, 
unit 3 
» Practice the use of must and have to Activity 4 


M Have students read the sentences and the clues in. 
ateri 1 parentheses, Then they have to complete them | 

ars must, mustn't, or don't have to. Ask different 
» Student Handbook, pages 220-221 


students to read their sentences aloud to check the 
activity. a 
Class Plan 
ies Ending 
Beginning 


Go back to the activity at the Beginning activity. This 
List some tasks and obligations students have at school, time ask students to list (on their notebooks or a 


Ask them to go over the list and, in pairs, use must or Separate sheet of paper) and talk about their tasks and 
have to. Make sure students understand that must obligations at home. ; 
refers to obligation imposed by the speaker (e.g., 
“You must arrive at 8:00 at school."), while have to RE = 
refers to external obligations (e.g., "I have to arrive at 

d 8:00 at school."). Remind them also that mustn't for Activity 1 
prohibition, and don't/doesn't have to is used when a) Il; b)Il; ¢) l; d) 1; el; £1 


there is no obligation. 


Activity 2 
à a) have to; b) mustn't; c) must; d) don't have; e) must; f) has to 
Developing 
Activity 3 
Activity 1 


a) Its getting late and | have to go home, 
b) You must stop if the traffic light is red. 
©) School is canceled next week, so | don't have to wake 


Ask students to read the sentences and answer any 
questions. Have them choose the best option to 
complete each sentence. When they are.done, ask them 


i | wi ly. 

n pairs. Check the activity with cee 
tf le z a y den " d) You must fill out the answer key before turning in 
en test paper. 

Activity 2 Activity 4 
Ask students to read the sentences and complete the a) must; b) mustn't; €) don't have to; d) don't have 
activity individually. Ask different students to read a e) mustn't 


sentence aloud to check the activity. 


»ro„„......0 


he 


Materials 


Class Plan 


Beginning 


Developing 


E 


SPEAKING ] 


UNIT 3 * Listening to People 


Contents 


» Qualities of a good listener 


Objectives 

» Review and expand the language content from unit 3 

» Talking about how to be(come) a good listener 

» Deliver a simple speech, in pairs, about how to be a 
good listener 


Materials 
» Student Handbook, page 253 


Class Plan 


Beginning 

Invite a student to model the activity with you, Ask them 
to tell you about their last vacation or any other topic you 
prefer for 1 or 2 minutes. As the student speaks, pretend 
you are not listening to them. You can pretend you are 
distracted by something else, you can yawn, turn your 
face to the other side or look down and even interrupt 
the student to say something about you that has nothing 
to do with their story. When time is up, invite the 
student to share with the whole group how they felt. 
Ask students if you were a good listener and have them 
identify the negative aspects of your behavior. 


Developing 


Activity 1 - Preparation 
Ask students to individually read the statements and 
check the ones that apply to them. They should write the 
answers in the first column. Verify if students understand 
what they have to do and allow them a few minutes to 
finish the activity. Go around the classroom to monitor 
their work and check if they have any doubts. 


Activity 2 - Interaction 
Explain to students that th 
a classmate about the same sta 
1. Encourage their interaction and 
conversation, 


Activity 3 — Interaction 
Have students discuss the questions and 
characteristics of a good listener. 


Activity 4 - Interaction 

After students finish, ask the pairs to pi 
talk about the characteristics of a good 
Remind them to state their opinion and | 
explanations and examples. Check if th y unc 
what they have to do. While they talk, walk: 
the classroom, monitor their conversation ani 
them as needed. 


Ending 
Organize students into other pairs and ask the 
choose a topic of their interest. Alternatively, yoi 
list some topics they can talk about on the 

them to talk to each other about that toj 
attention if they are being good listeners 
a time limit. When they finish, have t 
each other if they have been good | 
out aspects that could be improved. V 
Classroom, monitor their conversation, 
as needed. 


Activity 1— Preparation 
Personal answers. 
Activities 2, 3, and 4- Interaction - 


Personal answers. 


UNIT 3 © The Legacy of Slavery in Brazil O 


» Slavery and quilombos in Brazil 
» The legacy of slavery in Brazil 


» Talk about examples of resilience : 

» Develop reading strategies, using cohesion devices 
and vocabulary inference ; , 

» Read and understand extracts about slavery in Brazil 
and its legacy e 

» Talk about the legacy of slavery in Brazil à 

» Think of possible ways to have a more equitable society 


A d 
al 


.. » Student Handbook, pages 186-188 


it may represent for them. Welcome students’ 

) s and encourage them to go beyond the 
plain elements of the image. Provide some prompts like, 
"We can see [a dry land] that may represent [a tough 
situation]." Help students express their ideas in English. 
Write the word "resilience" on the board and elicit what 
it means. If necessary, ready a dictionary definition. Ask 
students how the image can be a representation of 

ce. Elicit examples of resilient people. 


Read below two definitions of resilience from 

well-recognized dictionaries, 

1) the capability of a strain: d body to recover its size 
and shape after deformation cause d especially by 
comp ive stress 

2) an ability to recover from or adjust e 


isily to 
misfortune or change 


Merriam-Webster, s.v, "resilience," accessed April 3, 2020, 
https://www.merriam-webster. com/dictionary/resilience. 


someone's ability to b 


ome healthy, happy, or strong 
again after an illnes: : 


disappointment, or other problem 
Macmillan Dictionary, s.v. "resilience," accessed April.3, 2020, 
https://www. macmillandictionary.convdictionary/oritish/resilience. 


TEACHER BOOK 


Developing 
NER that they will read an extract of an 

a ith Laura de Jesus Braga, a quilombola. If 
Ae SR to the group that a quilombola is an 
Ns ue resident of a quilombo. Try to avoid going 
i ils about this now as the focus of activity 4 is 
Into geta, them time to read the text 


r exactly this. Give 1 
anand an example of resilience. Get them to talk to a 


dassmate to compare their ideas. 


AS dents develop a reading 

This activity aims to help students dev à 
No ibas the use of grammatical cohesion. Ask 
them to identify who the subject pronouns (e.g., they, 
we, she), object pronouns (e.g., us, me, them), and 
possessive pronoun (e.g., theirs) refer to. Point to the 
first pronoun (theirs) and elicit the answer. Help them 
understand what they need to do and how to find the 
information in the text. If you think they are going to 
struggle in identifying the references, allow them to 
work in pairs to help each other. 


Activity 4 

Have students focus on understanding or systematizing 
the concepts of quilombo and quilombola. Elicit what 
they already know about these terms. Ask them to 
write down their ideas and compare them in pairs. 


Activity 5 

Ask students to read the text without paying attention 
to the highlighted words. Make sure they understand 
the words ran away and hidden to make the 
concept clear. Do this activity with the whole group, 
but give them a couple of minutes to read the extract 


individually. Ask them if they had inferred the meaning 
correctly and conduct a quick class discussion. 

Activity 6 

In this activity, ask students to infer the meaning of the 
highlighted words in the text. To help them develop 

this useful reading strategy, point to the fact that all 

the words are or contain verbs in them. Also, they can 
analyze how the words are formed to infer meaning 
(e.g., they might know the meaning of the law, which 
makes it easier to infer the meaning of outlaw, or slave 
and infer the meaning of enslave, or owner and infer 
ownership. Let them work in pairs to get help from one 
another. Elicit the answers and Write them on the board 


Activity 7 


Point to the fact that quilombolas still face this kind of 
problem with land ownership even though the current 
Constitution gives them this right. Tell them that this is a 
legacy of slavery. Explain that legacy means “something 
such as a tradition or problem that exists as a result 

of something that happened in the past” (MacMillan 
Dictionary, sv. “legacy,” https://ftd.li/bzeynx). 


Ask students what other social problems Afro-Brazilians 
still have as a result of slavery. List their ideas on the 
beard without interfering much because they will read 
about this in the next activities. Do this activity as an 
open class discussion 


Activity 8 


The extract provides extra input on the subject from 
the previous activity. Firstly, have students underline the 
examples in the text individually. Encourage them to 
compare answers in order to get help from a classmate. 
Elicit their answers and write them on the board. 


Activity 9 


Read the questions with students and allow them 
time to find answers in the text on their own. Ask 
students to check the answers in pairs before the 
correction with the whole group. 


Activity 10 


Ask students to read the rubrics and allow them some 
time to write down some ideas. Open the discussion 
with the whole group. 


Extra Activity 


Ending 


Activity 11 
Explain to students that the objective of this ES 
activity is to think of possible ways of recognizing, 


minimizing, and working towa 
society. Use the images to expl 
between equality and equity 
from the group. If necessary, get 
some research on the subject to hel 
be richer. j 


Activity 1 


image shows a plant that thrives despite the unfa 
conditions. 

Activity 2 

Laura de Jesus Braga resisted because she knew her rights. 
She now has some of her rights guaranteed; 

Activity 3 

a) theirs, they; b) we, us, me, them, she 

Activity 4 

Personal answers 

Activity 5 

Quilombo is a community of slaves that ran away to form 3 
these hidden communities in the period of and around slavery. 
Activity 6 

a) were granted; b) were enslaved; c) outlaw; d) gotten 
legal ownership 

Activity 7 

Personal answers. Suggested answer: Afro-Brazilian 

people are discriminated against; they may have less 

access to education, which leads to fewer qualified job 
opportunities, low pay jobs, they are victims of racist 
attitudes in general, etc. 

Activity 8 

Large Afro-Brazilian population lives in poor conditions; 
most crime victims are black people; the majority of the 
prison population is black. ax 


Activity 9 
a) They had no land, money, or education. 
b) The living conditions in favela shacks where lots. 

people live. 
c) 60,000 


Activity 10 
Personal answers. Suggested answer: It is im] 
identify the legacy of slavery to fight it and 
more equitable society. 


Activity 11 
Suggested answer: We 
those who are discrimi 


finating 


ASK URN 0 mies allit vfi fte Kills tat they thmik 
hay: macte vmile. dang fils «cui. Organe 
TWodGrstts hr. anlk groups. Aloe goiupsuttoone a Kill 
ani wite a ip) torr devetspinr it This tip can ke 
Hispiyard with the ower t impie sitters. Pawde 
gudance with the lirpagge, prius a gasercal 
Structure Do tem uch as ke + adjective + by + gerund 
+ brea (E.g, "Re resilient by urderstenmelimg. 


ro 


OJECT 


STANDFOR PR 


Napoleon Bonaparte | Part 2 


Contents 


» Napoleon Bonaparte’s life 
» Historical figures and leaders 


Objectives 


» Familiarize students with the infographic text format 
and content 

» Work on reading comprehension activities 

» Draw a timeline 

» Research Napoleon's images in entertainment 


Materials 


» StandFor Project — Napoleon Bonaparte portfolio 


Class Plan 


Beginning 

Ask students to look through the infographic and report 
what type of information it presents them with. Also, 
ask students to report their findings to the classmates. 


Then go through the questions in the #guidedreading 
section. Ask students to answer these questions 
individually and compare their answers with a classmate. 


When correcting the activity, go through the features 
of the infographic one by one and follow the portfolio 
notes to approach each of them appropriately. 


Make sure you cover: 

1) why Napoleon Bonaparte became popular; 
2) and 3) timeline highlights; 

4) social and political background; 

5) colors; 

6) works of art as historical sources. 


Developing 
Activity 1 ^ 
Address students to the #postread 
them to discuss which of Bonapar 
attention and explain why. Then start wi 
timeline from them activity. ER 


Activity 2 

Have students do the activity individually, Al 
are done, they should compare the answers 
classmate. Check the answers with studen 
them on the board. 


Activity 3 

Individually, students identify synonyms for Com 
verbs in the activity. Encourage them to look thr 
the portfolio to find where the sentences from thi 
activity are and work out the meaning from € 
Have students explain their choices to a classmate, 
check the answers with the whole group: 


Students were previously asked to look at the: u ine 
and highlightthe most important facts pres 
of the years. If you did not do this in the | 
them to note the most important features 
timeline in activity 1, by checking pg eh 

Students will state each fact using a single tence 
When correcting, ask students to explain 
They may illustrate their timelines if they want to. í 


Ending 
Address students to the eei 


five bullet points kx s in th 
some time to discuss their ideas. It is 
for them to use visual tools since the 
how Napoleon Bonapartes | 
in entertainment and 
findings for the next StandFor Projec 


Contents 
» Being a good friend 


Objectives 


» Review and expand the language content from unit 4 
» Talking about being a good friend 


Materials 
» Students Handbook, page 254 


Class Plan 
Beginning 


Developing 
Activity 1 - Preparation 


Ask students to think about their ideal of a good friend, 
Individually, they should 90 over the boxes in the activity 


UNIT 4 © How to Be a Good Fri 


and complete the sen 
should use the space pr 
them some time to do this 


Activity 2 - Interaction 
Explain to students that ‘they ar 
other about their ideas i 
into pairs and read the i 
them with some useful langue 
"In my opinion, a good friend: 
friend must not ...*). While: ey 
classroom, monitor, and help them 


Ending 


Invite students to share with their clas 
story of friendship they have with so 

they have heard of. Then have students. 
makes that relationship successful. 


Activity 1 - Preparation 
Personal answers. 

Activities 2 - Interaction 
Personal answers, 


VT "PPD 


23 337333 


My wife was away, and I was preparing dinner 
when someone knocked on the door | was utterly 
| surprised as | Wasn't expecting anyone and everyone 
| in the family had their keys, When / opened it up, it 
was Dina, our exchange student who has been living 
| with us for the past three weeks, She said she lost 
| her keys. What would you tell her if you were me? 


f Message 2 
| 


Activity 7 

Allow students some time to analyze the prepositions in 
the sentences and to complete the activity, 

When you check students’ answers, explain that in and 
on are also used as prepositions of time. Write the date 
and the time on the board and say that a baby was 
born on this day at this time. Ask them the following 
questions to exemplify when to use in and on as 
prepositions of time: 

» What year was the baby born? In 2020, 

? What month? In April, 

» What day? On Monday, the 4th. 


» What time? At 10:15. 


Ending 

Invite students to make small groups and tell each other 
what they most love about their families. Each one 

will have exactly one minute to talk and the others will 
listen attentively and show empathy. 


Activity 1 

Personal answers. 

Activity 3 

a) The language and the number 
exchange students have to take, 

b) Being bilingual. 

©) Culture shock, homesickness, difficu 
the weather, etc. 

Activity 4 


a) The girl realized that she did not ha /e 
cell phone had died. She. knocked the do 7 
father opened the door with surprise, oh 


b) He was utterly surprised. 
Activity 6 

c 

Activity 7 

a) to; b) ago; c) in, on 
Activity 8 

a) on 

d) ago 

b) from 

e) to 

9 in 


y 


V Sa the lesson jeamed 5 thet rendship can arse from 


[rur clem ier de ial your class 


f ‚school, things 
Starting to look at girls in a different kind of way. 
And because of that | felt like it was impossible to be 
| frends wath any of them. 1 was afraid people would 
| think 1 automatically liked them if | talked to them, 
| | didn't know what | would actually talk to them 
| about, | felt like we were worlds apart. So it just 
| became a little bit difficult to actually approach girls 
| and talk to them as friends in middle school. 

The Josh Speaks. "8 Easy Ways To Make Girl Friends in School." 

YouTube. September 22, 2017. Accessed November 21, 2019. 


| https/www.youtube.comAwatch?vevSL, GGM-rVM. Excerpt from 
i 1:20 to 2:46. 


Activity 4 
Arrange students into large groups. Each student talks to a 
member of the group about the questions for one minute. 


Set up a dass discussion starting with the c 
from the poll activity durinc the 


[Answers | 
Activity 1 
Personal answers. 
Activity 2 

b; c 

Activity 3 i 
a) book, Goosebumps; b) competitive, an 
Q different, impossible, liked 
Ne 4 


Personal answers. 


beginning 


Developing 


UNIT 4 * Is Democratic R 
the Congo a Nation? (8) 


YE = 
Contents 
» African countries 


» The different concepts of state, sovereign state, 
nation, and nation-state 


» Legacy of the colonization of Africa 


Objectives 
» Discern and apply the concepts of state, Sovereign 
state, nation, and nation-state 


» Read and understand maps, encyclopedia entries, 
and graphs 


» Talk about the impact of colonization in Africa 


Materials 
» Student Handbook, pages 189-192 


» A large map of the African continent (printed or 
projected) 


» Cell phones or tablets with an internet connection 
(optional) 


Class Plan 
Beginning 


Activity 1 


This first activity can be done as a game. Form small 
groups and set a time limit (e.g., 3 minutes). Ask 
each group to name as many African countries as 
possible. Give them the first letters of the countries, 

if necessary. Each correct answer is worth one point. 
At the end, elicit the name of the countries and count 
the points. The highest score wins. 


You can find a list of African countries on the 

webpages listed below. 

» Countries of the World, "List of countries in Africa": 
http://ftd.lilxiwhh; 


»All Africa, “Countries”: http:/iftd.liljymvmd. 


Developing 
Activity 2 

Ask students what 
map. Tell them that thi 


provinces, cities, t 

map is also political as it sh 

territories of a colonized a 

of time, for example. You ca 
s "a social 

population that, in a larger : 

together by common ties 


| Extra Activity 


UNIT 4 String Art 


Contents 

» School community identity 
» Tapestry 

» String art 


» Feelings, emotions, and personality traits 
» Determiners and quantifiers 


Objectives 

» Create a growing, school community tapestry 
inspired by string art 

» Develop community identity 

» Develop teamwork and collaboration 


Materials 
» A large piece of wood (ideally pre-painted black) or a 
large cork (bulletin) board 
» Hammers and nails or large pushpins if using a 
corkboard 
» Sturdy paper (around five medium pieces per 
student) 
» Pens or thin markers 
» Hot glue gun or strong thick tape (the kind used for 
hanging things on walls) 
» Rolls of string in a variety of colors 
» Scissors (per pair of students) 
» Pictures of string art, interactive string art installation, 
and community identity tapestry (easily found online) 
» Video: “UNLV Identity Tapestry by artist Mary Co 
March," UNLV, available at http//ftd.li/y86fnz 
(optional, or any other vídeo showing identity 
tapestry) 


Class Plan 
Beginning 

Ask students how they would feel if 
at a school — perhaps on an exchan: 
and did not know. any of the hi 
a list of feelings and emotions and 
the board, Ask "Do you 1 
these emotions going t 
own community?", "Woul 
other people in the co mu 
and feeling and to find out 
common?“ Encourage t 


- TO OMA b. hc AAA E LL LU 


> Units 3-4 


C onten t 3 

» Guide to the internet 

» Life skills 

» Have to and must (advice) 


» Word formation: noun into adjective, adjective 
into noun 


» Quantifiers, any, some, much, many, few, little 
» Cultural program 


Ubjectives 

» Revise content from units 3-4 

» Create a guide for the internet using life skills 
» Revise the use of have to and must for advice 
» Learn about word formation 

» Create a cultural program 


» Understand the use of quantifiers (any, some, 
much, many, few, little) 


Materials 
» Student Handbook, pages 94-95 
» Sticky tape 


Class Plan 

Beginning 

Write one of the words related to life skills vertically 
down on the board, like respect. In small groups, 


students try to come up with the longest word they 
know that begins with each letter. 


Resilience 
Eagerness 
Safekeeping 

Politeness 
Earnestness 
Commitment 


Tenderness. 


understands what to do 
the activities: a guide fo 
working individually before 
group. Write the answers o 


Activity 3 
Highlight the difference on H 


Activities 4 to 6 


Activity 1 
Leadership, resilience, being a good fistener, being a 
good arguer. 


committed 


confident 


| Creativity 


creative 
| focu locused 
| politeness polite 
f resilience resilient 
| respect respectful 


o em anma - 


3 = 
hse imu: 1) hve io ier 1 
d) mustn't 
Activities 4 to 6 
Personal answers 


UNIT 4 
Activity 1 
a) much; b) many, c) Vite; d) few; e) much; f) mam; gi ser 
h) Many, much s 

Activity 2 

bicgh 

Activities 3 to 8 H 
Personal answers. 


bjectives 


» Assess what students have learned in units 3-4 


Matertals 

» Test available at lónica 
» Extra activities (optional) 
» Readers (optional) 


Class Plan 
[n Advance | 


» A few weeks before the due date, take the test in one 
Sitting and write down the time you spent. Multiply it 
by around 5 to 8 times and this is the time students 
will need to complete their tests. 

> Make sure students can do the activities independently 
as they must remain in silence in order to not disturb 
other students who are still answering the test. 

» Consider students‘ characteristics and knowledge. 
Make changes in the test to guarantee that it fits the 
time slot you have and it reflects what happened in 
the dassroom. 

> Check if you will need sound equipment and make the 
necessary arrangements. 

+ Prepare extra activity worksheets and get some readers 
fram the library to give to students who finish the 
test before others if there is not a waiting room or 

supervised area they can go to. 


Beginning 
Arrange students’ desks in a way that they are not too 
ciose to see each other's answers. 


Developing 
Tests are typical examples of summative assessments. 
They are formal, usually administel d at the end of 


they aim to measure students" learning over a p riod 
of time. However, they are o 
other forms of assessments y 


$0 YOU G 
personalize instruction, 
to better meet their needs 


> For formative assessment: 


https/fta:i/ut8gpg and 
» Read about the difference 
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GAME 
Shipwrecked 


and teamwork skills 
atıve pronouns 


nd counterarguments 


or each group 


What would you take with you if you 
cked on a desert island?” Listen to 
r answers and take notes on the board 


ain to students they are going to play a game 

d Shipwrecked. Explain that this game aims 
to develop negotiation skills and a reflection on 
how important it is to practice making concessions 
and counterarguments, Tell them that they will be 
organized into five groups. Within their groups 
they will choose essential items to have on a desert 
island. Reinforce that, in this game, their choices are 
not about their personal likes and dislikes, but about 
priorities, Their choices will illustrate how willing they 


are to work together for the good of the whole group 


WD oco 


Developing We 
Organize students into five teams Give them 5 to 1€ 
anize 


«s to write a list of items that are essential to : 
ARE oe desert island. Each group must pore 
items that would be essential for their surviva! an 
reasons why they must all agree with the list. 

Give out some index cards and ask them to write the 
items, explaining their function, their relevance, and 
they should carry this object along with them to ade 
island. Instruct them they must write solid arguments 
explaining their list of essentials by using at least one 
relative pronoun (where, who, which, when). For 
example, “Our group would take a knife, which ist 
first on our list of essentials to bring to a desert islanc 
It is essential in case we need to cut fruits or food in 
general when we feel hungry;" "The second item o 
our list is a fishing net. A member of our group is a 
good fisherman who can catch different species of t 
healthy protein choice;" "Our group would also take 
box of matches to use when the night comes. We 
set a bonfire which could also keep mosquitoes awa 
At the end of the limited time, each group will have 
3 to 5 minutes to explain their choices and persuade 
others that their items are the most essential ones. 
They must negotiate and listen to different opinions 
e. 1 Encourage them to use persuasive 
guage to convince other teams of their argumen 


Ending 


Self-love Song 


Contents 
» Self-love 


» Self-awareness 


Objectives 
» Listen to a song that fosters self-love 


» Develop listening skills (general and detailed 
information) 


» Encourage others 


Materials 


» Origami or common paper cut out into a square 
(one per student) 


» A song that refers to self-love (suggestions 
include: “Brave,” by Sara Bareilles; “Firework,” by 
Katy Perry; “Believer,” by Imagine Dragons) 


Copies of the lyrics of the chosen song with one 
extra word in each line (one copy per student — 
see suggestions below) 


» Slips of paper with a positive adjective written 
on them (one different adjective per student, see 
suggestions below) 


v 


Video: “Easiest Origami Heart Ever! ", Easy Origami, 
available at http://ftd.li/u8inw (or any other video 
showing how to create an origami heart) 


Class Plan 


Beginning 
Give each student a piece of origami or common paper 
and teach them how to fold it into a heart. You can 
easily find several instructions for this on the internet, If 
possible, show them the video "Easiest Origami Heart 
Ever!” Make sure you go step by step and that all 
students are on the same fold as you. 


Next, give each student a slip of paper : 
adjective. Each student should geta 
find some suggestions below. 


amazing p brave 
à fun de easygoing 
E “generous f honest 
intelligent | kind j 
nice | patient powerful 
polite reliable | self-confident 
sincere understanding careful 
strong smart 
great fantastic 
awesome | cool 
DC ese 


Tell students to write the word they got on their 
heart and keep it. They will use it in the Ending part 
of the class. 


Developing 


Explain to students they are going to listen to a song. 
and they have to pay attention to the general idea of 
the message conveyed. Play the song once and then 
have them compare their impressions of the song in 

pairs. Students can take notes if they want to. 


Hand out the lyrics to each student and tell them you 
are going to play the song again. They have to listen - 
to it carefully and cross out the extra word in each 
To support students, you can tell them how many 
words there are in total in the song. 


Play the song again for students to cross out the 
words. Play it once more if necessary, Ask ! 
compare in pairs and play the song the las 
them to double-check their answers. 


Have an open discussion with the whole. 
the message conveyed and how t 
song. Allow students t speak free 
their ideas. Avoid 

or interrupting while 
Acknowledge their c 


low stud ome time t 20 the comments they 
have been assigned and, in pairs, report on what they 
ns, Before moving 


surprised by any of the 


have read and ar 
on, ask them if the 


e ques 


y Ww 
comments and elicit the meanina of the following 


; words and phrases: no wonder (it is nota surprise), 
34 to go viral (to spread quickly on the internet) 


assignment (school work), and looking stuff up 
using their phones (using their phones to do some 
research) 


f you find it relevant and if stude nts car use their 
phone in class, you can ask them to ead the 

] = e nformation inthe yellow box and give them some 

me to explore the Rijkisrms 


Watch /s displayed, via jt 


um, where The Night 

website or app. if students 
? 50, encourage them to work in pairs 
exchange opinions as they 


so they car 
go on this virtual tour 
In addition, you can invite them to explore, for 
example, websites or apps where they can find 
English language literar he 


Mage too, such as the 
British Library (A website or 
the 


ven 
Internet Archive website (https://ftej lizoz XX) 
16 where there are texts of various genres 
ic Id are they nauding British and Armar 


In small groups, asi Students tc 


and languages, 
ir literature 


discuss the 


(questions and come up with twa or mare reason 
Jn to Support their views To Wrap ip, ask them $ 
ya 


they would c (nsider it helpful to £ 
phones in some c "cumstances 
rcumstances- would be 


Ut away ther 
and what these 


LOWER SECONDARY 


"^ d 


Objectives 


ntroduce the topic 
Work on topic-related vocabulary and a reading for 
gist activity 


» Read a infographic 


Materials 


standFor Project — National Library portfolio 


Class Plan 


Beginning 


Ask students about their favorite book. Ask them to 
describe the story to a classmate 


Developing 


Aetivity 1 

Elicit from students all the words they relate to 
books. Write them on the board, After that, students 
open the portfolio and check if these words appear 
in the activity 1 from the #exploringthetopic 
section. Ask students to match the definitions with 
the appropriate words, They will do the activity 
individually. After they are done, have them compare 
the answers with a classmate. Write the answers on 


the board 


Activity 2 

Ask students to do the activity in small Group ; 
they are done, have them share their opinions in 
different trios and then report to the group. 


Activity 3 

Explain to students they will get acquainted with: 

the DCC (Dewey Decimal Classification), System that 
organizes works by fields of studies. 

Individually, ask students to match the titles to the 
fields. After comparing answers with a classmate, they 
correct them as a group. Then ask them to include 
more titles in each category in pairs. 


Ask students to go to the #guidedreading section and 
to look through the infographic and report what type 
of information it presents to them. Have students report 
their findings to the group. 

Pair students up and assign each pair a number 
even-numbered groups will be responsible for answering 
even-numbered sections in the infographic, and 
odd-numbered groups will answer the odd-numbered 
sections. For instance, a pair whose number is 3 should 
answer sections 1, 3, 5, 7, 9. Fast finishers can answer as 
many questions as they can in the allocated time. 

Ask students to compare their notes with someone else 
who answered the same questions they did. After that, 
even-numbered group members report their findings to 
odd-numbered members and vice-versa. 

When correcting the activity, go through the features 
of the infographic one by one and follow the portfolio 
notes to approach each of them appropriately. 


Ending 

Have students report to the graup which piece of 
information surprised them the most while learning 
about the National Library 
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Lesson 2 | Part 1 


H foolprihd 


Mk and ans wer questions abou) aversharng 


inten for ihe main ideas of a talk about digital 


hoor 


> VRR DE AK ifte ideas in 
fi 


in Interview with 


"aget 


» Student Handb Page 


" Autlio tack 


Class Plan 


Beginning 


tite n people « 
udents to take 


on the board and ask 
amples in pars or trios 


in do online 


> turns giving ex 


Developing 
Activity J 


Audio Script e Track 23 


| Hi, quys! l'm Willow I, a YouTuber and online 

| safety campalgner and you're watching the Live 

| My Digital video series, Today's topic is the digital 

| footprint 1 think of social media like a digital 

! dary. I've memories of all the things I've done, 

| the places I've been to, and the people I've met 
along the way. Every now and then, (ll scroll back 
through my pictures going all the way back to 

wheal and find mysell smiling or cringing at the 

things l've done 


As cool as it [s to have all of these memarles 

at the dick of a button, /ts also Important to 

be aware that whenever these pictures, videos, 
»miments get posted online, we're creating our 

| digital Footprint and if that stuff is embarrassing 

or imgpropriate, it may be visible for the whole 


| A digital foatprint IR he ir 
we leave behind us when: 


When we share, search, joing 
| of this Information it stared sorna 
we know about it, and sometimes 


| Research shaws thal 4895 of 
search engines te research you. 
you for a position and if you decidi 
university further dawn the line, 
also research your digital footprint as p. 
application process 

ODS) "Live My Digital for Students Digital footprint 


July 1, 2016. Accengad January 10; 2020. WWW 
watch ye Opa traps. Excarpte trom 0:13 to: 


Activity @ 


Write the word "eversharing" on the board and ask 
them to deduce its meaning by looking at the pre 
the verh, Show ther the Information in the Tip be 


Activity 7 


Explain to students that they will listen to four 
teenagers talking about oversharing. Ask them to f 
the statements and answer the activity. 


Audio Seript . Track D 


Teen 1; Oversharing to me iè . putting 
of your personal life in front af à widen 
of peaple 

Teen 2: Posting something for the sake of 
showing that you're there and. maybe nat f 
you're actually having that great of a ime. 
Teen 4: Posting about things tha 
necessarily think à resignificant, b 
kind of posting to be posting. 
Teen 4; What you share and haw 
going to affect the way that mix 


Just because lm gonna 
mean that you're goin 


Common Sense Educ 
Digital Footprint,” 


world to see | 


youtube com/Ayate) 


ri ES 


sil each other the kinds 
leas, opinions, songs, 


Na ana what technology 


cei vee: 


Activity 1 
Possible answer 
Your digital footprint is your 


online history, all the stuff 
you leave behind as you use 


the internet. 


Activity 3 

Because it holds all 

memories. 

Activity 4 

a) Every now and then 

b) find myself smiling 

©) important to be aware 

d) for the whole world to see 

e) all of this information is 
stored somewhere 

f) research your digital 
footprint 


Activity 5 
Personal answers 

Activity 6 

Possible answer: 

It means that someone 
is sharing more than 
they should. To share an 
inappropriate amount 
of detail about one’s 
personal life 


Activity 7 
a) 2; b) NM; €) 1; d) 4; €) 3; 
f) NM 


—————— M Ht PM: 


^ 


AAA" 


1 


Vddddooboovoe 


s your favorite way to share online 
use any social media just to read not 
i 
ou think overshare? 


Activity 13 
Encour tudents to work as interviewers and 
ns to get more 
) interviewed 


Ending 
In small groups, have students share their ideas on what 
EU they learned about digital footprint in this class and 

ns and write inem On what they intend to do from now on 


Activity 8 
They are contractions 


Activity 9 


Personal answers 


Activity 13 
Personal answers 
Activity 14 
Personal answers 


LOWER SECO 


UNIT 5 ] 
Lesson 3 | Part 1 


Contents 


» Internet images : 
» Will: promises, offers, and decisions 


Objectives 


» Listen for main information in an audio message 
» Use will for making promises, offers, and decisions 
» Describe a scene through an image 


Materials 

» Student Handbook, pages 58-59 
» Audio track 

» A soft ball 


s Plan 


Beginning 
Write “The last photo I shared on social media Was..." 
on the board. Ask students to complete it and compare 
their answers in pairs 
Developing 
Activity 2 
Audio Script © Track 26 
Audio 1 
Narrator: Teetering on a ledge over a 
1,000 ft drop, the only thing keeping Sandi 
| Allcock from certain death was the olive tree 
| Which had abruptly halted her 350 ft plunge. 
| Her casual clifftop stroll turned to horror as the 
| ground suddenly gave way beneath her feet, As 
terror and pain washed over her, IT worker Sandi 


groped ín her pocket for her iPhone and called 
| emergency services to 


66 TEACHER BOOK 


Ms mE Amy. “Facebook Saved My Life after I Plunged 350 ft 


| 45 minutes later, they were very confused about why 


credi ithin minutes the receptionist 
oa one Wa her the place had been 
e zed by a scuba instructor who had recently 
eios out in that area. He ue eis ipe 
1 ergency services to say he knew where to fin E j 
piece criticize tourists who upload too many 


holiday snaps onto Facebook — but this one saved 


off Clifftop on Holiday'." Mirror. June rr bed 
2 irror.co.u ews/f; 
B d saved-life-afterplunged-5836242. 


Audio 2 
Narrator: Bev Holzrichter, 56, runs a horse stable 


in Charlotte, lowa. When she found herself badly : 
injured by one of her horses and unable to move, it 
was web cam watchers who called for help. 

Bev: People from Germany, the United Kingdom, 
France - all over the world had phoned the Charlotte 
Rescue Squad. When the emergency services arrived 


they had received calls from all over the world about 
me. Those people watching are the ones who helped 
me. If it wasn’t for the technology of the webcam, 
/'m not sure when I would have been found or what 


would have happened to me. 
Holzrichter, Bev. n.d. “The Internet Is My Hero, It Saved My Life," 

N. Cable News Network. October 25, 2005, Accessed October 21, 
2019 http:/edition.con.corm/2005/TECH/09/21/bev holerichter 


Audío 3 


9 New Kidney,” USA 


ation Network, January 1, 201 zi 


» 2020. https//usatoda n 
y30.usato, 
2120 V-0Vtacebockck nea 


i: 
Activity 1 


Personal answers 


Activity 2 N 
a) Bev; b) Damon; c) Sandi jue 
Activity 3 
a) Damon; b) Sandi/Bev; 
C Sandi/Bev, d) Damon/ 
Sandi; e) Bev ho! 


Activity 7 
^ | Activity 4 (pia 2d 
t students to look back at the sentences In oe e) This box is too heavy. 
activity 5 in order to decide whether what they say is a Penn carry it for you. (0) 
promise or an offer. Activity 5 f) | have a toothache, IN} 
a)Sandi;b)Damon; O Bev call the dentist. (prb) 
Encina 
4 Activity 6 9) This homework is too 
Stand up and make a big circle with students. Throw a) Promise; b) Offer; difficult, Fl help with 
th ft hall + ap A e 
the soft ball to stude domly and say two words C) Decision the answers. (O) 
a subject and a verb) and the student who gets the K H 
bject an e t E h) I've lost m ¿VA 
P ball will contract the words. Model pronunciation ARA you find her. ko T" 
when necessary. a) P; b) O; 9 P ; 
p^ 
p — ee 
+ v 
Po 
a> 


——M 
— 


a 


ad to make 


vake prom 


ey 


some time 


group. 


ts if they ar 


i the future 
hem that will is al for predictions. A 
k at the table ons for twe 
[ y should use the ot information 


the question tude 1n answer the 


Inc vidually and then mpare their answer 


Ictivity inviting som volunteers to 


rally 


k the 


tión 


ıder 

e questio 

j on the n 
xmplete the 

inswers Orally eir an 

herent and intelligit 


bi 


Ending VES 
rive each of the 
students into pairs and give eac Y 


drganiz 
- rtation, food, cinema 


a theme (e.9., school, transp " 
etc.). Invite them to create funny conversations with 


» time tt 
predictions about each topic. Allow them some time to 


prepare the dialogues. Walk around solving doubts and 
making sure they are using will for predictions. Allow 
them some time to rehearse and then invite students to 


present their conversation to the whole group 


Activity 1 

1) VI; 

Activity 2 

1) No, he won't 
b) Kathy won t, but David will 
©) No, she won't 

d) Kathy won't, but David will 

è) Yes, he will 

1) Yes, she will 

Activity 3 

Suggested answers 

1) Yes, Twill. No problem 

b) No, | won't. 1 Can't talk. | have a sore throat 
€) No, it won't. It is stuck 


€) Yes, she will. She has 


i) Y 
e) Y 


4 qood discount 
! will. Would you like It cold or natur il 


1) No, | won't l can't dance 


UNIT 5 * Sharenting 


E 


Con 


A pk e 
A 4 
We. Objectives 
> PS fri cdm Ku ana y an image and thinking 
pare HE OY aña 4 
b » y vershare their 
LED „ Ss iio to reality and give own 
| 3 
MB. Materials 
» Student Handbook, pages 240-24 
n » 210 track 
» Class Plan 
y, 
IW Beginning 
Invite students to play, in groups, What Do You Know 
[DW about Oversh: 
yo board to g m. Set a five-minute time limit to the 
tt t things they know on the subject 
- << nep 2ach true sentence 
Developing 
> Activity 1 
Have students open their books to page 240 and read 
ab the uctions. Before answering the questions, ask 


them to pay attention to the image. Allow them a few 
> minutes to analyze it and, after that, think about the 
" questions and answer them. Encourage students to 
express their opinions. Monitor the activity and help 
". When necessary. As they finish, ask the pairs to share 
[ their answers with the group. 


[ Activities 2 and 3 
Address students to the activities. Go though the 
Instructions with the whole group Explain to them 
you will play the audio once for them to complete 
the activities and a second time to double-check their 
answers. Have students compare their answers in pairs 
and then check with the whole group playing the audio 
again. Write the answers on the board. 


 — 


Audio Script ¢ Track 5.1 


Narrator: Parents used to carry phoi 
wallets to show off their kids, but today, 
the click of a button. This next generation h 
lived without the internet. 

| Man: No wonder you guys are always so busy on 

he computer. 

| Ms LE da Thirty-four percent of kids in the US. 
digital footprint in utero, with a sonogram posted by 

| their parents. Then come the birth photos, the 

| hashtag, first steps, first words, first everything. 

| Toddler: Ah, you're so extra 

| Narrator: iiid the children involved have a right to 
their privacy? : 

| diced "ke a spin/Now you're in, with the Techno 

| set/You're going surfing on thein-ternet^ — a 
Taylor Lorenz: A lot of people think that it’s just, 

| you know, these fake mommy bloggers, you know, : 

| oversharing influencers who are the ones that are Kind 

| of out there promoting their kids and basically violating 
their children's privacy, but what I found in researching 
this is that it's almost all parents do this to some extent. 
Narrator: The term coined for this phenomenon is 

| “sharenting, " but it's not just the parents who do it. 

| Daycares, schools, sports teams, clubs, scout troops, 

| you name it. 

Children: "I'm all about that badge, ‘bout that 

| badge, l'm earning, I'm all about that badge, 'bout 

| that badge ..." 

Narrator: Oversharing has become the new normal 

and the kids don't get much say in the matter, So, what 

happens when they grow up, become more self-aware 

| and inevitably google themselves? 

Taylor Lorenz: Once kids realize that they have an 

internet footprint, they have a whole range of reactions. | 

Some kids are horrified, they hate the pictures of — — 

themselves that they found publicly posted, they're 

AR at their parents, they feel embarra 
arrator: Would you care if your Dea 

| you online? BUM posted a 

Teen 1: | would definitely hate it, 

Teen 2: | would be worried that my class 

finding it. 

Teen 3: It would be kind of weird, 

Teen 4: No, |, | don't care, 


The Atlantic, “Ate Parents Exploiting 
YouTube, May 21, 2019. Accessed Nove 


... Youtube comatehvedpirbxdz. 


BR IE. 


b Lesson 3 | Part 2 


T Contents 
4 » Audio message 
3 others 

ig 

Objectives 
© ~ | 

W ort me f p 

- 

Materials 
| Jent Handbook y 

Class Plan 

W € ed on social media was 

> ar k st omplete it and compare 
a mate 

r au 

Activity 9 
"din. Audio Script * Track 27 

E E ped in my bathroom at 
ho j my ankle. There's no 
è & ne } ked. I don't know what 

- z 


Variation 


Languag 


Activity 13 
It might be interesting to ask students to write à 
message of between 30 and 40 words. Encourage them 


to use Evie's message as a model 


Ending 


Ask students to read their messages out loud and 
their classmates can vote on the most comforting and 


helpful message. 


Activity 10 
Activity 9 Personal answers. 
It's Evie. She slipped in the Activity 11 
bathroom and probably Personal answers. 
twisted her ankle. There's 

no one home and she Activity 13 


needs help Personal answers. 
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The Digital Life 
Contents 


» Future with will 
» Technology 


Objectives 

» Review and expand the language content from unit 5 

» Practice using the future with will ' 

» Talk about technology-related issues (e.g., digital 
footprint, internet safety, private information, 
security, etc.) 


Materials 
» Student Handbook, pages 258-259 
» Markers or colored pencils 


Class Plan 


Beginning 

Ask students what they know about word clouds. 

If necessary, explain that a word cloud is a visual 
representation of a collection of words that appear in 
one or more texts (written or orally). The bigger and 
the bolder a word is in the word cloud, the more often 
it appears in the text. Tell students that by observing 

a word cloud, we can guess the main topics of a text, 


for example. 


Ask students to give some examples of word clouds 
they can remember. If time allows, you can ask some 
them to draw one or two-word clouds on the board. 


Developing 

Activity 1 - Preparation 

Ask students to look at the word clouds and to identify 
the maín topics in each one (which is probably the main 
topics of texts they were based on). Ask them if they 
know what digital footprint and internet safety 
are. If necessary, explain that digital footprint is the 
traceable information we left behind in Cyberspace 
(e.g., when we access a website, post on a social 
media, etc.). Internet safety is set of actions or 
behaviors we can have to minimize risks online. Invite 
them to pay attention to the words in both clouds and 
take notes of their thoughts. 


If necessary, you can read 
for students, d "i 
"Your digital footpr 
behind as you use the 
media, és n ap 
part of your online history « 
seen by other E or tra 
Internet Society. "Your 

2020, https://www.interne 


Activity 2 - Interaction 

Organize students into trios and tell them that they are 
going to talk about the topics they have selected in 
activity 1. While they talk, tell them to take notes on their | 
conversation by writing some key words. Walk around i 
the classroom to monitor and help students as needed. i 


Activity 3- Interaction 

Ask students to compare their notes and identify the 
most repeated words. They should create a new word 
cloud based on their conversation. After they finish, 
invite them to present their word cloud to the group. 


Ending 

After students present their word clouds, talk to 
them about the importance of being safe online. Ask 
students to give some tips on internet safety and list 
them on the board. 


Activity 1 - Preparation 
Personal answers. 


Activities 2 and 3 - Interaction 


Personal answers. 


m b * ` 
Contents 


» Art and technology 
» Tools to produce traditional works of art 


Objectives 

» Brainstorm possible relations between art and 
technology 

» Read an extract of an article about art and 
technology 

» Propose the creation of a work of art that uses 
different kinds of technology 


» Student Handbook, pages 193-196 


Class Plan 
Beginning 
Activity 1 


Tell students they are going to brainstorm some 

ideas about art and technology. Write the question 
“How does technology affect art?” on the board and 
explain that their ideas should help them answer this 
question. Also, explain that a Venn diagram is used 
to list ideas about two different things, identifying 
their commonalities and differences. Instruct them to 
use the middle part, where the two circles converge, 
writing a list the commonalities. Start the activity with 
the whole group to demonstrate it and then let them 
continue it in pairs. Draw a diagram on the board and 
invite some students to come and add their ideas. 
Save these notes on the board to be used in activity 
4. This should set the tone of the class and start to 
answer the question you wrote on the board, which 
will guide the whole class. 


Developing 
Activity 2 


Ask students to look at the pictures and tell them they 
are all work of art of different nature and form. Have 
them read the captions and provide them with some 


A 
1 
» 
| 
7 


UNIT 5 + How Does Technology A 


information about the pieces, if 
activity and allow thern to do th 
Then they can share answers 
not limit their answers to the 
because they will not be used 
This activity aims to decor t 
only paintings and sculptures, 

in well-established museums, for 
understand that technology is not 
latest trend. M o paint, f s 
of technology, and at some point in: 
innovation. Elicit ideas from the whole grou 


them on the board. 


Activity 3 
Ask students to look at the tools selected 
about what they may be used for. Make sur 
meaning of these words is clear to them, and 
can pronounce them. Practice pronu 
Show them that ch is normally pronc 
in chisel (/'tfizal) and charcoal (/'t 

the same digraph in the foreign word | 
pronounced differently /gwa://. On th 
the t in spatula is pronounced /tj = /'s 
students work in pairs and then check a 
whole group. 


Activity 4 E 
Address students back to the Venn ı 
board and ask them to read th 
if any of their ideas appeal 
read individually before they c 

Elicit their findings and check the 
diagram on the board, : 


Activity 5 
The objective of th 


UNIT 5 e #booksnaps 


» Digitally-annotated book pages 
» Creation of media 


ectives 
» Show the learning and thought process in visual form 
in a piece of media 
med comments on classmates’ work 
» Develop digital literacy and c tizenship 


» Post inf 


» Computers, tablets, or other digital devices with 
nternet connection (if these are not allowed or 
available, use paper, markers, highlighters, collage 
materials, emoji stickers, and Sticky notes) 

» Digital pictures (or printouts, if working without 
computers or other digital devices) of a book cover 
and some pages that students are reading in school 
or for fun — you can ask them in advance (If this is 
not available, you can use the poem "Like Any Good 
American" by Brynn Saito (Student Handbook, page 55) 


Class Plan 
Beginning 


gw Organize students into groups of three and have them 

discuss the following questions. Make sure they know 
9 what the printing press is and a little bit about the 
societal changes that it brought. 


hab 


" »Do you think there were negative reactions to 
the invention of the printing press, similar to the 
negative reactions and fear that some people have 
about technology today? Explain. 


> Compare and contrast the way books and digital 
media influence society. 


» Do you prefer reading a paper book or a digital 
book? Why? 


? What are some things you always prefer reading on 
a Screen? 


b ake! some discussion, ask for volunteers to share their 


"IOUghts on some of these Questions. 


Developing 
Show students some web images found u 
hashtag #booksnaps. If there are any that are. 
any books that you know they are currently re 
their grade, show some #booksnaps that otf 

have done of the same book. Explain that # 
are a way to document your thoughts and 
reading a book and share it with the world. 


Tip 
#booksnaps E 
This hashtag was created by educator Tara Martin while 
experimenting with educational uses for Snapchat. It has \ 
become popular with people of all ages in multiple parts 
of the world. Participants in this online community have 
taken snaps of various texts, ranging from children’s 
picture books to science books, as weil as novels 
and poetry. Though snaps can be found in different 
languages, people often include a picture of the book 
cover as well as the annotated page. So viewers can 
sometimes connect with the same book across the Tm 
language barrier. #booksnaps usually tag the authar of | 
the book in the post. Some authors have been known RI 
to interact with students and even agree to meet them 
in online conferences. 


The way you approach this activity depends on your 
school's resources and policies regarding technology. 


| 
| 


be especially helpful for this, but students can always 
draw the emojis they would use. 
> If you have access to 


Materials 


Activity 6 ^ — oed 


P" 


| Audio Stript « Track 28 
| paar M e 
bee is yl tho opinions with the whole 
Nobody No one 

Nothing Everybody 


Éveryone Éverything 


Activity 1 Activity 6 


Personal answers a) refer; without 


b) people; things 
Activity 2 
its a is It's traditionally analog. Activity 7 
j a) nobody, b) nothing, 
Activity 3 c) anyone 
It starts with "Dear..." (or to whom it may concern, to Actívity 8 


Arthur, for example); it ends with "Sincerely, (or Faithfully,); 
" itis analog; it can be hand written or typed. The author Somebody Someone 


can get closer to their readers by asking questions, using Something Anybody 
rhetorical questions in parenthesis (" Horrible, right?”). Anyone Anything. 
Activity 4 Nobody Noone | 
Itis a meme. It is digital. Nothing Everybody. 


Activity 5 Everyone Everything 


No, they are not. The meme has a sarcastic tone. 


| Answers 


oping 


Contents 


» Technology and communication now and then 


Objectives 
» Review and expand the language content from unit 6 


» Talk about technology and communication 
» Describe technological devices from the past 


Materials 
» Student Handbook, pages 260-261 


Class Plan 


Beginning 


Ask students what they know by the word 
"evolution." Write the word on the board and elicit 
the answer. Encourage them to give some examples. 
If necessary, explain that evolution is the gradual 
development of something, especially from a simple 
to a more complex form, Elicit examples of the 
evolution of a product, for example, the book. In 
this case, you may use the timeline presented in the 
following website as a reference: "The History of 
Books,” available at http://ftd.li/vpastn. 


UNIT 6 ° The Analog Life 


Developing 
Activity 1 - Preparation 


the past. Then have them look at 
uae about what they ae vhat 
possibly know about these techn: 
their evolution just by observing t 

some time to complete the task. Tell 
mind the questions while observing the p i 


Activity 2 - Interaction 


In pairs, students talk about the pictures in. 
Encourage thern to use the questions to guid 
conversation. Check if students un 

have to do and answer any questions. Walk 
classroom, monitor, and help them as needed. 


Ending 


Invite pairs to present their ideas to the 5 
the discussion to the whole group. 


Answers | 
Activity 1 - Preparation 
Personal answers, 


Lesson 2 | Part 1 


Contents 
» Preiucice 
CAMPEON aucos 


dship 


Objectives 


Sons and For 
aign to check predictions and fo 
» Listen to a campaign to check predictic 


main id 
Í 


ation between two friends to 


Materials 
» Student Handbook, pages 66-67 
» Audio track 


Beginning 


Ask students to brainstorm situations and problems that 
friends usually talk about. Give them 2 minutes to come 
up with as many ideas as possible. 


Developing 
Activity 2 


As teenagers usually enjoy talking about their 
friends, you can ask some other questions as well 
fo warm them up for the listening activity, Here are 
some suggestions: "Do you give each other lots 

of advice?” "Who do you think is more mature? 


Why?" "Do you sometimes worry about your friend? 
IF so, what do you do?" 


Activity 3 

caves 1o read the Instructions and Write down 

relevant. oy a a „mpaign is about, ie you find it 

Baslth ERU ET Et, according to the World 
¿ell Of all mental h iti 

start by 14 years of ntal health Conditions 

and urea ©! age but most Cases 


are undetected 


na 


R ent they beueve they are the Orest wie khe 
ore we 

tudents if - thy e 

ASK stuc 


, e wP 
: reaching the t 
ir friends best and if the tips for ies to them 
Km ntal health with a friend make seni 
of MENTE nes: 


Audio Script e Track 29 
v eane may be 
| mas You never Know wee ling sornethire Ahan | 
struggling with something or Dating splat d Ra 
| someone Just doesn't seem themselves er 
| alittle bit more quiet and reserved, art vri de 
| opening up to other people as much as * y P dp 
| You always have to listen to your gut i n Es Be 
lis so important to, even If it's awkwar at first, 
| out to them and ask them how they're doi 1g. 
Friendship la 
Ad Council. "Meredith Foster on Supporting a Friend | | 
Mental Heath | Ad Council," YouTube. uny ater Ms eg 
^ «omAwatch valw 16302 (i 
| 06, 2020. https/Avww.youtube.co d PaL 


| 
Audio 2 

Narrator: How to start that conversation with 

your friend about their mental health? First, make 


sure you aren't too far away, Now, ask something 
opened-ended like; You all good? 


Boy 1: Are you all good? 

Narrator: |s everything OK? 

Boy 1: |s everything OK? 

Boy 2: Actually, no, Thanks for asking. 


Ad Council. “Just Ask | Friendship&, 


RAAARAARAR 


EB 


being accepted, * "m shy," “be yourself," Im 100 


‘it’s my nature," “if people don't like r 


talkavee, ` MI 
what! am." "they don't deserve to be my friends,” | 
makes sense " "count on me * 


Ask students to form small groups and guess what 
the conversation is about and the order they think the 
ohrases and sentences will occur. Allow them some 

5 talk about this and then have them read and 
to the text 


Audio Script * Track 30 
Madeline: Hey you look different. Has anything 
happened? 
Eloise: Yeah, "ve been a bit down these days. But | 
can't really put my finger c 
Madeline: wie) here. Speak your mind and we can 
work it out together. 
Eloise: Thanks. You're the best. There are so many 
things on my mind right now. One of them is the fear 
9f not being accepted by the class at my new school. 
Fm inquiéte. 
Madeline: But why vrouldn't they accept you? 
Eloise: Ah, you know, because I'm shy. 
Madeline: But there's nothing wrong with that. | think 
you just have to be yourself. And if someone doesn't 
want to be your friend because of that it is probably for 
the best. Who would want a friend like that? 
Eloise: | guess you're right. 
Madeline: You can't change who you are because 
| you're afraid that people might not like you. It's just like 
| rne. I'm too talkative. It's my nature. If people don't like 
| me for what! am, then they don't deserve to be my 
friends, 
| Eloise: | hadn't thought of that. It makes sense. 
| Madeline: What doesn’t make sense is my friend 
suffering. Enough of this conversation and let's havea | 
chocolate milkshake. ! 
Elolse: You do know how to make me happy. 
! don't know what | would do without your friendship. | 
| Madeline: ll always lend you my support! | 


mew at Ve 
= 
Q 
is 
ES 
E 
E 
E 
E 


Ending 


Write the stem sentence 'F 


and have students complete it 
share with their classmates. 


Activity 1 

Personal answers. 

Activity 2 

Personal answers. 

Activity 3 

Possible answer: 

“Seize the Awkward” is a campaign that aims 
people reach out to their friends who might: 
rough time. 

Activity 4 

Ca; d; b 

Activity 5 

Personal answers. 

Activity 6 

Personal answers. 

Activity 7 

ad 

Activity 8 
Personal answers. 


+ 


Lesson 2 | Part 2 


Contents 


> Expressing support 


Yh AM 
Objectives 
ssions to show supp 
reate an informal conve 


suppor 


= of the expressions they 
decide which ones they 


select vocabulary from lesson 


eurage students to 
E When they have their list of vocabulary rea 
he ^o leave it where they Can DORIS and explain 
them to leav a 


hey are going to havea silent conversation 
they € > 1 


sheet of paper, a students to take turns 
would say. When they finish, have them 
nd present the conversation 


Using the same 
writing what they 
revise their work, rehearse, d 


Ending 

Invite all the pairs to present their conversations to their 
classmates. At the end of each presentation, give a big 
round of applause to the pairs 


Activity 9 

a 

Activity 10 

a) work it out; b) put my finger on it; c) Speak your mind 
Activity 11 


Personal answers 


> 


—4 
à Developing 


UNIT 6 + Bullying 


Contents 


» An audio/vlog on tips for overcoming bullying 


Objectives 

» Predict content of audio through discussions based 
on background knowledge : 

» Demonstrate comprehension of general information 

» Listen for specific information . 

» Connect content of the audio to reality and give own 
opinion on topic 


Materials 


» Student Handbook, pages 242-243 
» Audio track 
» Sticky notes 
» Kraft paper 


Class Plan 


Beginning 

Write some words related to the topic on the board in 
anagram form (bullying, victim, bystander, overcome 
etc.). Invite students to try to unscramble the letters in 
small groups. As the groups finish, ask them to make 
a statement about bullying. Give them 3 minutes. 
Then ask to each group write down on the board their 
Statements. Set up a class discussion. 


Activity 1 


» Have students open their books to page 242. Ask them to 


read the instructions and do the activity in pairs. Allow them 
a few minutes to think about the statements and answered 
them. Encourage students to express their opinions. 
Monitor the activity and help when necessary. As they 
finish, ask the pairs to share their answers with the group. 


Activity 2 


Ask students to read the instructions and the sentences, 
Tell them you will play the audio once for them to just 
listen to it, a second time to complete the activity, and 

a third time to double-check their answers. Play the 


audio three times and then check their answers with 
the whole group. 


| Audio Script e Track 6.1 


| Molly: Hey guys, it's Molly here and a few 
ago | wrote a letter to my bullies and... l 
the video online - it’s called "Dear Bullies 
it down below in case you haven't seen it and 
me, writing that was really empowering but 
also a time where I really reflected on my Journey 
with bullying and the things that helped me along 
my journey. And | thought it might be helpful for. 
some of you if | could share my tips that helped me 
overcome bullying to maybe help you or à loved. one 
in your life that's struggling, and start that dialogue 
and have you guys share your own tips and your 
own experiences and, um, so we can all just be a 
community and come together and be strong, help 
each other through this. 
"10 AMAZING Tips for Overcoming Bullying!” YouTube. 

ER jd ‘a 2017 Aes Nea 21, 2019. https//vwew. 

youtube.com/watch?v-sWNrzwfWKyc. Excerpt from 0:00 to 0:46. 


Activity 3 

Ask students to read the instructions. Go through an 
example and make sure everyone understands what 
to do. Give them a few minutes to guess the missing 
words. Then arrange students into small groups to 
compare answers to each other before you play the 
audio. Give them extra time to do it. Play the audio 
twice and then check with the whole group. 


Audio Script e Track 6.2 


Molly: And now I wanna share with you some tips 
that helped me and I hope can help you too. 

1 Be you. Let that person that is living inside of you 
out. 5top listening to the music the cool people 
listen to, stop wearing the clothes you think yoi 
Supposed to be wearing ji t 


actually love and wearing 
are cool because when yo 
gonna be happy with who you are and thai 
you're gonna be able to make those rea, 
connections and genuine friendships 
2 Realize you're not the problem. Take 


like this. Maybe, even try 


SET. 


Lesson 3 | Part 1 


| so my childhood in school, | ab 


Contents hated every minute of it. All, I 
» YouTubers’ statements about bullying be this age right now. I want 
» Audio message did what he did. I text him earlier to: 
» First conditional gonna call him, he doesn't know what 
ə though. I'm actually shaking. 
PTR a a ? ? 
Objectives | P dw u 
3 » Listen to YouTubers' testimonials about bullying for Boy. Alright Riyadh, how are you getting on? 
main ideas and details E Riyadh: Im good, and you? 
» Listen to an audio message for inference Boy: Good, yeah. 
» Boe UG a in Brazil Riyadh: P you able to talk? 
» Use the first conditiona Boy: Yeah, fire away. 
Riyadh: Well, | am calling you because you may or ı 
Materials not know that in school, from Ward F 
midway through fourth year, | was actually rea 
" sida tjpudeock paga as of you. If | saw you in the corridor or whatever we 
like tum and go a different way just because 1 didr 
want to walk past you a lot of the time, and it was ... 
Class Plan Boy: Sorry ... j ) é 
ss Riyadh: | just want to put like a bit of closure on 
Beginning that for me. my" 
Form two groups and challenge students to come up with | Boy: Yeah, yeah. I didn't really intend for that ever 
seven different ways of supporting someone who is the to be like that all, obviously | didn’t know th 
target of bullies, The first group to finish shouts “stop.” you felt like that, ‘cause I never intentione 
If time allows and students are enjoying it, do the purposely try to make you feel like that. | 
activity again substituting bullies with cyberbullies. to do anything like that at all. 
Ryadh K. "Calling My Childhood Bully." YouTube. Septembe 
Developing 2015. Accessed January 16, 2020, https://www. t^ 
watch ?v=wZXY-yweYDg&t=141s. Excerpts fro o 
Activity 2 from 0:38 to 0:46, and from 1:16 
Activity 3 | 
Riyadh Khalaf has an Irish accent, There are several 
variations of Irish accent, but, stereotypically, this | Language Variation | 
accent sounds more melodic than other British Mrs. Gorjess is from Australia j 
accents. In this audio, if you find it relevant, you may speech then rising intonation Fa s 
draw students' attention to his pronunciation of the which make them sound almost | 
word about, which sounds close to a boat. ka = like a 


Audio Script « Track 32 


! am so damn excited that | am 
never thought | was going 
so where do I start? So, 


| Audio Script » Track 31 


| 

| Riyadh: | had some degree of bullying pretty much 
| the whole way through. Some of it was just the 

| odd name here, there and shouted at me across the 
| playground, all this stuff was a little bit more serious, 
| where I was being humiliated in front of groups of À 
| people because of how I talked or how | dressed. 


—- v iets cart ea Y 


Lesson 3 | Part 2 


Contents 
» Speech 
» Bullying 


Objectives 


» Read a speech for main ideas, specific details, and to 
infer meaning from context 


Materials 
» Student Handbook, page 69 


Class Plan 
Beginning 


Explain to students that you will write some 
sentences on the board and, in pairs, they should 
take turns repeating them with as many different 
intonations as possible. To model the activity, write 
“thank you" and ask a volunteer to say it in two 
different ways: 


> feeling really happy; 


» showing disappointment. 
Then write the following sentences and invite students 
to do the same, considering as many different situations 


as possible: "you're welcome;" "see you later;" 
“really?;” “I'm sorry." 


Developing 
Actívity 5 


—— 


Audio Script * Track 33 


| Hi, this is Tammy Brown, straight from 

| Buckingham Palace. The prime minister of the 
United Kingdom has declared that any kind of 
bullying will be treated very seriously from now 
on. He decided that students of alf ages who 

| ha ve bully their school mates are In deep waters. 


That's all we have for now. Please Shar 
this message, 


Activity 6 "m : 
Write on the board "Being able to tell accurate, 
real news from fake news is an essential skih 
nowadays." Ask students to discuss in pairs if they. 
agree with this statement and why. After a few att 
minutes, ask some volunteers to share their opinion. 
Next, ask students to think of different ways of 
checking online information and ask if they know 
any reliable sites to help them confirm the veracity 
of news. If you find it relevant, suggest some of the 
following fact-checking sites: https://ftd lifjxSz7p, 
http://ftd.li/dcSppd; https://ftd.li/676zij. 


oe ANS 


Eras. 


Activity 7 
Write the sentence "If | see something wrong, | will 


| 
get in touch with authorities." and ask students the | 
following questions: | 


Did the person see something wrong? (No.); | 
> Is the person going to get in touch with authorities d 
anyway or is there a condition? (There is a condition: ul 
seeing something wrong.) | 


Then ask students to complete the rules. 


Ask students to start thinking about a « 
have to prepare for next class. Explain 
will have a whole class to plan, write, ar 


Contents 
» Speech about bullying 


Objectives 


» Write and deliver a speech 


Materials 


» Student Handbook, pages 70-71 


Class Plan 
Beginning 


Give students a few tips on how to present a speech 
and talk through each one. Here are a few tips. Include 
others if you wish. 


» Choose a topic of your interest. 


» Organize your talk; include an introduction, a body 
(main message), and a conclusion. 


» If possible include a personal story. 


» Stand in a comfortable position and take a few deep 
breaths before you start. 


> Speak loud enough so everyone can hear and at a 
normal pace. 


» Avoid reading from your notes and look at two or 
three classmates you feel comfortable with. 


? Take a few breaths if you lose your place or blank out. 


> Control your time by having a watch. 


Developing 

Activity 6 

After students have chosen the main topic, read the 
questions below, pausing after each one, and instruct 
them to consider them carefully: 
? Who is going to be your audience? 


? Why is your speech relevant to these people? 
? What arguments 


Can you use to support the main idea 
of your speech? 


»How are you going to finish your 


3 When you read your speech, 
persuasive? 


Activity 8 N- 
Before students deliver their speeches at a 
ask them to present their work in elass. 


Ending 

Ask students to share what they learned. 
topic of their speech. Finally, have them 
being more aware of bullying and cybi 
encourage a better learning atmosphere : 


Activity 1 
Possible answer: 


©) My bad; I regret doing that; | shouldn't ha 
please, forgive me; it's my fault. 


Activity 2 
a 

Activity 3 
b 
Activity 4 
aT 


b) F - The writer suggests to studer 
every morning and say "Thank yo 
you." 


© F — The words of a bully are as lethal 
force. 


dT 
Activity 5 
1) ¢ 2) a; 3)b 
Activity 6 
Personal answers. 
Activity 7 
Personal answers. 
Activity a ; 


= 


[| 


Contents 


» Social media 


Objectives 
vt from 
» e and expand the language conter 


unit 6 

» Talk about social media and its use edle 
Ask and answer questions about soci 

> d > 


Materials ' 
» Student Handbook, pages 262-263 


Write the word social media on the board and ask 
students what they know about it. Have them share 
their experiences and thoughts about this topic, and 
give some examples. If necessary, list some key words 
that arise from the discussion on the board. If necessary, 
share with them the following definition. 


Definition of social media: 


Forms of electronic communication (such as websites 
for social networking and microblogging) through 
which users create online communities to share 


information, ideas, personal messages, and other 
content (such as videos) 


Merriam-Webster, SV. 


, “social media", accessed March 30, 2020, 
https/www.merria 


m-webster.com/dictionary/social%20media, 
Developing 
Activity 1 - Preparation 


Ask students What YouTube 


Dm is and wri 
their ideas on the board ( Mp crm 


its a social media website for 


^2» 
$ 


a Ch ^ ri 
UNIT 6 » Video-5hn2! "! 


a i 


> e topics and think 


> y s 
m to read tt to discuss them in 


sk the 
yring). Ask th are going 


video-shé Explain they 


about them 
activity 2 


tion , 
Activity 2 7 Mus eight questions from the list to 


to choos : them that before 
Ask elie classmate. git his they may think 
ASCHE questions to their cla topics. Allow them 
start asking ars about those : 
of their own ansyen a so. Organize students into 


p: a ; ER ivi ge them to 
pu AM Hal I do the activity. Encoura 

j d have the j i ; i : 

roid details and further ! formation Wa k aros d 
F n 


. Seta 
the classroom, monitor, and help them as needed 
time limit for the discussion. 


Activity 3 - Interaction 
Once students are done, ask them to change pairs and 
then discuss the remaining eight questions (not chosen) 
with another classmate. 


Ending 


Choose some of the questions to discuss with the 
whole group. Encourage students’ Participation. Ask 
them to provide details and justify their opinions. 


mms 1. 


Activity 1- Preparation 
Personal answers. 


Activities 2 and 3 — Interaction 
Personal answers. 


Activity 7 a 
ants tO, 
Divide this activity into three parts. First, ask Pa en 
ay > to Carry 
idividually, think of a piece of researc h they have 


part of a school assignment. Tell them to find som« 


Ideally, they should 


websites to be used as possible sources. 
> the oct of the 
round five websites and also write the subject c f 


esearch. They can do it in a separate sheet of paper 
nd, organize students into pairs and have them 
xchange their lists. Individually, they need to c heck the 


bsites and analyze their credibility based on the tips 
l j before. Ask them to justify their analyzes with 
examples. Walk around the classroom, monitor, and help 
them as needed. 
Third, get students back together with their classmates 
provide feedback on the sources they found. Invite 
lunteers to share with the whole group what they 


me vc 


'und out 


Extra Activity 

2 list of useful and credible 
for research they usually 
> categorized according 

le. Have them create a 

J with everyone. This document 
loud storage service (e.g, Google 

hared via e-mail d 


bout the importance of using 
and how it can impact their studies 


;hared is not 


n if the information 
even 


/es, 

ind their liv 2 

d for choolwork 
use 


Go Furthe 
om, 


Annenberg Classro : 
ARE j https:l/ftd.lilebdqsf, 
Challeng‘ } 


The Credibility 


atine 
town University Library, “Evaluating 
Georgetov https /iftd fildsdmwy, 


Internet Resour es” 
1 5 thy. 

] "How to Find Trustworthy 
Mop iy Internet": http.//ftd.li/oStkew; 


Information on the 
“g Ways to Determine Website 


Tony Rogers, "sif 
Reliability": https.//ftd. lil3k672v. 


Activity 1 
Personal answer. Possible answers 
information shared on social media,” etc 


“fake news," "false 


Activities 2, 3 and 4 

Personal answers. 

Activity 5 

8) credible, trustworthy, reliable; b) source; c) sponsored; 
d) updated; e) dubious; f) search engine; g) web address 
Activities 6 and 7 

Personal answers, 


ne to 


Ending end 
ing ude 


Ys to share 
students if they had any "mes and also anything inter 


‘dd out their classmate 


Jroup: 
he table tennis ball anc 

example, maybe they 

10t 


certain place, but it did 
thing about the weight or 


Jame with 


game à 


> 


on 


: O CIAL - EMOTIONAL LEARNING 
UNIT 6 e Talking about Prejudice 


Contents 

» Socio-emotional learning 
» Self-management 

» Relationship skills 


Objectives 

» Exercise the ability to set and work toward an 
academic goal 

» Communicate clearly 

» Develop cooperation and teamwork skills 


: IR | 
Materials 

» Student Handbook, pages 277-279 

» "Talking About Prejudice” video 

» Slips of paper (one per student, optional) 

» A box, jar, or an empty pencil case (optional) 


» Video: “Always # Like a Girl," Always, available at 
https://ftd.li/fob3na 


Class Plan 


" Beginning 


49» Organize the class into groups of five or six students. 


Write “ALL OF US are / can / like / will / etc." on the 


"à board. Give them 2 minutes to come up with five or 

more things they have in common. Erase the part “all 
of us” and write “some of us” instead. Allow them 

«9 two more minutes, erase “some of us” and write "only 
one of us." Give students 2 more minutes and then ask 
some volunteers to share the similarities and differences 
they found out by doing this activity. 


Developing 
Before watching the video 
Activity 1 


Organize students into pairs and ask them to read the 
sign and the questions. Walk around the classroom 

as they answer the questions and encourage them to 
use English all the time. When they finish, ask them to 
change pairs and share their answers. 


While watching the video 


Activity 2 
Part 1 (0:00-1:23) 


Video 
Explain to students you are going to show part 1 of 
a new video by Amber and Nicholas. Ask them what 
they think this episode is about (prejudice) and instruct 
them to pay attention to what Amber and Nicholas say 
about it. Play it once and ask students to share with a 
classmate what they understood. 3 


Activity 3 

Ask students to read the questions and think about 

them. Allow them some time and play part 1 again. 

Have students answer the questions and invite some h 
volunteers to share their answers. Accept their answers 3 
and, if necessary, complement what they say with the 
information given in the video. 


Elicit the two main topics Amber said they were going 
to talk about in the continuation of their video (how 
to avoid having a prejudiced attitude and how to act if 
you are a victim of prejudice). Carry out a whole group 
discussion about their perceptions of prejudice in their 
surroundings. 


Activity 4 
Video — Part 2 (1:24-2:54) 


Explain to students you are going top 
the video, Say that one of them, Am 
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Units 5-6 


» Content from units 5-6 


d ch 
» Assess what students have learned in units 5-6 


» Test available at lónica 
» Extra activities (optional) 
» Readers (optional) 


Class Plan 


A few weeks before the due date, take the test in one 
sitting and write down the time you spent. Multiply it 
by around 5 to 8 times and this is the time students 
will need to complete their tests. 

Make sure students can do the activities independently 
as they must remain in silence in order to not disturb 
other students who are still answering the test. 

» Consider students' characteristics and knowledge. 
Make changes in the test to guarantee that it fits the 
time slot you have and it reflects what happened in the 
classroom 
Check if you will need sound equipment and make the 
necessary arrangements. 

Prepare extra activity worksheets and get some readers 
from the library to give to students who finish the 

test before others if there is not a waiting room or 

supervised area they can go to. 


Beginning 
Arrange students' desks in a way that they are not too 
close to see each other's answers. 


Developing 

Tests are typical examples of sumrnative assessments, 

They are formal, usually administered at the end of a 

Course or unit, only in few times in a year because they 

aim to measure students’ learning over a period of 

time However, they are only one among many other 
Ims Of assessments you may use to collect data about 


Es 


students’ academic knowledge and English pro a 
level. In addition to summative assessments, you 
use formative ones. These are informal and ongo ng. 
evaluation tasks and activities to monitor pi y 
a specific objective. Whether using summative, fc 
or both types of assessments, use the results to know 
more about students’ strengths and weaknesses so you 
can adapt lesson plans, personalize instruction, and 
choose learning materials to better meet their needs; | 


Go Furtt 


For formative assessment ideas, visit 
https://ftd.li/ut8gpg and https://ftd.liinbbtso. 

» Read about the difference of summative and 
formative assessments at https://ftd.lijpogkj6 and 
https://ftd.li/rvaei5. 


» Answer questions students may have about the 
instructions. 

» If students do not know the answer to a question, 
advise them not to leave it blank. Teach them some 
strategies, such as to eliminate answers they know 
are not correct; to pay attention if two alternatives are 
similar, to look for cues from other questions or from 
the picture they are looking at. Some suggestions: pr 
"Do you understand what you have to do here?" 
"Which alternatives you know are wrong, 5o you can 
eliminate?" "What is the most robable answer?” 


Sometimes students only need reassurance, so they 

ask questions to know if they are correct. In > 
motivate and boost their self-confidence by saying t 
are capable of answering the questions on the, 
Ifyou tell them their answer is right or wrong, s 
will repeatedly ask for more. i 


During the tests, be alert and monitor 
walking around the classroom to make s 


do not cheat or distract other 


à worksheet they can draw, color, 
your assistance, uo 


in Advance 


EXAM PRACTICE 
Unit 6 


Contents 


» Content from unit 6 


Objectives 


» Assess what students have learned in unit 6 


» Get students familiar with international exam formats 


Materials 
» Copies of the exam available at lónica 
» Audio track available at lönica 


Class Plan 


A few days before: 
> download the exam from lönica and have copies made; 
» read the Exam Guidelines available at lónica in order 


to familiarize yourself with the exam characteristics 
and be able to answer students’ questions, 


In the previous class: 

» explain to students that, on the day of the exam, 
they will take a mock test that simulates an 

b international exam. Talk about the importance 

these exams can have in their lives, for example, 
. opening doors for them to study or work abroad 

>" as international language certificates are usually 

recognized by many international institutions; 

» discuss test-taking strategies they can use during 
exams, like time management. Leaving difficult 
questions to the end is one example. 


we Beginning 
Arrive before students and check if you have all the 
necessary materials to start the exam. Check if desk 


arrangements are adequate they must discourage E 
students’ interaction as well as leave enough Space for yo 
to move around to help, if necessary, Remove any poster or 
other display that can offer answers to the exam questions. 
Explain to students the test is divided Into three parts: 


Reading and Writing, Listening, ond Speaking. 
Hand the test out. Tell them to only open the question 


papers when you tell them to do so 


Developing 
Tell students they will start the test. Ask them to, first, 
write their names and date on the front page of the test. 


Reading and Writing 

For this section, instruct students that if they need to 
talk to you, they should raise their hands and wait for 
you to approach them 


Listening 
Before starting this section of the test, advise students 
that they will hear each part of the exam twice. 


Speaking 

Help students to feel comfortable during the whole 
conversation, Candidates to the exam can take the test 
with another student (or occasionally in a trio). They 
must have conversations with the examiner (called the 
"interlocutor" in this part of the exam) and with the 
other candidate(s). 

You may ask help from another teacher for the 
Speaking section or even leave this section for a second 
class, if needed. 


Ending 


Let students know the end is coming by saying 
something like "You have 5 more minutes until the end 
of the exam." When you say "Time is over now.” ask 
them to stop where they are and hand over their tests 
immediately. Collect everything and make sure students 
have written their name on the question papers. E 


€ Plan 
Class | <] 


D ginning 


Lesson 1 


Contents 


» Memes 
Distractions 
» Blog 

» increase focus 

» Many and much 


Objectives 


» Exchange ideas on how to handle distractions 

» Skim and identify main ideas in memes 

» Make predictions and read a blog post for main ideas 
» Use many and much appropriately 


Materials 


» Student Handbook, pages 74-75 


Class Plan 


Beginning 

Ask students to get together in small groups and write 
“Dealing with Tech” on the board. Explain they have 

1 minute to come up with as many possible different 
ways we deal with technology and the internet, When 
time is up, ask them to share their ideas with another 
group and talk about how immersed in technology they 
are in their daily life. 


Developing 


Activity 2 


After students have talked about what usually distracts 


them, ask them to talk about the following questions in 
small groups 


, Do you identify with the memes in activity 17 


» Do you have problerns with distractions when you try 
to study? ss 


» What strategies do you use to keep focused when you 5 
f 
study and do homework? 


Activity 3 

Allow students some time to predict some of the 
content of the post and discuss the topics suggested 

in the activity. Next, ask them if they follow any blogs 
and what they are about, Elicit some characteristics of 
blog posts and allow some time for students to browse 
through some posts on blogs of their preference. 


Activity 4 
Ask students to read the blog post and check if their 
predictions were correct. 


Think Tank 


Ending 


Ask students to answer in pairs the following questions: 
"How much exercise is too much?” and “How many 
distractions are too many when you are studying?” 


Activity 4 
Activity 1 Only meditation isnot — 
They are about things mentioned in the blog post. - 
(internet is an example) Activity 5 
that distract us from ; 
1 a ' ; 
achieving a goal or doing De oi 9 
a task, Activity 6 
Activity 2 a) many, much; | 
Personal answers, oma 
Activity 3 


Personal answers, 


CLIL 
Is Social Media Good for You? | Part 1 


PROJECT 


Contents 


» Healthy social media habit 


Objectives 


» ialk about social med eor 


Materials 


» tH iho 


ude 


2 piece of paper 
Class Plan 
Beginning 
Write “social media” on the board and invite students 
to come up with words they relate to it 


Developing 
Activity 1 
Invite students to analyze the image and read the 
guiding question below the title ("Is Social Media Good 
for You?”) They should take individual notes about their 
first opinions. Next, form small groups and allow them 
some time to discuss this question 


Activity 2 

Form other small groups and give them a large piece of 
paper and some markers. Set a limited amount of time 
for them to brainstorm and take notes of the effects of 
social media on people. They may use different colors 
for negative and positive effects. Hang the students” 
work on the wall and invite some volunteers to the 
front to explain the results of their discussion. 


Ending 

Have students make list of good and bad aspects of 
social media in people's lives using their piece of paper. 
Ask “Are there more items in the positive side or 
negative side?”, "Why do you think that happens?” 


Personal answers 


Activity 2 
a) But I'm not the only one 
b) I remember when rock 
was young 
: €) Haunted by the notion 
Ending somewhere there's a love 
f 
Ask students to in pairs reflect and tell each other px" í 
if they believe they are respectful and polite when d) We could fight a war 
talking to others and why. They must justify their for peace. 
reasons. If t! e 
5 they think they are not polite enough, Activity 3 


what will they do from now on 
Personal answers. 


CLIL PROJECT 
Is Social Media Good for You? | Part 2 


Contents Developing 


> Healthy social media habits Activity 4 


Invite students to read the aim of this project and make 
Objectives it clear that they will create an awareness campaign 
> Promote awareness of the potential negative effects ibout the negative effects of social media Elicit what 
of social media on people's emotional health awareness Campaigns are and what they aim to do 
» Promote awareness of how to have a healthy Then ask them to research examples of campaigns on 
onship with sacial media television, in magazines and newspapers, online, and as 
» Talk about awareness campaign posters and billboards, for example 
Have studens present the campaigns they found to 
Mate ria | S their classmates. They can answers question such as: 


> Student Handbook, pages 104-105 » Who created the campaign? 


» What is the objective of the campaign? 
» Was it successful or not? 


» What would you change in the campaign? 


Ending 
at they will do soi arch Have students discuss how to better research online, asking 
| media can cause negative the following questions: 
Mm, Impacts on the life of users. The following sites can also 1 
P be recommended > What kind of sites do you look for when doing your 


research? 


> What tips would you give to someone that is starting 
research? 


LOWER SECONDARY 


Contents QM Aem 

» Channel 4 news program abo. uisa 
smartphones 

Objectives ough discussions based 

» Predict conte 


of general information 


- information 
ecitic informa pe 
nt of the audio to reality and give own 


pinion on topic 
Materials 
» St ndbook, page 244 
or video 


Class Plan 
az g 1g 


Draw a spidergram on the board and write "digital 
detox” in the central circle Ask students to give 
thoughts when they think about digital 


detox and write the answers on the lines drawn out 
from the spidergram 


their first 


Developing 
Activity 1 


Have students Open their books to Page 244. Ask a 
volunteer to read the questions and help with language 
y. Pair students Up and have them discuss 


to the activity, Go Over the 
he sentences, Tell stud 
fee tim, 


UNIT 7 + Cell Phones 


71 
Audio Script * Track 7. t physically attached 
M ration almost physic 3! you on it 
A generatio it do is call you : 
Reporter: A 9 he last thing they 5 hoo! children 
dapa phone radares of secondary show 
ver three-que 
Te over 


š $ ! 
= un mobile, sper ding an average of nearly 
have their o^ 


week online. 
eteen hours a onli ane wid | ua AE 
| hae My favorite device is my p | 
less: My te | 
fouc honna B ny phone and i think | uset 
Ella: My favorite device IS My P 
Sn ye hours a day. UE E | 
| pe My most favorite one is my iPhone. I use my | 
; ive hours a day. ? | 
none more than five hours Eo zm 
Aa lay's teenagers, all life is lived online, | 
Reporter: For today | 
j 


Jess: My phone is very important, like, 1 vou t find 

| anything out, I wouldn't be able to do anyti ee "-. 
Bethan: It's getting in contact with people. (yeah) You 

| have to actually leave your house " s 
Ella: | use my phone every day. There's no day that I'm 

| not on my phone. At school I'll be on my phone (yeah). 
Like at break. 

| Channel 4 News. “Can Teens Cope without Their Smartphones?” 


| YouTube, September 22, 2015, Accessed November 22, 2019. https? 
| ww youtube.com/watch?v=xkPSPEIIQgO. Excerpt from 0:03 to 0:58. 


Activity 3 

Have students read the instructions. Tell them you will 
play the audio once for them to complete the activity 
and a second time to double-check their answers. 
Then check the answers and write them on the board. 
f 
| 


Audio Script « Track 7.2 


y o do the Same, goin 
technological Coldturkey for 48 hours, Ur 


Channel 4 News. "Can Teens Co e without 
YouTube. September 22, 2015. Acı : per spe 


hones 
; Accessed November 22, 2019, 1119197 
Mr Youtube Conwatch ov x pepe ooo" Excerpt from 300% $1 


> 
UT EEE EEE EEE EEE 


| Audio Script * Track 7.3 

| Reporter: Clearly surprising themselves, they 

| managed to survive the boredom, but were there 
| any other unexpected benefits of the detox? | 
| Bethan: During the night, if | heard my phone bleep 
or anything, I'd normally get up and check if, but 
obviously there was no beeping or anything like that 
so | slept the whole way through 

Jess: | felt so much like more refreshed because | 
had proper sleep, no interruptions or anything. 
Reporter: So, life without a smartphone is possible, 
but can it be desirable? 

Jess: | will read more and | think I will try and, like. 
bake more cakes and things like that, but, and play a 
game of Monopoly because I did enjoy it 

Ella: Now I’m hoping that after this I'll spend less 
time on my phone and because | know what else to 
do with my time. 


Bethan: ! probably could go without my phone a lot 
more than I think | can. 

Reporter: The good old-fashioned fun can pale | 
against the lure of life online. What that means for 

| young people remains seemingly impossible to work 

| out. This technology changes quicker than it takes a 


| 


| teenager to Snapchat 


Channel 4 News. "Can Teens Cope without Their Smartphones?" 

YouTube. September 22, 2015. Accessed November 22, 2019 
i https://Awww youtube com/watch ?v=xkPSPENQg0. Excerpt from 
6:02 to 7:08 


Activity 5 
Arrange students into small groups. 
to the activity. Invite a volunteer to 
Allow groups enough time to discuss th 
walk around the classroom and supply 
needed or help when necessary. After 
it to a whole class discussion. 


Ending 
Set up a class discussion, posing some questio 
» What do you think about social media addict 


» Do you think you need a digital detox? 


Activity 1 
Personal answers 
Activity 2 

€ 

Activity 3 
Possible answers: They are going to stay 48 hours without _ 


digital technology/They are going to try a digital detox. 


Activity 4 
a) F; b) F; © T, d) F 


Activity 5 
Personal answers 
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i mw k EE TT: raa reti e 
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ne ve effects 
nal health 


o have a healthy 


t Handbook, 


uter lab or device rnet access 


Class Plan 


nds of media 
nt out that 
nt to reach 


Instruct students to bra 
and for video, poster 
the aim of the campaign and ı 


are two important elements 


The following links may be sug 
ideas of how to organize and ster 
Campaign 


ey provide 
n awareness 


https//ftd liyhfogi 
https://ftd. li Daj2yf; 


http;//ftd li/9nmyrd 


Developing 


Form small grou exp 
9'9UPS and explain that t i 'e to 
Create an awareness WA. er 


Campaign for People to have 


ar d tha 
Ask them to read the 
al med 


r whenever appropriate, 
j elicit OF, “levait to the success of 
tem is relevant : 
$ „d to consider the following 


ia habits 


ne 


, straightforward and easily 


their target audience and how they 
ay should define their té 
rey shoul 


hese people 


will reach t , 

Id write a mission statement that will help 
the, nould write a fl e 1 
e i2 ynsistent and prevent them from getting 
them be cc tent € 


side-tracked 
it is important to make sure that the sources used for 
research are reliable; 

it would be important for the whole group to vote on 
the same hashtag for it to be more successful. This will 
help them spread their message more easily; 


they could create an appealing art project that calls 
people's attention, encouraging them to read and join in; 


they should make an effort to advertise their campaign 
and gather supporters, What different ways are there 
to make it public and ask f 


> evaluating the results and changing direction if 
necessary is an Important Step. 


Ending 


Give students tim 


e to finish th j j 
when necessary e Project, helping 


UNIT 7 + Digital Habits 


3 Activity 2 - Interaction 5 
Contents Organize students into pairs, Explain that they ae 

» Digital detox going to take turns talking about their digital habits, 

by expanding the idea and giving practical examples. 


i They should use the items they checked in activity 3 
ke cie kis. as to iras They can ask follow-up questions in case 


the information is not clear enough 


» Review and expand the language content from unit 7 
» Talk about digital detox 


Activity 3 - Interaction 
Materia Is Ask students to look at the pictures and discuss 
PIERO; pages 286-267 ways of having a digital detox. Ask them to discuss 


whether these methods are efficient or not and why it 

is necessary to have a digital detox from time to time: 
Ciess run Walk around the classroom, monitor, and help them 
Beginning as needed. 


Ask students if they know the meaning of the word 
detox. Write the word on the board and elicit the answer. Ending 


Then explain that detox is the process or period of time in Invite students to talk about what they learned about 
Which someone abstains from or rids the body of toxic or their classmates' digital habits. Encourage thern to 


unhealthy substances. It's short for detoxification. Ask mention which detox methods they think are more 
students how we can relate the word detox to the use of efficient and why. 


technology. Invite students to share their thoughts. 


) Developing 
Activity 1 - Preparation 


Activity 1 - Preparation Personal answers. 


Ask students to read the sentences carefully and check R T 
if they have any doubts. Have them choose the sentences Activities 2 and 3 - Interaction 
that best describe their digital habits Personal answers. 


Lesson 3 | Part 3 


Contents 


» Should 
» Pronunciation 


Objectives , 
» Understand and practice use of shoul 

commendation, obligation, and ei, a 
» Identify and practice the sounds /e/, /ou/, anc 


Materials 


ue twister "Should she show her shins?" 
rd and have students practice saying it fast. 


Developing 


Activity 9 

After checking students’ answers, ask what kind of 
experience they could Suggest to replace the phrase 
“digital detox” in the sentence, If necessary, give them 
a Tew ideas such as “travelling” or “doing yoga.” 


Activity 10 


expectation ("I should h W."), obligation 


(" 5 l 
ANS Ded bet , and recommendation 
Pu Should leave your phone In a different room. ") 


Activity 12 
Ask students 10 find the ide 


35 given in activiti 
need Ctivities 10 and 14 


Activity 13 


One ith the audi 
ead t o sentence along with 19 
j Jents to ree 
Invite stuc 


ck 36 


[Audio Script + Tra 
Auge for one day and have a 


Unplug your phone ig 
| memorable experien 
| 


Activity 14 
After checking students’ answers, ask them if they can 


ention other words with the same vowel sounds. 
m E 


E 
| 


| Audio Script « Track 37 
message 
said 

| somebody 


Ending 

Divide the board into three columns and write 
“Recommendation, “ "Obligation,” and “Expectation,” 
one on each column. Have students Stand up and 
randomly write one sentence in one of the columns 
using should according to its use. Read all the 
sentences and check them with the whole group. 


wa ——— 


Activity 9 
Recommendation. 
Activity 10 

a; b; d 

Activity 11 

a) R; b) E; c) O; d) E 
Activity 14 


GRAMMAR 


"NE UNIT 7°Us 
ii 
Contents 
| | ss of should: advice and suggestion 
| ” Objectives À 
ey "m iew and expand the grammar content from unit 
Í P s Practice using should for advice and suggestion 
EL 
Materials 
l L9 „ Student Handbook, pages 228-2 30 
L oe 
| Class Plan 
| ho Beginning 
Review the use of should with students. Organize 
| bel them into small groups (three of four students), Give 
1 each group a hypothetical situation for which you need 
| ® some advice or suggestions (e.9., "| need to pass a hard 
exam, but | don't have much time to study; " "| want to 
® study abroad, but I don't have money;" "I want to buy 
| a gift for a friend, but | don’t know them very well;" 


a etc.). Set up a time limit and have students discuss their 
ideas in their groups. Open up the discussion and have 
them share their pieces of advice and suggestions. 


| Py Peveloping 
Activity 1 

@ Have students read the rubrics and the example. Elicit 
what they need to do and answer any questions. When 
L3 they are done, ask them to compare in pairs. Check the 
answers as a whole group 

> 

Activity 2 

g Ask students to read the sentences and find the 
appropriate verb in the box to complete them using 

L3 should. Ask them to check their context so that they 
can choose the correct verb. Check the activity asking 
for the participation of the whole group 


b 


es of Should: Advi 


ce and Suggestion 


Activity 3 

instruct stude 
need to read 
piece of advice. Al 
activity before checking 
group Alternatively, you € 


the activity in pairs 


nts to read the problems listed. Then they. 
and match them with the corresponding 
llow them some time to complete the 
the answers with the whole 

3n have students complete 


Ending 
Go back to the activ 
Organize students int 


ity from the beginning of the class 
o the same groups or other small 
groups. Ask each member of the group to come be 
with a situation TOT which they need some advice o de 
suggestions In the groups, they have to e Up ise 
suggestions and advice for those situations. Set a t 
limit, and when they are done, ask some groups to 
share their thoughts with their classmates 


Activity 1 e) 

b) Should | read a magazine 
Should | go to the mall shouldn't 

shouldn't should ! read 

should | go should read a book 
should go to the club f 

[2] Should | drink soda 
Should | learn computer shouldn't 

programming should {drink 


shouldn't should drink juice 


Activity 2 
a) should visit; b) should 
buy; €) should watch; 


should | learn 


should learn another 
foreign language 


d) d) should see; e) should 
Should | eat French fries sell: f) should turn 
shouldn't Activity 3 
should I eat 

a) Ill; b) t; © Vl; d) ui; 
should eat salad 9v b 


Lesson 4 


Contents 


» y € s » Interne 
ages and disadvantages í f the 
antages ¢ 


Objectives 


^ 955dy5 
1d analyze characteristics of essay ! 
j select ideas to improve an essay 


» Read à 


» Generate anc 


3 ration 
Rewrite an essay including more intorn 
» Rev a 


Materials 


x 80-8 
» Student Handbook, pages 80-81 T 
Any warm-up song for the Beginning sectior 
» A i ) 


the class 


Class Plan 
Beginning 


ask students to mingle as they listen to 
hey pair up with someone near 
them to name the following: 


things we can do using the internet. 


problems we may have because of 


Two or three recommendations on the use of 
the internet 


Developing 
Activity 2 


Invite students to share their points of view and 
explain that, depending on their justification, some of 


the words may be considered a positive or negative 
Outcome of the internet. 


Activity 3 


correct answer and e 
classification 


Activity 4 


ges and Disadvan 


Internet" on the board and invite stu tages of the 


dents to predict 


TEACHER BOOK 


year in the tei 
hey believe will appe bi rasch 
of the ideas I a say that they will oe 9 
ibout to read. » haracterístics of this genre 
SOIT E t develops the 


+ Opinion, Í 
tates an Opin 


some 
they are 
yn essay and elicit 


tiza formal text; it ds and disadvantages thet support 
E dvantages < 
reasons of à 


1 sion of ideas 
‚re is a logical progresa! elevarit 
that opinion, ther clusion; it provides relevi 


ads to the conc rds are used; and the 


which le ; linking wo! 


facts and examples 


I 
ideas are expressed clearly 
sas are e 


Activity 5 

ore than on 
Clarify that there is more than © 
for each question 


e correct alternative 


Activity 6 

Draw students’ attention to the numbers in the text and 
ask them what they might refer to. Then invite them to 
read the activity instructions and allow them enough 
time to classify the mistakes. 


E 
If you find it more appropriate, do activities 6 and; 
together as a whole class activity. d 


Activity 11 


Before students hand in the essay, encourage them to 
read another classmate's essay and make comments on: 


8) the advantages and disadvantages they've included; 
b) the new conclusion. 


Ending 


Read the Statem 


ents below and ask students to 
discuss their opi 


nions about them in small groups. 


a) The internet has a more 


positive influence than 
Negative, 


b) A lot of misunderstandings can be easily avoided. 


9 | would hate to go on a digital detox, 


d) l've learned s 
this unit, 


ome new things about the internet fro 


time, people can steal information: DIEM: A a 


Jissracted by game 


CUSIPRSS, communication 
ad d) 5, ! 
à nt me add distractior 
13, 1 
nation, message misunderstandin )6, 13, 14,11 
r WERK, QUK n "1 
Activity 7 


1) the internet; 3) making, 4) friends; 5) learning 


about; 6) delete to; 7) part; 8) advantage; 9) treasure; 10) 


Activity 3 


answer 
kind; 11) entertainment; 12) reasan, 13) delete the, 14) 
Activity 4 delete of; 15) on; 16) delete to 
Das 
Activity 8 
Activity 5 Y 
^ Personal answers 
2 Sy Ou mak js; studying 
t without le access to information Activity 9 
a to games ant of famaus people a) IV; b) 1; ©) I; d) II 


CLIL 


Contents 


» Sharing information online 
» Fake news 


Objectives 


» Talk about what is shared online 

» Read and understand a text about how to identify a 
fake news story 

» Use fact-checking tools to identify reliable 
information 


Materials 


» Student Handbook, pages 200-202 

» Pieces of information usually shared one line (memes, 
news articles, social media posts, some real and some 
fake news for students to check) 

» Computer, cellphones or tables with an internet 
connection (for students’ research) 


Class Plan 


Beginning 
Activity 1 


Show students the image and elicit what kind of text 

P (genre) it is. They probably know it (meme). Ask them 
what message this meme communicates and what its 
purpose is. They will probably bring up the word fake 
news as it is a buzzword. Elicit what this meme is 
about (it is a form of satire about how people trust the 
internet very easily). 


Ask students to share with their classmates some 
examples of fake news they saw on social media 
(websites or messaging apps). Write on the board "To 
share or not to share” and ask students to establish a 
connection with this statement. Ask them if it reminds 
them of any other quote (Shakespeare's "To be or not 
to be"). Encourage their participation. 


Developing 


Activity 2 


Organize students into pairs and have them talk 
about the suggested questions. If necessary, 


UNIT 7 © To Share or Not to Share & 


6 $ 


clarify that messaging platforms are, for example, 
Messenger, WhatsApp, Telegram. Collect feedback by 
having some students report back to the whole group 
what they talked about. Write some key ideas on the 
board, especially for item c and save them for activity 
5. If they worked CLIL 6, you can now remind them of 
that class that covered a similar topic. 


Activity 3 

Explain to students that they need to work out the 
meaning of words considering especíally the context. 
However, this activity is a bit more challenging (when 
compared to previous CLIL classes) as students are 
not given any alternatives at first (this will happen in 
the following activity). Therefore, ask them to analyze 
the context to formulate a hypothesis. Do the first 
item with the whole group to model the activity. Have 
students work in pairs to help each other. If they 
struggle with it, do the activity with all the students. 
Do not collect feedback yet, as the following activity 
is a sequence of this one. 


Activity 4 

As students are now provided with the definitions 

of the words from activity 3, ask them to read the 
definitions. They have to match the terms with 

the definitions. Have them complete the activity 
individually and then check answers in pairs. Elicit and 
write their answers on the board. Activities 4 and 5 


serve as a way to pre-teach the vocabulary necessary 
for activity 7. 


Activity 5 


Ask students to read the list of tips and ask them 

to compare it with the ideas they came up with in 
activity 2, item c, Write on the board the ones that 
appear in both places. Ask them which ones they do 
and which they should implement more often. 


Activity 6 


Write "fact-checker" on the board and ask st 
if they know what it is. Listen to some ideas 
ask them to read the extract. They can n me 
fact-checking websites they know in pal or 
groups. Additionally, you can do this activi 
whole group and write some of their su 


Jlividually. Then 


tudents to answe 


hole g! 
‚ware that f people ~ if not 


¡dy helped spread fake or incorrect 


them wilh t 
ther 


to identify the most rec I " 1 
y : ^e to take ownership Of this 

n shared with them. They coul informati wever, we have 1 f 1 

i shared it with to apologize 
es, instant m ages, e-mail te id inform l vo à 

might not be able to rememl t, se d'explair tr r true hpi al they 
npl how to the group. Hav t hould be able | the importance of checking 
t-en to che th nd bein entive to the information they 
indings in rtant for them to understand 


ligital literacy may not 
tify fake news, for example 
uld help thern understand it 


Activity 1 Activity 4 


uggest V a) new ry 


eme 
headline 


Part lan news outlets 
witl , d) confirmation bias 


questionable quote 
ple 


Activities 5 to 8 
Activities 2 an 

Personal answers 
Pe 
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UNIT 7 e Tesselation 


Contents 


» Tessellations 


» Unusual combinations of ideas 


Objectives 


» Create a geometric pattern with no gaps 

» Imagine and draw surprising combinations in 
unusual shapes 

» Describe and guess words using relative pronouns 


Materials 


» Scraps of sturdy paper, cut into small squares (at least 
one square per student) 

» Scissors (at least one per pair of students) 

» Sticky tape 

» A4 sheets of paper (one per student) 

» Markers or colored pencils 

» Pictures of tessellations (easily found online, 
suggestion: artist M.C Escher) 
Note: Alternatively, this class can also be done in a 
graphics program on a computer. 


Class Plan 

Beginning 

Elicit a group of nouns, noun phrases, and people's 
or characters’ names and write them on the board. 
You can do this by asking students examples from 
song lyrics, TV shows, movies, etc. Alternatively, you 
can arrange students into groups and have them 
brainstorm nouns that can go with many and others 
that go with much. 

After getting a list of at least 20 terms, write on the 
board "This is something which ...", "This is someone 
who ...", "This is a place where ...", "This is a time 
when ..." Demonstrate how to describe a word 

using a relative pronoun and have students guess the 
word, e.g., "This is something which makes your skin 
smooth." (body lotion); "This is someone who helped 
Luke Skywalker find his way." (Obi-Wan), and so on. 
Have students take turns describing words or phrases 
for their classmates to guess, working in groups of 
three to five, 


Developing 

Show students some pictures of tessellations. Teach the 
term tessellation and ask students to try and define 
it based on what they see. Tessellations are shapes 
that fit closely together on a two-dimensional surface — 
in such a way that leaves no gaps or overlaps, Have 
students notice the different shapes that are tessellated, 
and the way they were made into animals or other 
things — sometimes abstract shapes or optical illusions. 


Demonstrate how to make a tessellation. Take a paper 
square and cut a piece off of one or more of the sides 

at an angle. Rearrange the pieces so that the cut ends 
face outward, and the straight lines come together in 
the middle. Tape these straight edges to each other to 
make a shape. Ask students to share what they think it 
looks like, turning it in different directions and eliciting 
as many suggestions as possible. Return to the original 
list Of words and suggest some odd combinations 

(such as Obi-Wan body lotion!). Say "Wouldn't it be 
interesting to put some of these ideas together?" . 
Encourage students to stretch their imaginations and to 
embrace some unusual combinations in this activity. 


Show how the shape you made can then be: 
onto paper, multiple times, each time with th 
lining up precisely so that there are no gaps 
Tell students that they are free to decorate 

shapes as they like. They can draw creatures 
characters, color shapes in two or more coi 
colors, draw something different on evel 
two or more of the same thing, repeated 


Ray 5 
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UNIT 8 
Lesson 1 | Part 2 


Activity 8 in pairs. Encoura 
Ask students t lated to each item, 


to come up Wi 


o do the activity 
Contents 5 do er 


» Future time i 
» Predictions and expectations 


» Plans and interrogatives 


Objectives 


» Use the future forms will and going to appropriately 


Materials 
» Student Handbook, page 85 


Class Plan 
Beginning 


Invite students to form pairs and take turns saying 
words and names they relate to the future. The winner 


is the last one to say a new word. 


Developing 


Activity 7 

To check how much students already know about this 
grammar topic, ask them to find in the text two or 
more sentences in the future and read them out loud. 


osen the appropriate sentenc 
more statement, whicl 
angement. 


Activity 9 

After students have ch 
ask them to create one 
a prediction or a plan/arr 


Ending 
Say sentences in the future and have students star 


are predictions and sit down if they are atio 


Activity 7 
prediction; prediction; plan/arrangement; plan/ 


arrangement 
Activity 8 

a) predictions; b) interrogative; c) plans; d) be 
Activity 9 

b 


Activity 10 
a) won't come; b) am going to tell; c) are not gt 


Contents 


and maker culture 


Objectives 


Review and expand the language 
robotics, and maker culture 


content from unit 8 


» Talk about science 


Materials 

» Students Handbook, pages 268-269 

» Paper clips, beans or any small objects to serve as 
counters (one per student) 

» Dices (one per pair of students) 


Class Plan 
Beginning 


Write three words on the board in different columns: 
"Science, " "Robotics," and "Maker Culture." Then ask 
students to mention what they know about these items 
List their thoughts in the corresponding column. Use this 
? as an opportunity to review and pre-teach vocabulary. 


Developing 

b Activity 1 - Prep 
Ask students to look at the board game and think 
about the language they will need for interaction and 
to answer the questions in the game. Explain that they 
are going to play the game in pairs. Give students a few 
minutes only to look at the board 


| UNIT 8 + Playing a Game 


Provide students with some Use ful lang 
nteractions while playing the game, Par 
Whose turn is 12%, "mi sed a turn 


sample 


Activity 2 - Interaction 


One of the students should 
use their book as the board. Give students dice and 
counters to be used in the game The first student 


the die and answer the question or prompt their 
they should make 


Divide students Into pairs 


rolls 
counter lands. If there are two words 
a choice between those options and 
their choice, If there is a picture, they 
item and say their opinion about it. There also sare 
places that give them directions to move forward, go 
back some spaces, or miss a turn 

Students should take turns rolling the die and 
answering what Is being asked, The student who 
reaches the finish line first Is the winner. Walk araund 
the classroom, monitor, and help them as needed 


give reasons for 
hauld name the 


If time allows, ask students to switch pairs anel play again 


Ending 


Invite students to share their classmates’ opinions about 
science, robotics, and maker culture, Ask them to mention 
similarities and differences between their answers 


Activity 1 - Preparation 
Personal answers 
Activity 2 - Interaction 


Personal answers 
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T y can easily take apart and 


it It back together And 
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e enar nut this is that you car 
main thing that's special about th NUS RM 


roaram it to do whatever you'd like 
| Materials You can attach sensors, such as light sensors, anc 


attach it also to LEDs or motors 
ch mea 


"c get 
Everything's open-source, w ; you can ge 
everything for free online and one-by-one I wel 


online and looked at tutorials and that's how I learned. 


ement Connect 
> Engir uly 22, 2014. 
sary 20, 2020. https//vwww.youtu om/watch 
Gs. Excerpt from 0:00 


Edutopia. “How the Maker M 


ng and Technolog 


Jar 
the t 


Activity 5 

Ask students if they remember any vocabulary related 
to electronics from the audio. Next, show them the 

ping definitions in activity 5 and ask them to match these 


definitions with the words given 


k st nts t the images and tell a classmate if 


ke these when they were young 


Ending 


6 e questions, ask them if In pairs, have students tell each other which of the four 
wed play construction toys and devices they would like to see functioning: 
f ing pieces and taking them apart » 3D printing > Laser cutting 
> Embeded eletronics » Soldering 
Activity 2 


nts tt > predicting the ES 
dio and explain that doing this may Activity 1 Activity 4 


j the passage more easily. 


These are robots. They have 
been assernbled with plastic 
Audio Script © Track 38 construction toys’ pieces Activity 3 

a) 3D printing; 


Personal answers 


5 Quin and | live on the Central Coast Activity 2 


b) soldering; 
a) You can program itto do m 


ibedded electronics, soldering, whatever you like C) laser cutting; 
printing, and laser cutting. It’s really cool 
project come to life. | used to do a lot of | 


b) By watching tutorials d) embedded electronics 
| online 


LOWER SECONDARY CONBN 


Ss 


c participating in an Orme: 
cut SPOMI. 

anyway, what time arg 

ying Bt night? 


- E Damen; 15 (dian 
E serere, and one 


Contents 


» Reverse engineering 


Objectives 


» Combine lan 


art, and engineering skills to 
disassemble and reassemble a device 
» Discuss possible Strategies for disassembling and 


gad 


e 


to reassemble the device 


OOK, pages 106-107 


Form sma 


groups and tell them to organize their 


workstations 


The Reverse Engineering Challenge | Part 2 


Developing 


Hypothesis and Plan 

Allow students some time to discuss the questions in 
this section 

Elicit why the task suggests drawing a sketch of the 
object and/or taking images of it from different angles; 
If necessary, explain to students that this will help them 
when reassembling the object. 


Test 


Direct students to the instructions in this section and 
tell them to cover their workstation with brown paper 
or newspaper. Explain to them to create diagrams, 

by drawing and taking notes of each piece of the 
object. Numbering and naming them will help. It is 
also important to note down the relationship between 
the pieces in their sketch. Another important tool for 
reassembling the object is to write an objective manual, 
using the imperative, As they might need help with 
vocabulary, instruct them to search for words online. 
Looking up words such as the names of parts of the 
object they are using will quickly lead them to the 
vocabulary they need. 


Ending 


When students finish disassembling, they should try to 
put the object back together, using their sketches and 
manual notes and following their instructions carefully. 


GRAMMAR 


Contents 


» Present progressive for future 


Objectives 


» Review and expa 


unit 8 
» Practice the use of present progressive for future 


nd the grammar content from 


plans 


Materials 
» Student Handbook, pages 231-232 


Class Plan 
Beginning 


On the board, review the spelling rules for verbs ending 
in -ing. Divide students into two groups and ask them 
to list random verbs to challenge each other. They write 
the verbs in their base form, and the other group has to 
write their -ing form 


Developing 


Activity 1 


Have students look at the wordsearch and elicit what 
they need to do, Have them find the verbs in -ing form 
individually. Check the activity with the whole group. 


Activity 2 


Ask students to use the verbs found in activity 1 
to complete the sentences, Tell them to use the 


each nts to pay close 
Sentence so that 
erb for each e. they 


Activity 3 


Instruct studen 
ts to | , 
What are those peono at each Picture and guess 


cl 
People's Plans for the future They 


b 9ly. Their 


UNIT 8 » Present Progressive 


CLASS 


for Future 


share their answers an 
nie. Ask volunteers to share th ka d 

veas activity with the whole group 

check the de 


Activity 4 d 
s tha 

in to students g 
MET ans Allow thern some time t 


individually. 


they are going to write about 
o do the activity 


Endin 
boe students into pairs. Ask them to talk about 


their answers in activity 4. Open up the discussion to 
the whole class and invite students to share their plans, 
Have them list the coincidences among all of them; 
Ask "Were any of the answers surprising to anyone?" 


Encourage their participation. 


e's: _ u 
[Answers | 

Activity 1 

GURBELND ! j^ 

R Or ]mik U G| 

H|TJA|T|J |W|D| Z| 

RIAINICIM HlAI 1] b^ 
[L ]k[s]Riz]PiT D| 7, 
A|M|F|L(FILIY] MÍ H 
G|c[o|R|T|1TU] A | 
[RIG[R[H/z|e M] D| 

B iMm ı lo F| 

HiTE N| 

IG; C |N|C| F[RTS]H] 
cinieIn]r|vir[a[c]o[R]» 


a) are creating; b) am cutting: i i 
ge ting; 9; © are, solving; d) Is flying; 
DES inventing; f) are transforming 3 E 


Activity 3 

Suggested answers: 

a) They will be watching a movie. 

b) She will be going to the pool/beach. 


9 She will be Playing a game 


d) He will be making/preparing a salad. 


Activity 3 
Personal answers 


TENING 


Contents 


An audio about artificial intelligence 


Objectives 

» Prepare to listen by reading and discussing about 
the topic 

» Learn about artificial intelligence 

» Demonstrate comprehension of general and 
specific information 


» Reflect and comment on content of audio 


Materials 


» Student Handbook, pages 245-246 
» Audio track or video 


Class Plan 
Beginning 


$ Ask students what they know about artificial 
intelligence. Encourage them to participate and 
explain that it can be a scientific fact or just something 
from a science-fiction movie, for instance. Write their 
» answers on the board for later. 


y Developing 


Activity 1 


Have students open their books to page 245. Ask 

them to read the instructions and do the activity in 
pairs. Allow them time to think about the questions. 
Encourage them to express their opinions. Monitor the 
activity and help when necessary. As they finish, ask the 
pairs to share their answers. 


Activity 2 


Ask one volunteer to read the instructions and 
options. Explain to students you are going to play 
the audio twice, the first one they should pay close 
attention to focus only on the information asked in 
the activity. Play the audio for the second time and 
check the answers with the whole group. 


UNIT 8 + Artificial Intelligence 


Audio Script « Track 8.1 


Jabril: Hey, there! I'm Jabril 


John Green Bot; And | am John Green Bot 


| Jabril: And welcome to Crash Course Artificial 
| Intelligence. Now, ! want to make ‚sure we're 
starting on the same page Artificial Intelligence 
is everywhere. It’s helping banks make loan 
| decisions and helping doctors diagnose patients. 
| It’s on our cell phones, autocompleting texts, 
it's the algorithm recommending videos for you 
| to watch after this one! Al already has a pretty 
| huge impact on all of our lives. So people, 
| understandably, have some polarized feelings | 
| about it. Some of us imagine that Al will change | 
| the world in positive ways. It could end car | 
| accidents because we have self-driving cars, | 
| or it could give the elderly great, personalized 
| care. Others worry that Al will lead to constant 
| surveillance b y a Big Brother government, some 
say that automation will take all of our jobs, or | 
the robots might try and kill us all. No, we're not 
worried about you, John Green Bot. But when we | 
interact with Al that's currently available like Siri, 
“Hey, Siri, is Al going to kill us all?” | 


Siri: | don't understand "Is Al going to kill us all." 


Jabril: It's clear that those are still distant futures. 
Now, to understand where artificial intelligence 
might be headed, and our role in the Al 
revolution, we have to understand how we got to 
where we are today. 


| 

| 

| | 
| CrashCourse. "What Is Artificial Intelligence? Crash Course Al 
#1." YouTube, August 9, 2019, Accessed November 22, 2019, 
https://www.youtube.com/watch?v=a0_lo_GDcFw. Excerpt 
from 0:00 to 1:14, 


Activity 3 


Have students read the instructions, Tell them 
you are going to play the audio once for them to 


complete the activity and a second time to check 
their answers. 


Before checking with the whole group, ask students to: 
compare their answers in pairs. ; 


LOWER SECONDARY 


E 


Lesson 3 | Part 


Contents 


» Cities of the future 
» Brainstorming 
» Documentary 


Objectives 


» Listen for specific information in a news report about 


driverless car 


Materials 


» Student Handbook, page 88 
» Audio track 


Class Plan 
Beginning 


Draw a tic-tac-toe grid on the board and in each square 
write one of the following: "cities," "population," 
"cars," "buildings," "drinking water," "food," "parks," 
"public transportation," and "schools." Ask students 
to copy the grid into their notebook and elicit the rules 
for this game. Explain that to put a naught or cross in a 
Square, they should make a prediction about the future 
using the word in that square. 


Developing 


Activity 3 


Before playing the audio, have students consider 
the topic of the audio and ask them what kind of 
information they think they will hear. 


| Audio Script « Track 40 


The challenges of cities are changing rapidly. As 
| you use more of that very finite resource of clean 
| drinking water, as you create more waste we're 
| going have to think very differently about how to 
solve the problem 
| Our tendency is to think about solving problems the 
| way we've always done, but there's a completely 
| different degree of complexity that's emerged 
here now in the 21st century. | often think about 
our highway system and one of our recourses to 
congestion is to add another lane because if you 


add another lane more cars «an flow. Tune out hi 
doesn't work that way More cars fill in that space, 
more cars change lanes causing mote congestion 
ultimately That's a 20th century solution ; 
21st century solutions think about cars differently 
Do we need to own cars? Will cars drive themselves? 
Will we use cars on demand? Thats thinking 

| differently, that's thinking 21st century 

| Linkedin Learning. “Smart Cities: Golving Urban Problems uag 
Technology.” YouTube. July 19, 2017 hor 06 pode ri 

https://ww youtube com/vaton ? yennyRZ otn PSU : 3 i ^ sy 


Activity 4 
Ask students if their predictions about the audio were 
correct and what ideas they remember from it 


Activity 6 

Explain to students that they will now listen to a mems 
report about driverless cars. Next, invite them to read 
the true or false statements and play the audio once. 
If necessary, play the audio twice before checking 
their answers. 


| Audio Script « Track 41 


| Google has been showing off its work on diriwerless 

| cars for a few years now. But up until this week those 

| vehicles always used a human driver or two for backup 
There was a steering wheel, brakes, and gas justin 
case the computer conked out or a person needed | 
to take over an emergency, but all that has changed 


with the introduction of Google's new completely 


autonomous vehicles. 

The prototype car doesn't have a Steering whee! or 
pedals and passengers are buckled in to what are 
essentially backseats. These cars aren't Street legal yet q 
but while regulators iron out the details of when and | 
where they can drive, Google is intent on Showing 1 
that automobiles are far safer without any input from — | 


us, puny humans, Rob Medford, Google's director 
of safety on thedriverless car project, 


The Verge. "Why Google New Self-Driving Cars 
Safest on the Road.” YouTube. May 28, 2014. Accessed dane 


20,2020. HS aww youtube comAvatch ver Pene Pies d 


To enrich the ed discussion, write some of 
the following i the board: mobility, ecology, 
water, waste, food, energy, livability, culture, 
infrastructure, and economy, Tell students to consider 

them when talking about how prepared their city is 
to become a city of the future 


relevant information 
fed. li/8hnhus. 


Ending 


In the same groups, ask 
which city they would like 
adults and Justify their choices. 


To promote a greater understanding of this topic, 
f ask students to begin by reading and selecting 


for their discussion at Attps:// 


[Answers 
Activity 1 
Personal answers. 
Activity 2 
Personal answers 
Activity 3 
Personal answers. 
Activity 4 
3) Documentary. 
b) To instruct, educate, or 


keep a historical record 
of à certain topic 


Activity 5 

The aim of the audio 

is to educate about 
innovative solutions to the 


challenges faced by cities 
in the 21st century. 


Activity 6 
aT 

b) F ~ 90% of them 
due to human e X 

oT 

d)T j 

e) F = They take y 
the back sea 


TH 


STEAM PROJECT 
The Reverse Engineering Challenge | Part 3 


in get some help from other students whe finished 
thelr projects successfully. It is important that thay 
pverse engines look at their diagrams and follow the instructions qn 
= ET. the manual carefully, Once again, they should test 
their objects and check whether all functions are 


working properly 


yt and engineering skills to 
1 reassemble levice 
b j Ending 
» UISCUSS possible strategies tor disasse ( 


Final Evaluation 


Have a whole class discussion about the different 
stages of this STEAM project 
Encourage students to go through each stage of the 
challenge and talk about what worked well and what 
they had more difficulty with. Invite them to talk 
bout teamwork as well. In addition to the questions 
in the Student Handbook, you can use some of these 
questions to help them in their discussion 


to cover the workstation 


» A cell phone to record the process 


What surprised you about this challenge 


T » Was there any moment when you felt a bit 
Class Plan frustrated? If so, why? 


» What tips can you give for effective reassembling of 
an object? 


tit their object w 


Ze Presentation 
assembled 


Tell students they are going to present their work to 
their classmates as if they were at a STEAM fair, They 
should show the object they worked with and explain 
Re-Test the process. They should also show their sketches and 


notes. Finally, they should talk about the success of 
the process 


If students’ object does not work properly, they will 
need to disassemble it again. If this happens, they 


UNIT 8 What Will 


S Eu a 
Contents 


» Future society 


" Home 


Obiectives 
NE rom unit 8 
» et. and expand the language content from 


» Describe life in the future 
» Talk about future life and society 


» Student Handbook, page 270 
N 


Class Plan 
Beginning 


Ask students if they could time travel to the future, 
which year they would go to and why, Invite them to 
share their answers with the whole group. Have them 
observe how similar or different their answers are, 


Developing 
Activity 1 = Preparation 
E Xplain to students that they are going to think about life in 
50 years from now, Ask "What do you think will happen?" 


Life Be Like in the F 


Personal answers, 
Eis 


at the list with topics and 


to discuss with their. s Che 
rs. what they have to do an 
un 


time to do the activity. 


Ask them to look 


ivity 2 - Interaction i ; 
MS into pairs. Explain that t i; r 
take turns talking about their ideas liste lina 

They should state their opinion and gna the re 
When students finish, ask them to join a biggi 1 
of classmates and share their thoughts in g o 
them some time for this activity, Walk around 
classroom and monitor their work. 


Ending 


Invite students to come up with other topics 
those listed in activity 1. List them on the bi 


invite volunteers to try to predict the future. 
topics listed, 


Activity 1- Preparation 
Personal answers. 


Activity 2 — Interaction 


NT 


a eger, 


TEAM PROJECT 
The Reverse Engine 


Contents 


» Reverse engineering 


Objectives 


» Present and explain the process experienced by the group 


Materials 


» Student Handbook, pages 106-107 
» Student's object, sketches, and manual notes 


Class Plan 


Beginning 


Explain to students they are going to present their 
Work to the group as if they were at a STEAM fair. 


ering Challenge | Par 


es of the class for students pre 


ut 
Take some mint and decorate the classrog 


their presentation 
STEAM fair 


Developing 
students should show the group the object Í 
worked with and explain the process, They 
also show their sketches and notes. Finally, t € 
should talk about the success of the process, 


Ending 


Give the groups the feedback related to their pr 
their collaborative work, the success of the fina! 
project, their sketches and manual. 


Contents 


» Weather vx. climate 


» Measurement units for weathe 


Object ves 
climate 
weather forecasting 


Materials 

» Student Handbook, page 

» Computers, cell phones, tablet 
connection (For student 

» A map (optional) 


Class Plan 


B 


weather like tomorrow?" Listen 


their participation. Fo 


forecasting. |f they need a 
with making p 
them they have to use ali 
any other 


edictions ab 


lain 


jt exp the d 
wea 


Climate ther at t^ 


Write on the board or ask student 


» identity and practice using wea 


h 


It 


UNIT 8 ° What's the Weather Like Tomorrow? 


» The components of the weather fon 


compo 


» identity the difference between weather and 


1 unscramble the letters to form 


formulate a hypothesis and ask them to compare 
their answers in pairs. Ask them to provide some 
ideas and write their contributions on the board: 
Alternatively, this activity can be done with the 


whole group s 


Activity 3 

ASK students to read a die iption from an online 

heck their inferenges in activity 1 

xt provides examples to illustrate the difference 
weather and climate. Elicit some other 

tudents considering their places, cities, 

y Allow students time to read the extract 

ind then talk to a classmate ff they got 


cyclopedia and 


tudents that the items are some of the 
ats used to describe the weather Organize 
© pairs and have them check how many of 

are familiar with andıcan describe | 
their own words. Ask students to provide same | 
5. Then have them read the definitions and match 
t iumns individually. When they are done, ask 
them to compare their answers in paire. Also ask some 

P during the correction. 


Activity 5 
?now a weather forecast app in 

3 website to students. ide ai prot Mee "p 
tems in this list can be found in that 
Allow them to work in pairs to identity and 
the activity ' they cannot find all the 
instruct them to use another app or 
et students use their own devices to de 
Alternatively project the website on the 


LOWER 


| Extra Activity 


CLASS 


‘STEAM 
UNIT 8 « Maker Culture 


mall group of students, depending 
wailable) to choose an electronic 
some sheets of paper 

. instruct them to draw 


tems are 


Conte 


nts ow many 


tron 


a Predictions 


"Objective Pie 


EN pred J t a : ‚fe uctions. All electr 
; V any power 

sut) before starting. Tell students 
ot likely that gloves or 


à 
i it if anything, potentially has 
if ott 3 a g small that could get in the 
” : ES] i. bette wea ye protection. Eyeglasses 


» te v am h A ter st p the device, have them notice 
Sk € a : 
i ^ y er between their prediction and what they 


details to their original 


EC poe y p » " 
E i lifferent color. Have them note 
' i » i " c d a C p se. Help them with 
»» Or vocabulary as needed, focusing more on language 
» rety glove a, £ for the action (light up, vibrate, roll, etc.) and not 
ne per stude NC 9 sor h ab technical terms 
: » 7 E A - pending what students are working with 
ams "dl Ene ©, ^ : ; pins they will find different parts, e.g., toys may have a 
: Ai f gi > i E ‘ : tor, LEE ts, or a speaker. Challenge students to 
any of these and try to make them work 
> part from the toy. For example, they might remove a 
, i j try to co 


y t the circuits to another battery 
e motion it makes outside of the toy. 


Class Plan 


De 


maker culture aces 
> ing definition and ask w 
t e ele € 
d tł jet 
y W t nt 19 


and ideas of 


maker culture: the 
of gs, either using 


nvent 


LOWER SECONDARY 4 


Challenge students to consider different things,that 
can be done with the parts of their devices They E 
might trade or combine parts with other classmates 
A small motor powered by a battery, for example, 
can be attached to something else in a way that 
the weight is off balance and it wobbles or “walks 
across the table as it vibrates. Wires can be used to 
make a circuit and light up an LED. The longer leg of 
an LED is positive and must connect to the positive 
side of a battery; the other end is negative and must 
onnect to the negative side. Students can experiment 

with a circuit until they get it right 


Any interesting pieces can be glued to a safety pin 
and worn as jewelry. Nonelectronic pieces can be put 
ther into sculptures — bec oming anything from 
action figures to picture frames Keys from a keyboard 
Or other interesting pi s can be used to decorate 
something, such as a key chain or a paper clip (which 
can be used to hold photos), or even a clothespin 
Clips and clothespins can also have a magnet glued 
to the back, serving as a decorative note or photo 
holder for a fridge or locker. Objects that open up can 
be redecorated and used as storage boxes Encourage 
Creative exploration and allow Students to pursue 

their interests 


Endir 


'his Is an open-ended activity, and results will Vary 
depending on the Objects available and students’ 
nterests, Students May or may not have time to 
complete a new Creation in this class This activity i 
more about tinkering and exploration than creating an 


1e best way to wrap 
ecide as a group the E 
oe ho are curious about certain parts 
home and continue tinkering. Anyone 
on pedo started creating something is welcome 
created gr rative objects like key chains and clips 
as Some students may prefer to put 
back together. Any useful electronic 
s can be saved for future projects or donated to a 
Leal "ak pace or an individual maker of any age or 
local maker space ( à 
ibility. Whatever is done with the objects, make sure 


they are reused or recycled responsibly. E 


Wrap up by having students in small groups share their 
predictions to these statements using future verbs, If 

people continue to manufacture lots of plastic, ...” s 
"If more people take the opportunity to disassemble z- 

" "I think that in five or ten years, items like 


ct 
actual product c 
things up Students W 


who 
to keep : 
make great gifts 
the original piece 


things, 

this pm€- 
Go Further E. 
> Colleen Graves, “Take Apart and Rebuild Toys, * E 


Instructables (blog): http://ftd.lilgxxt5n; 


» Mike Chino, "Electronics Recycling 101: Tips to 
Repurpose Old Electronics,” Inhabitat (blog): 


http-/fftd li/zi tdig; 
> CUClimbing, “Reusing Old Electronics,” instru [v 
, ctabl 4 
(blog): http://ftd. lilpkds58; S -— 


P Contents 


EO » Social-omotional learning 
» Social awareness 


p. » Relationship skills 


Objectives 
ly? » Exercise respect for others 
» Appreciate diversity 
Py» Reflect on ways of negotiating conflict constructively 


"Materials 


DA Student Handbook, pages 280-282 
» "Making a Robot" video 
P» Plastic pots in different shapes and sizes 
» Felt-tip pens 
H» Electrical tape 
à» AA batteries 
» » Modeling clay 
ip» Elastic bands 
» Small 3-volt motors 
i> Large sheets of paper 
» Other materials students could use in a STEAM 

[3 challenge: plastic bottle caps, cardboard boxes, 

toilet paper tubes, popsicle sticks, paper clips, old 
> CDs or records, aluminum foil, masking tape, etc. 
(ideally, all the materials — enough for each group 
of four students) 
*» Computers, cellphones, or tables with an Internet 
"n connection 


Y Class Plan 


I Beginning 


Put the different materials or items on a desk. Form 

be) pairs or trios and ask students to come up with as 
many different uses as possible for different pairs 

$ Of materials (e.g., paper and pen, a plastic pot and 
aluminum foil, masking tape, and popsicle sticks, 

etc.). Show them the items as you ask them to 


brainstorm different possibilities. Invite volunteers to 
share their ideas, 


SOCIAL - EMOTIONAL LEARNING 
LUNIT 8 © Making a Robot 


CLASS 


Developing 


Before watching tho video 


Activity 1 

Read the rubrics and answer any questions. Have 
students do the activity in pairs or complete it 
individually and check in pairs. Check the answers 


collectively. 


Activity 2 

Form groups of four students. Ask thern to read the 

rubrics and allow thern some time to come up with 

different ideas on how to use three or more of the | 
materials in activity 1 to create something new. 


While watching the video 


Activity 3 


00-¢ 
)0-0 


Write "STEAM" on the board and elicit what they 
know about it. Tell them that Nicholas and Amber's 
video teaches how to build something. Play part 1 

of the video and have them answer the question 
individually. Check the activity with the whole group. 
Explain or elicit the meaning of scribble (to write or 
draw something carelessly, without paying attention 
to form). 


Organize students into small groups again. Tell them to 
work together and discuss how the materials in activity 
1 could be used to build the robot proposed by Amber. 


Extra Activity 


Activity 4 


Video - 


Part 2 (0:25-3:39) 


Ask students to read the rubrics so that 
they need to do. Show them part 2 of Non 
Have them discuss in 9roups what they have 


LOWER SECONDARY 


f 


ne notes € 


sewers with 


n to take sor 


hart 2 again and ask th 


II them to compare their ans 


the activity with the 


the main steps : 
ffe. assmates and check 

diffe 

hol 


ice and have 


a video once or t : 
PA tion. Check the activity witl 
the question. € 


yall groups again. Ask them 
d allow them some time to 
2 and 3 of the video again 
uate the way Amber uses 


eva 
hole process. Tell students to 


their groups and then change 
d Check the activity with 


ter watching the video 
Activity 7 


m 


nts it is their turn to let their creativity 
Ask them to read the rubrics and elicit 

are going to do (they are going to create 
own maker project) Organize them into 
Oups and ask them to take another look at the 
ailable. Invite Students to follow. Amber's 
stion and look up the term maker culture on 
the internet. Allow them a few minutes to browse 
the internet and find Interesting and 
to be done with the materials available and in a Short 
time. Explain that these two — Material and time — 
are their main Constraints 


P discussion and 
ol d Y and speakin 
Possible, have them fini t 
Cts in the following Class, y 


h 
are going to Present + © consider 
groups. Once again Their maker Projec 
fun free They ma 
Or PPT Presenta y 
org 


Ending 


Activity 8 ideas on paper and man them 
Sto put tne", ae s. When all groups 
Ask pucer E^ their premi they Watts 
a to rentals f a | the c ! 
time Vh decide together ui After the presentations, 
are ready, acts 


er proje f 
ant their maker proj h the whole group 


prese stions wit 


discuss the ques 


[Answers | 


Activity 1 

) a plastic PO 
a) paper; b) a ple d 
e) a small 3-volt motor; f) AA 


h) modeling clay | 
Activity 2 El 


Personal answe 


) electrical tape, d) felt-tip pens; 
y es; 9) elastic bands; x 


batte 


Activity 3 

A scribbling robot 

Activity 4 

Suggested answer 

1- Attach the felt-tip to the plastic pot using the tape 
(robot's “legs”) 

2. Check battery and motor: make wires touch both sides 
of the battery. 

3. Use modeling clay to make the motor spin in a shaky 
way (create a lump and Put it in the motor). 

4. Wrap the rubber band around the battery, 

5. Attach the battery to the robot. 

6. Attach the motor (with the Modeling clay) to the robot. 

Activity 5 

Amber suggests Using the robot to create Works of art. She 

also suggests searching for “maker Culture” on the web. 

Activity 6 

Suggested answers: 


d) She has already mentio, i 
likes Science, 


©) "that was really fun,“ » 
free,” “cool Stuff," “3 


Activities 7 anda 
Personai answers. 


Units 7-8 


Contents 


» Relative cial 
» Much and many 
» Should (advice) 


» Slogan 


y Objective 


» Revise cont 


Materials 
» 5tudent Handbook 
Kr 


Sticky t 


Sticky 


Class Plan 
bBeginni 


Ask students what they think can be done to deal 
with challenges of the internet. Encourage them to 


that it can bea b 


ti ) 


participate and explain gc 


thing. Write their answer on the board for later 


UNIT 7 
P activity 1 


à Go over the instructions and make sure everyone 
understands what to do, Have students working 
individually and allow them time to look at unit 7 
Check their answers and write them on the bo 


Activities 2 and 3 

Explain students the activities and how to describe the 

things and give definitions. Give them 6 minutes. Walk 
und the classroom and help them as needed 


Activity 4 


Have students read the instructions Allow them a few 


minutes to do the activity 


Activities 3 and 6 

small groups, to create an infographic 

to do the activity. Focus 
nportance of having 

n attractive infographic, As the 

ask them to tape their posters. on the wall 
nts to walk around the classroom 

Monitor the activity 


ASK stude! 
X 


aking 


stude 


at other 


UNIT 8 
Activities 1 and 
» instructions and check if they 
ad what to do. Give them 2 minutes to do the 
wswers and write them on the board 


Activity 

Tell students to work in small groups to create the 
T-shirt slogan. Go over the instructions and make sure 
everyone understands the main characteristics to write 
1 slogan. Give them 10 minutes to do the activity. Walk 
around the classroom and help them when necessary. 
As they finish, ask for volunteers to share what they 


wrote with the group 


Ending 


Ask students to vote which T-shirt slogan they think are 
more interesting and tell why 


UNIT 7 


Activities 1 to 6 
Answers will vary 


Activity 2 

a) throw; b) lifestyle; 
© healthy; d) place 
UNIT 8 
Activity 1 


3) Let's watch the new 


Activity 3 

a) T-shirt with girl holding 
sandwiches printed on it 

b) Tshirt with young man 
with a broken arm 
printed on it 

©) Tshirt with winking girl 
printed on it 

d) T-shirt with a sleepy man 
in front of a calendar 
printed on it 


sci-fi movie after school 
Sorry, | am visiting my 
grandparents today 

b) Do you think it will rain 
tomorrow during the 
launch of the city of the 
future project? 

c) If we don't stop polluting 
the air, we won't have a 
future city 


| 
| 
y y use formatis | 
i mative à 7 välustion tasks ana 
wddition to i fa if ‘ j pe é e objective | 
ones, TI «o monitor prog! E ia és ) types of 
CUI ng summat : now more about Students: 
pallet ape ise the ri Mot adapt lesson plans 
Mee nest ce i z "A materials to 
trengths and v and "se ea ) 
persona ize Ine ues. j 
better meet their 


[Go Further | 


For formativi ; 
» pude ind https fta. liinbbi nadie 
! of imrmative a 
14 f 4 diffe renci J1 
Read about thi 


t https: //ttd liipogkjé and 
| formative assessments at https://1td lipogr) 

" c D 

Class Plan 


https://ftd li/rvael5 


jisit https Pte litany 


segle, ake re tani gm Classroom Management 
Y vr ime you spent. Multiply it . — 
EE da j A » 4 pei Answer questions students may have about the 
A times and this is the time s nts 


/ instructions 
NG can do the activities independ ntly 
t y y 


un in silence in order to not disturb 
are still answering the test 


/f students do not know the answer to a question, 
advise them not to leave it blank Teach them some 
strategies, such as to eliminate answers they know 


haracteristics and knowledge are not correct; to pay attention if two alternatives 
les in the test to guarantee that it fits the re similar; to look for cues from other questions 
ind it reflects what happened in 


or from the picture they are looking at. Some 


BR mom m a mMM M M 


suggestions: “Do you understand what you have to 
Yep" ^ E e: 5 z 
heck if yc I! need sc und equipme nt and make the do here; q Which alternatives you know are wrong, & 
ry arrangement 50 you can eliminate?” What is the most probable «| 
extra activity worksheets ay 4e y answer?” “iLook at the Picture/Read the text] again 
+ dCüvity workshea; > did ge some reac ers 7 7 ji 
PEA with more attention e 
rom the library to give (0 students who finish the y À tention, The answer is there. C5 
test before others jf there is nota waiting room or ometimes students only need reassurance, so they 
upervised area they an go to ask questions to Know if they are correct. In this E 
Case, motivate and boost their self-confidence by | 
Beginn ing saying they are capable of answering the questions E 
Arrange students dey on their own, If you tell them their answer is right ^w: 
» “nts” desks in à Way tha 3v 3 Or wron , St ji 
Close to seg each other's SE "at the y are not too 9, Students will rep 


During the tests, be alert a 
Developing 


Tests are typical ex: 


t 55room to make sure 
JTples of c Ri us do not cheat or distract other students, 

They are for. Te a Nmative assessmentg some Students fj y, 
Course or Unit, onal administered at the and A E and there js not ar test Parara the others 
aim to measu, or mes Ina yeah ñ Mr: mM or su, j 
Bf 118 Measure Students are year because the they can go to, tell them Ipervised area 

Owever, they are only ¢ J Over y Period oj 

Y 


SSeSsment 


to remain Silent whi 
A dents finis, / vod 
> YOU May use ene pi y f orks ee 


^, 9U May offer them 
Ora Worksh, 
ery eet they car draw, color, 


r assistance 


Contents 
» Alien invasion 
» Science fiction 
» Future tense 


Objectives 


» Complete pre-reading activities 

» Activate students’ previous knowledge regarding 
the subject 

» Identify science fictions productions 


) Materials 


h, » Student Handbook, page 84 
P » Graded Reader - The War of the Worlds 


PClass Plan 
Beginning 
In unit 8 (see Students Handbook, page 84), students 
[talked or will talk about sci-fi movies and books. In 
pairs, have them share titles of their favorite books and 
movies regarding this topic. Invite them to make a list 
"of the best movies and books. 
Also in pairs, encourage students to build a mind map 
With the word "Science Fiction" as the center circle, 
Have students write all the words that come to their 
inds in the satellite circles. Invite them to Share their 
„mind maps and build a vocabulary list with words 
prelated to this topic. 

Encourage students to think about themes such as 
artificial intelligence, future time, futuristic cities etc, 
L3 Developing 


Invite students to do the activities on page 4 of their 
readers. Encourage them to work in pairs. 


CLASS. 


The War of the Worlds | Part 1 


Activity 1 


Ask students to look at the cover of the book, the title 
of the book, and the author's name. Ask thern if they 
know anything about this story. Invite them to do this 


activity. 


Activity 2 


Having done the mind map, ask students to look 
through the words in this activity and check the ones 
they believe will come up during the story, Have them 
compare the words that came up in their mind map 
with the words in the activity. 


In pairs, have students discuss the following questions: 
> If aliens did exist, would they be friendly or hostile? 


» Do you believe there is other life in the universe? How 
about intelligent life? 


» What do you think aliens might look like? 


Write the questions on the board and divide students 
into three different groups and assign a question 
to each group. Give them 5 minutes to discuss and 


come up with at least two statements to answer the 
question. 


Ask students to write a small Paragraph about what 
they think will happen during this story. Have them use 
the words they used in their mind maps, the words 
found in this activity, and their discussion above. 

When students finish the book, 
Prediction to the actual story. 
the future tense, 


, they will compare their 
Encourage them to use 


Ending 


Have students share thei 
contrast their ideas and, 
read chapter 1 to 3. 


r paragraphs and compare and 
as homework, ask them to 


Contents 


» Alien invasion 
» Science fiction 
» Book review title 


Objectives 
» Practice question formation 
» Do comprehension activities 
» Brainstorm ideas 


Materials 
» Graded Reader - The War of the Worlds 


Class Plan 


Ask students to read chapters 1 to 3 before the class, 


yy 


Beginning 


Talk to students about their Impressions of 


chapters. Ask them if it is what they expected, Write the 
word “aliens” on the board and have them 
words related to the aliens of 
Martians, evil, heat- , 


the first three 


without giving ¡ 
words on the board ( 


Developing 
Divide Students into 
airs an 
books, Ask them 1 T eu 


to compare and c 
ars as described in the text, ^ 


™ open their 
Ntrast Earth and 


| P: rt 2 
The War of the Worlds | Pa 


CLASS 


20 1 that are new 
s find 20 words th 
age students to rite out the 
De ra them to look 3 "p. ot 
to them. m make E. 
definitions and have the mber the word. Have them 


hem reme 
ara where they found the word 
look fo 


ite it out. 
ntext) and write It © 4 i 
g i to come up with a question using that 
mnis ard and obviously, related to DE Eu 
o e book. Monitor their work and help them with 
(0) 


uestion formation. Having finished, encourage them 
to ask the questions to another two pairs. 


Ask students to make a brief summary of the three = 
chapters. Encourage them to write a heading fora 
book review, 


Exchange students’ headings and discuss, in groups, 
these questions: "Is the title interesting?", "Does it 


contain the name of the book?", “Would you read 
the review? " 


Contents 


» Alien invansion 


» Interviews 


» Podcasts 


Objectives 


out the book 
view genre 

» Learn about question formation 
ih» Elaborate a radio interview/podcast 


M Class Plan 


„X in Advance f 


Beginning 

alk to students about the chapters they read at 
ome. Ask them to share their paragraphs with the 
hole group 

troduce students to the interview genre and ask 
hem to discuss, in pairs, what steps are necessary 
order to perform an interview with someone. 
Explain to them that today they will be elaborating an 
| Änterview for a radio program. 


Developing 

Tell students they will be interviewing the narrator of 
the story regarding the alien invasion. Divide them 
into groups of three. Preferably, do not let them pair 


® up with the same students they have been working 
with previously. 


Explain to students that they should come up with 
three different types of questions. Read them below. 


> Open ended Questions (the question cannot be 
answered with a "yes" or "no") 


> Closed ended question ( 


É 


the answer is a “yes” ora “no”). 
l . / 
Nonsense question (a Creative question out of the blue). 


The War of the Worlds | Part 3 


lave ants come up with ten questions within 
aa DM making sure all three types of questions 
are amongst them. Allow them to use some of the 
questions they came Up with during the pru 
sessions. Use a time tracker so they know how long 
they have for this activity (suggestion 15 min) ; 
When students have finished, divide them into six 
different groups. Make sure the three students who 
worked together are in different groups. Have the 
groups share their questions as a whole group and 
come up with the ten best questions 
Choose six different students from each group to 
take the role of narrator. These six students must be 
interviewed by any other group, but their own. The 
interviewers should take it in turns to ask the questions 
and must write down the answers to the questions. The 
narrator should be as creative as possible but Keep to 
the plot of the story. 

Have students elaborate a radio program calling 
attention to the alien invasion, using the interview as 
their main input. They may use their heading from the 
previous class to call for attention. 


Remind students they will be evaluated on the 
oral performance and presentation. Have them 
pay attention to their presentation structure 
(introduction, development, and conclusion), their 
body language, and timing. 


Build up a rubric to help you organize the evaluation. 
Share the rubric with students so they know how they 
are being evaluated. 


Go Further 


Ending 


Encourage students to post their igi 
work di 
everyone can access it. Have them do tec " se 


exercises at the end of the book on E anei 
to finish the book for the following dass 78. Ask t 


LOWER SECONDARY 


READER J 


^ r i 
¿ONLGIHIL> 


» Mapping and geography 
» Story charts 


» Understand and analyze the main parts of a novel 
» Analyze the world map 
» Complete a story chart 


y » Graded Reader - The War of the Worlds 
NA » A4 sheets of paper (one per student) 
| » Map of England (or world map) 
» Colored markers 
hi. : » Story chart 


a 
IS 
Class Plan 


Have students read chapters 4 to 6 before 


the class 
and write a brief Paragraph re 


garding each Chapter. 


Beginnin 


ave them locate England 


Developing 


Hand out Ag Sheets 
of pa 
the map of England eho aa them do draw 


using the world map as a model 


4 
The War of the Worlds | Part 


identi the map five imports 
5 to identify on 
Ask EE in the book. Have them 
aa incidences on it and have them ex, 
and in these places. 


i components 
nts about the main c -2% 
TE setting, theme, crisis, resolution ate 
ig Se where each of these concepts are s 
a 
in the book 


ts to fill out a story cha 
irs, encourage studen | or 
uo itd lv964yhe) with the main concepts incl 


Have students use the comprehension actiy 
end of the book as an aid during the complet 
the story chart. Invite them to answer the a 
from page 80 to 85. If time does not allow, hav 
them finish at home 


Ending 


Have students analyze the story chart and cho 
they would like to change the Narrative. They 


ct, Or even the 
home. 


Modified Story chart on Padlet 


Classmates h ttp; 


to share wii 
5 //ftd. liliva Wiz. a 


Invite students to rewrite the 
Story chart they came up with, 


The War of the Worlds | Part 5 


Divide the group int 


o ten smaller groups. Have each 


its to illustrate using all 
> group choose one of the events 
Eu. de ak of a comic book. Ask them to draw and 


» Comic book elements gues according to the chosen events. q 


» Collaborative wort make up dialo 


Classroom Manage 


Objectives 
» Write a comic book 


» Work collaboratively 
» Understand genre specific elements 


Materials 

» Graded Reader - 7he War of the Worlds 
» Paper 

» Colored markers 


» Samples of comic books Make sure the groups talk to each other to allow for 


smooth transitions in between their stories. 
Class Plan Allow students to be creative and change any part of 
the narrative, using their ideas from their story chart of 
Beginning the previous class, if they worked on that specific class. 
how students random comic books and have them 
analyze them observing the genre specific elements Ending 


such as colors, onomatopoeia, speech balloons etc Have students compile their group events to make a 


complete comic book. 


Developing Display students' work in the school. 


ave the whole group come up with ten specific 
mportant events that happen during the narrative 


Ask students to look back at the previous classes if they 
did them in order to help them identify these specific 


Future Tense 


Contents 


» Future forma 


Objectives 


» Listen to details of a song 
» Identify future forms 


Materials 


» A song of your choice which has future tenses in its 


lyrics (suggestions; "The Man Who Can't Be Moved,” 


by The Script; "Ready to Run," by Dixie Chicks; 
"Thinking Out Loud," by Ed Sheeran; "We Wiil Rock 
You," by Queen; "I Will Talk and Hollywood Will 
Listen," by Robbie Williams) 


» Copies of the lyrics of the song chosen (one per pair 
of students, optional) 


Class Plan 
Beginning 


Explain to students they are going to listen to a song in 
which they can find some future tenses, Briefly review 
with students the tenses used to talk about the future 


and their form. For example, going to gonna, will 
: » , Will, 
won't, "Il, present Progressive. 


Do aA u 
i P 
emer ul 


nts to give examples of serena 
ents 


Aok studens ite them on the Board, 


future and write t 


Developing 

Ask students to get ready to asit P 

they are going to listen and i ! A j- 

Play the song once 9 be en ud 
5 n pairs, AS 

^ je En "What's the future 


Play the song again and ask students to 
individually, all future forms they can id 
them compare their notes in pairs.. 


Distribute a copy of the lyrics to each pair : 
Play the song once more and ask them 
future forms. Then they compare with, Mn 
Have students check their answers in pai 
check with the whole group. 


Play the song once more if necessary. If ste 
willing to, they can sing along. 


Ending 


In pairs have Students discuss 
the future of the Song. Have them. 
ideas and Share with the whole gre 
to use sentences in the future, 


Unit 7 


Contents 


» Content from unit 7 


Objectives 
» Assess what students have learned in unit 7 f " 
» Get students familiar with international exam formats 


Materials 
» Copies of the exam available at lónica 
» Audio track available at lónica 


Class Plan 


Beginning 


Arive before students and check if you have all the 
necessary materials to start the exam Check if desk 


anang pr1S> 


studen y : 
to move around to help, if necessary. Rerriowe amy poster 


other display that can offer answers to the exam ctm 
Explain to students tne test is Epis TIRE vri 
Reading and Writing, Listening, a0 o i 
Hand the test out. Tell them to = open the question 
papers when you tell thern to do so 


Developing 
Tell students they will start the test. Ask them = 
write their names and date on the front page > 


Reading and Writing 

For this section, instruct students that if they need to 
talk to you, they should raise their hands and wait for 
you to approach them 


Listening 


Before starting this section of the test, advise students 
that they will hear each part of the exam twice. 


Speaking 


Help students to feel comfortable during the whole 
conversation. Candidates to the exam can take the test 
with another student (or occasionally in a trio): They 
must have conversations with the examiner (called the 
“interlocutor” in this part of the exam) and with the 
other candidate(s). 

You may ask help from another teacher for the 


Speaking section or even leave this section for a second 
class, if needed. 


Ending j 


Let students know the end is coming by say; 
something like "You have 5 more en: 


Minutes unti - 
of the exam." When you say "Time until the end 


is over now,” e 
them to stop where they are and ha their ae 


nd over their tests 
immediately. Collect everything and mallee : 


estion papers. — ^. 


have written their name on the qu 


Unit 8 


ri 


intent from unit 8 
» Conten 


IVe y 
» AsseSS $ » learned in unit 8 
jents have lec 
Assess what stuc 


» Get 


[ 

f wies of the exam available at lónica 

1 » Audio track available at lónica 
Class Plan 


A few days before: 


^e evan f 


Self with t 

o answer students Questions 

in the previous class: 

? (0 Students that, on the day of tho exam, 

take à mock test that simulates an 

ational exam, Talk about the importance 

y n have in their lives, for example, 

doors for them to Study or work abroad 
Juage certificates are usually 

tional Instituti INS, 
7 strategies they can use during 


Management Leaving diffie ult 
1 is one example 


ning 


ntermationa) iang 


NIORS to the eng 


> and cheek if a 
AIS to start the ea have all the 


exam. Check i desk 


j j d. A E 


formats 
^ mal exam 

with internatic 

students familiar 


um Konica and have copies made, 
» available at lónica in order 
1e exam Characteristics 


- must discour 

nts are adeguata ER enough 
angemen® as well 85 

Mudents' interaction if necessary. Remove 


«p, 
soog i ES answers to the exam 
that c 


s ded into thi 
to students the test is divi 
Explain 


ning, and Speakir 
A riting, Liste 

ed H anea Tell them to only open the 
Hand the tes 


] do 50, 
ers when you tell them to 
pape 


to move 
other display 


oe PGE he test, Ask them to, | 
ll students they will start the M Mo ren 
3 ite their names and date on the 

write - č 


Reading and Writing 


For this section, instruct students that y ay ' 
talk to you, they should raise their hands an 
you to approach them 


Listening 


Before starting this section of the test, advise 5 
that they will hear each part of the exam twice, 


Speaking 


Help students to feel comfortable during the v 
conversation, Candidates to the exam can 


With another student (or occasionally in a trio 
must have conversations wi 


“interlocutor” in this pa 
other candidates), 

You may ask hel 
Speaking Sectio 
class, if needed, 


Ending 


Let students know the 
something like "You 


p from another teacher fi 
N or even leave this secti 


have 
the exam,” you say 
them to st re they are 


? Materials 


> Stu boo 


)lored pencils (one per pair 


gn of different colors (some 


e (for internet research) 


t are organisms made of?" and have 
ge their participation and 

1 the board. Ask them what 

1 to activate their background 
what they know about the topic 
students that you are going to talk about 

into pairs. Set up a time 

! to take notes on what they know 

| cells, After watching the video, they 


back t 


O their notes and check their previo 
n the subject 


"e 
us 


ving things since they are not made 

1, It seems there is no consensus 

about this, Access the following links to know 
re about cells ang Viruses 


i “Eukaryot 
itd f Z24eko; 


C vs. Prokaryotic Cells" 


Societ 


“Are Viruses Alive?”: 


CLASS 


)eveion 


Activity 1 

tu to read the definition tirs and y 

stuc 3 € 

tudents into pairs and he 
yuestions. Organize students into | —— 
h the functions of the cell organelles. They ¢ 

research i 1 ) y ; : is = 
u their cell phones or tablets, Or you Ca ike therr 
ISE IGI V b s 


» ther 

the computer lab. When they are done, have ther 
to ie c np IL - ; = Aa 
mpare their answers with another pair. Check th 


activity with the whole group. This first activity is to 
activity w 
help them understand the video 


[Tip | 

The name of cell organelles may be tricky to 
pronounce. You can use the following website and 
share it with students, so the stressed syllable of each 
word can be pronounced appropriately. It shows an 


interactive cell and how to pronounce the name of 
each organelle. 


> The Virtual Cell Webpage: http://ftd. liins8qvs. 


Activity 2 


Have students look at the Picture first. Explain they are 
going to watch a video about animal cells and need 

to label each organelle Play the video once and ask 
students to pay attention to it without writing anything, 
Play it again and ask students to label the organelles as 
they are mentioned in the video. Have Students check 


their answers in pairs. Elicit answers from students and 
write them on the board 


Activity 3 
Pair Students up and ask them to read the definitions 
Ask them to write the name of the Corresponding cell 
organelle. Play t in. Have students check 


he video again. H 
Meir answers with their Classmates. Elicit answers from 
board. 


nd write them on the 


tsa 


as well. The animal cell describeg 
Specific type of cell. by 
(such as red blood 


in 
t there are di 
Cells or sperm cells, 


Bm ilt 


Rt nee 


= Meta 


M s 


DIGITAL SCIENCE 
Cell Division @ 


Contents 


Objectives 


Materials 


Class Plan 
Be 


ells. Have them talk 
ra few minutes. Ask 

y know about Jivision?" , * 

y embryonic 

rganisms grow, to rer ir damaged tissues and for 


n potatoes or starfish.) 


When do 


Have students read the text 
it is about (cell divis 
words 


once and ask them what 
Ion). Instruct them to read the 

in the box and use them to complete the gaps 
nts can complete the ac tivity individually and 
compare their Alternatively, organize 
vity. Check the answers 


tud 


answers in pairs 
? Pairs to do the acti 


whole group 


them int 
with th 


Activity 2 


Before Playin 


quest 9 the video, have Students read the 
sons and Options. ¢ larify that, in some case: 


» more 


development, 


er is possible. Play the video once 
a k i / attenti jn to it without writing 
tudents to pay i f : 
Boa Play the video again and ask students to 
nything. Pay 


that apply. Have students check 
hat app 


heck all alternative Elicit answers and write them on 


Activity 3 ups 
Have students look at the picture showing ions m 
Ask them to read the words in the box and label each 
part of the process. When they äre done, have pen 
compare their answers in pairs. If possible, chec T 
activity by asking volunteers to draw and write eac 
part of the process on the board 


Activity 4 


Ask students to read the sentences and infer which 
words complete them correctly before watching the 
video again. Play the video (from 1:48 on) and ask 
students to choose the appropriate word as they watch 


and listen. Have students check their answers in pairs 
Elicit the answers from students 


Activity 5 


Ask students to read the 
own words. Have studen 
Elicit the answer from st 


Joke and try to explain it in their 
15 compare their answers in pairs. 
udents and have a Class discussion 


Activity 6 


Give a shee 


t of paper to each student, Explain that 


they need to create a simple and short (three to five 
questions) Questionnaire about cells and celi division 
Explain they are going to check their classmates 


knowledge on the topic. Allow the 


prepare the questions and help the 


Ending 


Organize students into pai 
answer each other the | 
around the cl 


Have a final discussion With the 
Il 


rou 
have learned about calls and ce P 


DIGITAL SCIENCE 
Plant Cells @ 


Contents 
Plant cell 
Objectives 
» Identify the structure 1 plant cell 
» Explain the role of animal cells in organism 


»: á 
Materials 

» Student Handbook, page 
» "Plant Cell" video 

» Cell phones or tablets, or comput 


rs (for internet 


research and to record a video, optional) 
Class Plan 
Beginning 


Option 1: Ask students "What are the differences 
between animals and plants?" , "Do you think their cells 
are different? How?" Allow them some time to share 
ideas in small groups and open up a class discussion. 


Option 2: Demonstrate a simple photosynthesis 
experiment for students. Set up a beaker (or glass) 

with water and a Cabornba sp. algae inside. These are 
fish tank algae that can be easily found in pet shops. 
Cut the stem and place the algae upside down in the 
beaker or glass. Place the beaker or glass with the plant 
Close to a source of light (a lamp with an incandescent 
light bulb is the best choice). The plant will produce 
little oxygen bubbles. Ask students if they know what is 
happening and how the plant does so 


Vevelop 


Activity 1 


Organize students into pairs. Ask them to read the 
Paragraph and play the video up to 0:20. Have them 


talk t 
2 k {0 each other about what is similar between 
nimal and plant cells 


E 220 


Activity 2 


Ach etucdent 
Ask At 


need to do. Play the € 
o it withou 


to pay attention t 

¿ k students to label thi E S 
again and ask stu t pex ewe 
sre mentioned in the video. Have 5 dents check trian 


answers in pairs. Elicit answers from students and write 


them on the board 


Activity 3 

Ask students to read the senten and elicit pisos 
they need to do. Play the video (from 1 38 on) and 
ask students to write CW (cell wall), CH (chloroplast, 
or VÀ (vacuole) to each sentence 


Have students check their answers in pairs. Play the 
video again so they can check their answers. Elicit 
answers from students and write them on the board 


Activity 4 

Organize students into groups of three or four. Explain 
that they need to take notes about what they know 
about animal cells and plant cells. If they have not done 
the class about "Animal cell" before, you can play that 
video. Alternatively, you can allow students some time 
to research animal cells on the internet (using cell 
phones, tablets, or computers), if necessary. 


Activity 5 

In the same groups, ask studen 
They can make up a character if the 
record a video to show to the 
present it “live.” 


they can write the script and 


Activity 1 
Suggested answers À 
cells can produce the plant's own 


e ell 
Plant and animal are multic 
food, which is n 


Activity 2 


Activity 3 
a) CW; b) VA; c) CH; d) VA; e) CW; f) CH; g) CW 


Activity 4 
Suggested answer 


Animal cells eukaryotic cells 
organelles such as the nucleu 
reticulum, Golgi apparatus, ly: 
smaller than plant cells; mito 
of the cells energy from food 


lular organism 


; Contain membrane-bound 

5, mitochondria, endoplasmic https /Anww.sparknı 
sosomes, and Peroxisomes; 

chondria produce the majority Activity 5 


a nucleus. Plants 
t and animal cells contain a 
ant à 
oth plan 
15, and b 


ot possible for animals 


Plant cells: eukaryotic cells; contain membrane-bound 
organelles such as the nucleus, mitochondria, endoplasmic 
reticulum, Golgi apparatus, lysosomes, and peroxisomes; - 
large than animal cells; use sunlight as their energy source; - 
membranes within the chloroplast contain the Structures į 
carry out photosynthesis; rigid cell wall: vacuoles 


Spark Notes. “Cell Differences,” March 28, 
otes.cor/biology/cellstructure/celldiffere Sec 


es sect 


Personal answers — 
— 


video production. 


| 


Activity 1 
Activity 2 


Activity 3 


3 


Activity 4 


Lesson 2 


Activity 1 


Activity 2 


comfortable, 


activate, 
happy, 


nstruct, frost, 


value 
usual 


a) unhelpful; b) devalued; c) Disconnect; d) unusual; 


b) dislikes, uncomfortable 


Activity 4 
B) | don't quite follow you./l'm sorry. | don't understand 
b) Could you explain that, please? 


) Could you say that again? 


Activity 2 
a) | get sad if | read the news 
b) People rnake better decisions if they learn about politics 
© You appreciate other cultures if you travel the world 
d) You don't understand the world if you don't watch 
the news 
e) We respect each other more if we are friendly 
Activity 3 


ke up; b) touch; c) drink; d) learn; e) use; f) get; g) mix 


ANSWER KEY 


helpful, pleasant, 


Activity 4 
esson * 
Activity 1 
Asking for advice 
) , D so sdvie help me hould: € 
fi dold 


Giving advice 

a) you should; b) were you; c) suggestion for you d) shou 
not; e) Why don’t you; f) can try, could 

Activity 2 

c; f; a; d; b; e 

Activity 3 

a) talk to your parents about that 

b) would start my day earlier. 

c) convince your friend to go with you? 

d) studying a bit harder for this test. 


e) not spend so much time on that. 


UNIT2 

Lesson 1 

Activity 1 

a) 3; b) 5; ©) 2; d) 4; e) 6; f) 1 

Activity 2 

a) kindness; b) empty; c) speak your mind; d) weakness; 
e) take; f) up to you 


Lesson 2 


Activity 1 

| € ] Dear Future Self, 

| d ] Your life has .. 

| b ] Does that answer all your questions? 

La] Love, 19-year-old you 

Activity 2 

a) Will! get a good grade? | 
b) Cellphones won't get smaller. 


LOWER ER E Ania ow 


Ar 
+ LI 
we n 
f 
Activity ? Y 
" b: £4 
mg | 
Activity 4 > $100 m ‘surrounded UNIT 3 
Es every geed ^) 9! i 
Lesson 
DER s Activity 1 t, noun (honesty, bl noum di 
tive (hone b 
Activity 1 adverb, adject pies e) now 
dS aan : j) adjective 
Jj 
"T adjective 2 
i om E s - sons, c) strength; d) £ 
e de MN j) commitment, b) d 
A Activity 2 


sonal; f) trustworthy; g) persistence 
e) inspiratione 


fh Lesson 2 
brierly 
| gently Activity 2 
| cheaply 
neatly 3 
accidentally I admit, | study, | always | We had a test, 
rudel do, | should do, He | | studied really K 
d also plays video games, | hard, | got a bad 1 
a they speak English, | grade, | was quite 
positively That sounds lazy, He said. — 
Y Activity 3 
ar à) understand; b) got; c) Worrying; d) as 
9) Finding; h) read, i) read; j) read; k) f 
Activity 3 
hour; b) much; cj ey ry, d) more, than €) Saturdays Lesson 3 
Lesson 4 Activity 1 
Activity 1 


3) What do you mean when you say — 
b) Is this what you mean? 
© Could yoy tell me 


J | Pick your favorite 1 } 


More about t 
"s 9) l'm sorry you're going through ti 
104 wouid he Surprised tyy | ] FL | Activity 2 
EPt that you're not going a) have tos 
^ tobe, J DE must; b) mustn't, c) 
Ji T stat 
E Nothing 4 "i | Activity 3 
viiner 
| íi | räble ang trusting [ T 1 You have to/must 
KU eant TTA [e] " 


TEACHER Boo, 


Polite Aggressive 


Act y3 


Activity 1 


Activity 2 


UNIT5 
Lesson 1 
Activity 1 


m 


Activity 2 


Lesson 2 


Activity 1 


abe 


n he'll ont p ha ? 
ot V he; J) won't; k) Fve; I) haven't; m) hasn't; 


; €) won't, it'll; d) mus, can't 


Lesson 3 


Activity 1 


a 


rit help you carry that 


) Ui be your friend forever 


you Some water 


e US. vacation 
j) I'll go to the U ‘A on vacati 
e) | won't tell anyone you secret 


f} i'li have the fish, please 


Activity 2 
a) O; b) P; 9O; d) D; e) P; DD 


Lesson 4 

Activity 1 

c 

Activity 2 = 
a) @HillaryClinton; b) @POTUS44; c) @WifaqulUlama; 
d) @POTUS44; e) @HillaryClinton 
Activity 3 
a) 2; b) 4; c) 1; d) 3 


UNIT 6 

Lesson 1 

Activity 1 

a) Some; b) any; c) Every; d) no; e) Every; f) Some 
Activity 2 
a) anyone/anybody, Nobody/No one 
b) anything, someone/somebody, nothing, everything 
C) Everyone, someone/somebody, something 
Activity 3 
2) wants; b) Does, know; c) needs; d) understands 
Activity 4 


3) Be aggressive and include an imbalance of power and 
fepetition 


b) Making threats, Spreading rumors, attacking someone Physically 
or verbally, and excluding someone from a group on purpose 


Lesson 2 

Activity 1 

Cha 

Activity 2 

3) "Are you all good?” 

5) mental health 

€) reach out to Somebody 
Activity 3 

3) Count on me. 

b) Speak your mind, 


TEACHER BOOK 


c) Work it QU 


support 
d) Wil lend you my SHRI 


activity 4 
b; a; d; € 

Lesson 3 
Activity 1 
a) go; D) S 


d) lend; e) pay; f) help 


peak; €) do; 


Activity 2 
d; b; a; c 
Activity 3 


ost? 
all me if you get lost? 
a) Will you call me ; 
on't remember anything if | don't take notes; 


H. ll anyone? 
C) If I tell you a secret, will you tell anyone? 


d)! won't be late if you give me a ride. 


Lesson 4 
Activity 1 

a) My bad 

b) | regret doing that 

C) | shouldn't have done that 
d) Please, forgive me 

e) It’s my fault 

Activity 2 

1 Be objective 

2 Basic speech structure 

3 Less is more 

4 Keep eye contact 

5 Body language communicates ideas 
6 Use visuals 

7 Rehearse a lot 

8 Speak clearly 


UNIT 7 


UNIT 8 


Lesson 1 


Activity 1 


cine 
sform medi 
a) Artificial intelligence will tran: 


cient ri n rt a new experiment 
gi w experi 
b) Scientists are going to start a nev 
n ing to test the voice ri nition feature O 
to test ice recognitioi 
c) l'm going 


very soon 
d) Flying cars won't be a reality very Soo 


Activity 2 


Form 


Sentences 


will 


on 


be going to 


lan/Arrangement 


Activity 3 


a) ‘m going to travel; b) ‘II love; c) ‘m going to stay; d) ‘Il have; 
€) 'm going to make; f) will wear; 9) ‘Il use; h) 'm going to go; 
i) ‘m going to do 


Lesson 2 
Activity 1 


a) soldering: b) 3p printing; c) laser cutting; d) hacking; 
€) Embedded electronics 
Activity 2 


a) am//lm reading; b) am/'m meetin 


f my phone 


| g 


Lesson 4 


Activity 2 


autonomously. 


b) household assistance: childcare and hous 


85 cooking, light housekeeping, and driving 
school and to activities, 


8: )am/m watching ©) solar panel: a Panel that absorbs the sun's re 
d) am/'m speaking; e) am/'m playing; f) Cooking generates electricity d heating, 
Activity 3 d) water saving devices: devices Used to save ¢ 
a) are learning; b) are building; c) are discussing; d) are M TN DE st 
Kan, 6) are Experimenting; f) are using; g) are creating; 9) artificial intelligence: 

are having intelligence p 
Dessen 3 f) temperature E 

Controlled. 
Activity 4 
&figh Activity 3 
9 


a 


un TEACHER 800, 


SDF OS PS; Q)P 


